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Comprehensive Equity Plan Evaluation: 
Year One 

 
In June 2019, Loudoun County Public Schools (LCPS) completed a Systemic Equity Assessment based on 
input from focus group sessions conducted at 24 schools across the division.  In the following year, the 
Office of Equity developed the LCPS Comprehensive Equity Plan for the school system to address the 
recommendations from the assessment, as well as feedback from key stakeholder groups including the 
Equity Committee of the Loudoun County School Board (LCSB).  The rationale for developing and 
implementing the three-year plan was to fulfill the following commitments to equity (LCPS, 2020): 

● Collaborate and engage with families and community stakeholders to ensure student growth 
and success for every child. 

● Ensure a culturally-responsive and supportive environment that represents a welcoming, 
identity-affirming, inclusive, and safe teaching and learning space for every student and adult. 

● Utilize strategies to eliminate opportunity gaps. 
● Improve programming to leverage greater access, opportunity, and outcome data for students. 
● Provide continuous professional learning and coaching on Diversity, Equity, Inclusion and 

Justice work to our teachers and staff.  
 

Multiple drafts of the Comprehensive Equity Plan were shared for feedback and revision before the final 
version was approved by the LCSB in September 2020.  To communicate the plan across departments, 
the Office of Equity partnered with the Departments of Human Resources and Talent Development 
(HRTD), Instruction, and Student Services to evaluate the Year One goals for the 2020-21 school year.  
The foundation of this work is a framework comprised of six focus areas (see Figure 1). 
 
Figure 1. LCPS Equity Framework.  

https://www.lcps.org/Page/235180
https://www.lcps.org/cms/lib/VA01000195/Centricity/domain/60/equity_initiative_documents/Comprehensive_Equity_Plan-9_2020rev.pdf
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EQUITY LOGIC MODELS 
To distribute the data collection responsibilities across the departments, the LCPS Research Office 
identified the following seven themes after analyzing the Year One goals and action steps in the plan: 

1. Culturally Responsive Framework: Support student-centered learning environments with a 
critical focus on culturally and linguistically diverse students. 

2. Expanded Access to Gifted and Advanced Academic Opportunities: Create access to 
opportunities for underrepresented student populations in gifted programming and 
advanced academic opportunities.  

3. Equity Literacy Development: Identify and differentiate professional learning opportunities 
to further equity literacy development for staff across the division. 

4. Student Affinity Groups: Provide opportunities for students to interact with other students 
from their affinity group to increase connections to school and their identity. 

5. Equitable Practices Related to Discipline: Utilize the Culturally Responsive Framework to 
mitigate against bias in discipline practices by student groups (e.g., by race, students with 
IEPs, English learners or ELs). 

6. Integration of Trauma-Informed Practices: Integrate trauma-informed practices with equity 
through Multi-tiered System of Supports (MTSS), social emotional learning (SEL) and other 
LCPS supports for students. 

7. Diverse School Faculty and Staff: Recruit and retain a high performing, diverse workforce. 
 

These themes were converted into individual logic models, detailing the indicators and data collection 
methods for measuring progress toward the goals and action steps, with the assistance of a cross-
departmental evaluation team composed of various content experts.   

Implementation indicators included the documentation of equity-focused professional development and 
staff self-assessments of equitable MTSS practices.  Outcome indicators included measures of student 
and staff perceptions of the implementation of culturally responsive practices, discipline referrals and 
suspension rates, participation in affinity groups, and staff perceptions of LCPS efforts to increase the 
recruitment and hiring of a diverse workforce.  

  

https://www.lcps.org/domain/28273
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EVALUATION METHODOLOGY 
After identifying the indicators for each of the seven logic models, the cross-departmental evaluation 
team began collecting evidence of implementation and outcomes for Year One of the Comprehensive 
Equity Plan.  Data were available for all logic models with the exception of Expanded Access to Gifted 
and Advanced Academic Opportunities due to pandemic-related barriers to the implementation of 
enrichment activities for students.  LCPS anticipates the continuation of these services in the 2021-22 
school year. 

The cross-departmental team collected quantitative and qualitative data from a number of data sources 
including surveys, self-assessments, documentation reviews, and the Phoenix student information 
system database.  Descriptions of the primary data collection sources for this report are provided below. 
 

LCPS Annual 
Student Survey 

The LCPS Annual Student Survey was conducted in May/June 2021 to 
assess indicators of school climate, as well as the implementation of key 
initiatives.  Sixty-two percent of students in third through fifth grade 
participated in the elementary student survey and 32% of high school 
students responded to the secondary student survey.  Middle school 
students were excluded from the LCPS Annual Student Survey because 
they participated in the Virginia Department of Criminal Justice Services 
Student Survey.  
 

LCPS Annual 
School-Based 
Staff Survey 

The LCPS Annual School-Based Staff Survey was conducted in May/June 
2021 to measure perceptions about school climate and instructional 
practices.  Forty percent of teachers, school administrators, and classified 
staff completed the survey. 
 

SEL Perception  
of Impact Survey 

The SEL Perception of Impact Survey was administered in April 2021 to 
teachers at 47 elementary schools who were implementing the Second 
Step SEL curriculum.  The instrument collected information on the 
following focus areas: Professional Learning, Program Implementation, 
Culturally Responsive SEL, and Competency Development.  The response 
rate was 37% among participating teachers. 
 

Culturally 
Responsive Tiered 
Fidelity Inventory 

The Culturally Responsive Tiered Fidelity Inventory (CR-TFI) was 
administered as a self-assessment to PBIS teams in January/February 2021 
to align culturally responsive practices to the core components of Positive 
Behavioral Interventions and Supports (PBIS).  The goal of using this 
fidelity inventory is to guide PBIS teams and schools in examining how to 
cultivate strategies and practices into their existing schoolwide PBIS 
framework to increase responsiveness to the cultures and communities 
they serve.  
 

 

https://www.lcps.org/cms/lib/VA01000195/Centricity/domain/125/2020-21%20student%20climate%20survey%20reports/elementary%20schools/Elementary%20Student%20Survey%20by%20Division%202020-21.pdf
https://www.lcps.org/cms/lib/VA01000195/Centricity/domain/125/2020-21%20student%20climate%20survey%20reports/elementary%20schools/high%20schools/Secondary%20Student%20Survey%20by%20Division%202020-21.pdf
https://www.lcps.org/cms/lib/VA01000195/Centricity/domain/125/2020-21%20staff%20climate%20survey%20reports/Staff%20Survey%20by%20Division%202020-21.pdf
https://drive.google.com/file/d/1tcRlszi5dxe-r-54oWr8qN9cynYExUiK/view
https://www.secondstep.org/
https://www.secondstep.org/
https://drive.google.com/file/d/13HjBvioJayuu2iyA5vBKECqARPMtV1y4/view
https://www.lcps.org/Page/243093
https://www.lcps.org/Page/243093
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Culturally Responsive Framework 
and Equity Literacy Development 
 
 

 

The purpose of the LCPS Culturally Responsive Framework, developed during the 2019-20 school year, is 
to “create and guide support of student-centered learning environments with a critical focus on 
culturally and linguistically diverse students that have been marginalized by inequitable systems” (LCPS, 
2020).  The three components of the framework help guide the culturally responsive practices of 
teachers, specialists, and administrators as follows: 

Welcoming, Inclusive and Affirming Environment  

A welcoming, inclusive and affirming environment feels safe.  It is a space where people can find 
themselves represented and reflected, and where they understand that all people are treated 
with respect and dignity.  The environment ensures the multiple identities and cultures of 
students, staff and families are affirmed, valued, celebrated and used as assets for teaching and 
learning. 

Inclusive Curriculum and Assessment 

Inclusive curriculum and assessment affirms diverse identities and engages students in deeper 
learning in the content area by building knowledge and skills in cultural literacy.  It creates 
opportunities for students to examine authentic challenging problems including issues of justice 
and equity.  Inclusive curriculum and assessment provides culturally affirming opportunities for 
students to make meaningful contributions to the community and the world. 

Engagement and Challenge through Deeper Learning  

Through continual reflection and introspection of its policies and processes, LCPS teachers, 
administrators, and staff design and implement instructional practices that are responsive to the 
needs of all learners by promoting a learning environment that values the perspectives of its 
students, staff, families, and the greater Loudoun community.  Taking a broad view of culture, 
LCPS strives to reflect the diversity of the human experience, recognizing the strength and value 
of varied perspectives and approaches on the transmission and acquisition of knowledge. 
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During the 2020-21 school year, the Office of Culturally Responsive Instruction delivered at least 18 
professional learning sessions to LCPS staff (e.g., new and experienced teachers, principals, instructional 
facilitators, reading specialists, and librarians) to support the integration of the Culturally Responsive 
Framework.  Similarly, a goal of HRTD was to provide racial literacy and awareness training for staff to 
support equitable practices in classrooms and throughout the division.  By the end of the school year, 
7,185 LCPS staff had completed the Equity in the Center Part II training, which provides greater 
understanding of various elements of culture and how they are personally experienced. 

The Office of Equity also accomplished their goal of establishing Equity Leads at every school.  To 
support the Equity Leads in their new roles, the Office of Culturally Responsive Instruction provided 
Equity in the Center professional development, as well as the LCPS Equitable Classroom Design Tool, 
which focused on integrating culturally responsive practices in the classroom. 

 

PERCEPTIONS OF IMPLEMENTATION 

Based on the results of the LCPS Annual Student Survey (see Figure 2), more than 90% of elementary 
school students agreed that they learn about people who are different from them; they treat other 
students who are different from them with respect; and their classroom is welcoming and makes them 
feel good about their culture.  At least 80% of high school students agreed that they learn about different 
cultures, races, and identities; they treat other students with respect regardless of race or other 
differences; their culture or perspective is included in their classroom; and their school treats students 
from all groups with respect.   

There were few differences between the student groups in these areas with the exception of African-
American high school students who were less likely to agree that the things they learn at school reflect 
different cultures, races, and identities and students treat students with respect regardless of race or 
other differences. 
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Figure 2. Student perceptions of the implementation of the Culturally Responsive Framework. 
Annual Elementary Student Survey and Annual Secondary Student Survey, 2021. 
Percent of respondents answering “Yes,” “Strongly Agree,” or “Agree” with each statement. 
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Similarly, almost all teachers who responded to the LCPS Annual School-Based Staff Survey (see Figure 3) 
agreed that diverse ethnicities and nationalities are authentically portrayed in their lessons (98%) and 
that their school is a welcoming and affirming environment (95%).  More than 90% of teachers agreed 
that they challenge racial and cultural stereotypes, prejudices, racism, and other forms of intolerance, 
injustice, and oppression in school.  The indicator with the lowest agreement rate was “I facilitate 
conversations about race, racism, and inequity in my classroom.”  

 
Figure 3. Teacher perceptions of the implementation of the Culturally Responsive Framework. 
Annual School-Based Staff Survey, 2021. 
Percent of respondents answering “Strongly Agree” or “Agree” with each statement.  
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Student Affinity  
Groups 
 

 

Why are affinity groups important?  Based on feedback from LCPS students and families, under-
represented Students of Color (and LGBTQ+, Muslim students, Jewish students, etc.) do not always feel 
connected with the LCPS community.  Research has demonstrated that providing an opportunity for 
under-represented Students of Color (and LGBTQ+, Muslim students, Jewish students, etc.) to support 
each other, feel connected, and belong to a community results in growth in their racial identity, cultural 
confidence, acceptance, and academic success, as well as improves their leadership voice within the 
school community.  In short, affinity groups allow students with similar racial, ethnic, or social 
backgrounds an opportunity to feel connected by talking about issues that are important to them. 

Based on a survey of assistant principals, each of the 18 LCPS high schools hosted three or more student 
affinity groups during the 2020-21 school year.  The College Achievement & Multicultural Program for 
Unique Students (CAMPUS), Gay Straight Alliance, Muslim, and gender-themed affinity groups were the 
most common.  In addition, 84% of high school students who responded to the LCPS Annual Secondary 
Student Survey said that they had opportunities to participate in affinity groups with other students 
during the 2020-21 school year (see Figure 4). 

Figure 4. High school student perceptions of affinity group opportunities by race. 
Annual Secondary Student Survey, 2021. 
Percent of respondents from each subgroup answering “Strongly Agree” or “Agree” with each statement. 

  

Al l  Students 84.4%
As ian 86.4%
Black/African 82.1%
Hispanic 83.9%
White 84.2%
Other Race 82.2%
EL 86.2%
IEP 82.4%

Students in Grades 9-12
Question 28: I have opportunities to participate in affinity 
groups with other students.

https://www.lcps.org/Page/243638
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Equitable Practices  
Related to Discipline  
 
 
 
 
 

Regarding the implementation of structures to support 
PBIS practices, all school administrators received training 
on the Discipline Referral Process, in collaboration with 
the Office of School Administration.  The MTSS-PBIS 
team also integrated research-based, equitable discipline 
practices into the Comprehensive Needs Assessment 
process completed by all schools in developing School 
Improvement Plans.  According to the PBIS Culturally 
Responsive Tiered Fidelity Inventory, completed by 
approximately 88% of PBIS teams in the winter of 2021, 
71% of schools indicated that policies and disciplinary 
practices were examined for disparate impact and an 
emphasis on proactive approaches.  Additionally, 81% of schools indicated that they had access to and 
reviewed discipline data with a focus on equity and examining school and student outcomes. 

An analysis of the discipline office referral data reveals that Pacific Islander students and students with 
IEPs were referred at higher rates relative to other students (see Table 1).  Suspension data revealed 
higher suspension rates for American Indian and Hispanic students and students with IEPs (see Table 2).  
While the disproportionate outcomes for Hispanic students and students with IEPs are consistent with 
outcomes from previous years, the significantly lower numbers of discipline incidents may not be 
representative of a typical school year due to the priority of distance learning during the pandemic. 

Risk ratios represent the likelihood of the outcome (e.g., office discipline referrals) for one group in 
relation to a comparison group.  Risk ratios are calculated by dividing the risk index of the group of 
interest by the risk index of a comparison group.  The comparison group most commonly used is white 
students, but others, such as the risk index for all other groups was used for analysis for this report.  A 
risk ratio of 1.0 shows that the risk for the two groups is equal, whereas a risk ratio greater than 1.0 is 
indicative of overrepresentation, and a risk ratio less than 1.0 is indicative of underrepresentation 
(Boneshefski & Runge, 2014).   
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Table 1. Office discipline referral rates for 2020-21. 

 

 
Table 2. Suspension rates for 2020-21. 

 

Student Group
Total Count 
of Students

Students with 
Office Discipline 

Referrals
Referral 

Rate

Ethnicity
American Indian                  503 4 0.80% 0.82
Asian            20,249 154 0.76% 0.73
Black/African-American               5,990 74 1.24% 1.3
Hispanic            15,536 175 1.13% 1.2
Pacific Islander                  108 3 2.78% 2.87
Two or more               4,778 53 1.11% 1.15
White            36,613 351 0.96% 0.98

IEP Status

Students without an IEP            73,906 628 0.85% 0.45
Students with an IEP               9,871 186 1.88% 2.22

EL Status

Non-EL Students            68,566 656 0.96% 0.92
EL Students            15,211 158 1.04% 1.09

Risk Ratio: Ratio > 2 is 
disproportionate

Student Group
Total Count 
of Students

Students with 
Suspensions

Suspension 
Rate

Ethnicity
American Indian                  503 2 0.40% 6.02
Asian            20,249 8 0.04% 0.51
Black/African-American              5,990 6 0.10% 1.53
Hispanic            15,536 21 0.14% 2.56
Pacific Islander                  108 0 0.00% 0
Two or more              4,778 4 0.08% 1.25
White            36,613 16 0.04% 0.5

IEP Status

Students without an IEP            73,906 35 0.05% 0.21
Students with an IEP              9,871 22 0.22% 4.71

EL Status

Non-EL Students            68,566 44 0.06% 0.75
EL Students            15,211 13 0.09% 1.33

Risk Ratio: Ratio > 2 is 
disproportionate
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Based on the results of the LCPS Annual Student Survey (see Figure 5), more than 90% of elementary 
and high school students agreed that they know the consequences of breaking a school rule.  Seventy-
three percent of high school students agreed that students are recognized for their positive behavior and 
that staff discipline students the same way for the same behavior.  Higher percentages of elementary 
students agreed with these statements (93% and 83%, respectively) in comparison.  Among the student 
groups, the only differences occurred at the high school level regarding recognition for positive behavior 
and staff disciplining students the same way for the same behavior. 

 
Figure 5. Student perceptions of discipline equity. 
Annual Elementary Student Survey and Annual Secondary Student Survey, 2021. 
Percent of respondents answering “Yes,” “Strongly Agree,” or “Agree” with each statement. 
 

 

 
According to the results of the LCPS Annual School-Based Staff Survey (see Figure 6), about 80-90% of 
respondents agreed (1) that students know there are consequences for breaking school rules, per the 
Student Code of Conduct; (2) teachers and other adults at this school consistently enforce rules for 
student behavior; and (3) there are supports to help a student who consistently misbehaves develop 
positive behavior.  Ninety percent of staff agreed that students know how this school defines appropriate 
behavior and 95% agreed with the statement, I consider the impact of bias due to race and other factors 
when interacting with my students regarding their behavior.  While 95% of high school staff agreed that 
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students are recognized for their positive behavior, the result was significantly higher than the high 
school student responses (73%).  

 
Figure 6. Teacher perceptions of discipline equity. 
Annual School-Based Staff Survey, 2021. 
Percent of respondents answering “Strongly Agree” or “Agree” with each statement. 
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Integration of  
Trauma-Informed Practices 
 

 

 
In support of the integration of trauma-informed practices with equity, professional learning was 
delivered to Unified Mental Health Team (UMHT) staff (e.g., counselors, social workers, psychologists, 
student assistance specialists) related to supporting students who have experienced racially motivated 
acts of bias.  
 
Students who experience racially motivated acts of bias, racial slurs, or hate speech may require support 
as these experiences could be traumatizing in some cases.  Thus, the LCPS Protocol for Responding to 
Racial Slurs and Hate Speech in Schools was developed by members in the Department of Student 
Services to address these types of incidents and provide social-emotional support for the student(s) 
harmed and known witness(es) by involving the UMHT.  Each school has a UMHT, which includes the 
School Counselor, School Social Worker, School Psychologist, and Student Assistance Specialist at the 
secondary level. 
 
Social Emotional Learning is a Tier 1 approach that is foundational to acceptance, inclusivity, and 
affirmation.  Teachers in the elementary schools also implemented the Second Step curriculum, which 
was designed to teach students explicit skills with managing emotions, having empathy, problem 
solving, decision-making, and relationship skills.  Second Step is an evidence-based, universal, 
classroom-based program that aligns with the trauma-informed practices of Creating a Safe and 
Supportive Learning Environment and Implementing a Social Emotional Learning Program.  Students 
with these skills are better able to maintain healthy relationships with peers and adults and have more 
coping strategies to manage stressful situations.  When all students in a school are learning and 
practicing the social-emotional skills taught in the curriculum, a safe, supportive learning environment 
can develop. 
 
Based on the SEL Perception of Impact Survey administered to elementary teachers in the spring of 
2021, at least 80% of the respondents (N=386) agreed with the following statements:  
 

● Students are able to use words to accurately identify their emotions,  
● Students show empathy through words and actions,  
● Students use relationship skills to positively interact with others,  
● Students use social cues to identify the feelings of others, and  
● Students demonstrate optimism about learning through words and action. 
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There were additional items on the survey which represented areas of growth, with less than 60% of 
teachers expressing agreement as follows: 
 

● Students apply the steps for problem-solving by saying the problem, thinking of solutions, 
exploring consequences, and picking the best solution, and  

● Students use assertive strategies and problem-solving steps to resolve conflict with others. 
 
On the LCPS Annual School-Based Staff Survey, 97% of respondents agreed that the staff in this school 
are responsive to the social and emotional needs of students.  To provide perspective on this feedback, 
the results of the LCPS Annual Student Survey were analyzed regarding the social-emotional needs of 
students (see Figure 7).  Over 80% of elementary and high school students agreed that they: 
  

● Can identify or name how they feel,  
● Work out disagreements with other students by talking with them,  
● Know how to decide right from wrong, and 
● Can control themselves when they are upset. 

 
In addition, about 90% of high school students agreed that my teacher or administrators help me when I 
have problems.  

Among Hispanic students, English Learners, and students with IEPs, there were significant differences 
for elementary students regarding “I work out disagreements with other students by talking to them” 
and “I can control myself when I am upset.”  There were also significant differences for high school 
students regarding “I work out disagreements with other students by talking to them” and “I can name 
the feelings of others.” 
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Figure 7. Student perceptions of social-emotional skills. 
Annual Elementary Student Survey and Annual Secondary Student Survey, 2021. 
Percent of respondents answering “Yes,” “Strongly Agree,” or “Agree” with each statement. 
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Diverse School  
Faculty and Staff 
 
 
 
 
 
LCPS has implemented a number of initiatives to increase diversity among school faculty and staff.  
Based on the Human Resources and Talent Development (HRTD) Committee’s Data Report (2020-21), 
for example, 35% of the students (N=184) in the Teacher Cadet program during the 2020-21 school year 
were people of color.  This increase of 5% from the 2018-19 school year represents progress towards 
the HRTD goal of creating a more diverse workforce through different pathways.  

HRTD has partnered with each school to implement equity-driven strategies for teacher recruitment. 
These strategies have resulted in racial diversity among 98% of the review panels that interviewed and 
hired school-based staff.  These actions also are reflected in the LCPS Annual School-Based Staff Survey, 
in which 91% of the respondents agreed that our school leadership takes steps to recruit, interview, and 
hire diverse staff (see Table 3 for illustrative quotes).  

Table 3. Illustrative quotes from the Annual School-Based Staff Survey, 2021. 

Commendations Recommendations 

“[This school] has always considered the diversity 
of its students in implementing lessons.  The 
administration is not afraid of having difficult 
conversations with staff about race and the staff 
is reflective on how the current culture impacts 
our teaching and connections with students.  The 
staff is more diverse than any other LCPS [school] 
I’ve worked in.” - Elementary School Teacher 

“I would love to see more diversity on our staff and 
also more equity training and conversations, 
uncomfortable as they may be.  Everyone is in a 
different place on their equity journey, but I would 
love to have more open conversations and be able 
to support our students, some of whom are crying 
out for attention.” - Elementary School Teacher 

“My school does a great job of creating a 
welcoming, inclusive environment for both 
students and staff.  They are very intentional in 
hearing the diverse perspectives of students, 
families, and staff.” - Elementary School Teacher 

“Hire more teachers of color and more male 
classroom teachers.  For the most part, the people 
of color on our staff are our support personnel.  I’d 
like to see a more diverse teacher base.”  
- Elementary School Teacher 

“My school acknowledges and celebrates the 
diversity in the building and empowers each 
student and staff to be a heard voice.  They create 
and keep a positive culture and environment that 
supports student learning in and outside the 
classroom.” - Middle School Administrator/ 
Professional 

“More diversity in classroom instruction, school 
activities and overall school atmosphere.  Staff at 
this school should be more cognizant of the 
minority student population.” - Middle School 
Classified Staff 

https://go.boarddocs.com/vsba/loudoun/Board.nsf/files/BV3UJM726E2A/$file/HRTD%20Committee%20Presentation_2020%20(1).pdf
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Overall, licensed new hires for the 2020-21 school year were comprised of 55% more teachers of color 
when compared to the 2017-18 school year.  While there have been increases in the diversity amongst 
staff, the staff demographics do not yet match those of the student population (see Figure 8).  

 
Figure 8. Diversity of teachers compared to the LCPS student population. 
Human Resources and Talent Development Committee’s Data Report, 2020-21. 

 
  

https://go.boarddocs.com/vsba/loudoun/Board.nsf/files/BV3UJM726E2A/$file/HRTD%20Committee%20Presentation_2020%20(1).pdf
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Summary and  
Reflections 
 

 

 

Analysis of the results from the Comprehensive Equity Plan evaluation produced the following 
conclusions: 

● At least 18 professional learning sessions were delivered to LCPS staff system-wide to support 
the integration of the Culturally Responsive Framework.  Most LCPS staff completed the Equity 
in the Center Part II training, which provides greater understanding of various elements of 
culture and how they are personally experienced.  In addition, the Office of Equity accomplished 
their goal of establishing trained Equity Leads at every school.  

● Regarding students’ experiences with culturally responsive instructional strategies, more than 
80% of students agreed that they learn about different cultures, races, and identities; their 
culture or perspective is included in their classroom; and their school treats students from all 
groups with respect. 

● Almost all teachers agreed that diverse ethnicities and nationalities are authentically portrayed 
in their lessons and that their school is a welcoming and affirming environment.  Also, most 
teachers agreed that they challenge racial and cultural stereotypes, prejudices, racism, and other 
forms of intolerance, injustice, and oppression in school.  

● Each of the 18 high schools hosted three or more student affinity groups.  More than 80% of 
high school students who responded to the Student Survey had opportunities to participate in 
affinity groups with other students during the 2020-21 school year. 

● Regarding discipline practices in schools, 71% of schools indicated that they had access to and 
reviewed discipline data with a focus on equity and 81% of schools indicated that policies and 
disciplinary practices were examined for disparate impact and an emphasis on proactive 
approaches.  Analysis of the discipline office referral data revealed that Pacific Islander students 
and students with IEPs were referred at higher rates relative to other students.  Suspension data 
revealed higher suspension rates for American Indian and Hispanic students and students with 
IEPs. 
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● Elementary students responding to the LCPS Annual Student Surveys were more likely than high 
school students to agree that students are acknowledged for positive behavior in school with 
almost all elementary students in agreement, compared to three-fourths of high school 
students.  More than 90% of elementary and high school students agreed that they know the 
consequences of breaking a school rule. 

● According to the results of the LCPS Annual School-Based Staff Survey, over 80% of respondents 
agreed that (a) students know there are consequences for breaking school rules, per the Student 
Code of Conduct; (b) teachers and other adults at this school consistently enforce rules for 
student behavior; and (c) there are supports to help a student who consistently misbehaves 
develop positive behavior.   

● Over 90% of staff agreed that students know how this school defines appropriate behavior and I 
consider the impact of bias due to race and other factors when interacting with my students 
regarding their behavior.  While 95% of high school staff agreed that students are recognized for 
their positive behavior, the result was significantly higher than the high school student 
responses (73%). 

● Over 80% of elementary teachers who responded to the SEL Perception of Impact Survey 
supported evidence of social-emotional learning behaviors among students in grades K-5.  From 
the student perspective, over 80% of elementary and high school students responded that they 
are exhibiting similar behaviors, including identifying or naming how they feel, working out 
disagreements with other students by talking with them, and controlling themselves when they 
are upset.  Finally, most high school students agreed with the statement, My teacher or 
administrators help me when I have problems. 

● Almost all interview panels at the school level represent the diversity of their schools and 91% of 
school staff agreed that our school leadership takes steps to recruit, interview, and hire diverse 
staff.  Moreover, licensed new hires for the 2020-21 school year were comprised of 55% more 
teachers of color when compared to the 2017-18 school year.  Nevertheless, while there have 
been increases in the diversity amongst staff, the staff demographics do not yet mirror those of 
the student population. 
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REFLECTIONS FROM THE LCPS EQUITY COMMITTEE 
On December 2, 2021, the Research Office, in collaboration with the Office of Equity, presented the 
preliminary findings from this report to the LCPS Equity Committee.  The Committee reviewed the 
results and acknowledged the work accomplished by the schools and the central office. Several 
members highlighted the positive results from the stakeholder surveys and indicated that both the 
student and staff results were more positive than anticipated.  The Committee also provided 
considerations and recommendations.  The following list summarizes their insights: 

 
Additional questions to consider:  

○ How can we confirm if these perceptions are valid via other measures?  Perceptions can 
be biased.  People typically want to present themselves in a positive light when they 
self-report.  We could also define the terms used more specifically.  

○ How can we collect more qualitative data next time?  What data from the logic models 
might be missing? Is there a bigger picture?  
 

Influences on students:  
○ What about the accuracy of the responses by the EL students who may lack fluency in 

English and/or their native language?  Was the student survey in multiple languages?  
○ The questions about student behavior could vary if they address my own behavior vs. 

other students’ behavior in general.  The discipline data for Hispanics, ELs and students 
with IEPs use PBIS to address discipline issues.  Can we focus on what’s working for 
schools with large Hispanic student populations in terms of discipline?  

○ To what extent were the responses influenced by the virtual learning environment last 
year? 
 

Staff perceptions:  
○ Can we disaggregate the staff survey results by race?  
○ What was the response rate for the staff survey?  
○ What were the counselors’ perspectives?  
○ The perception of hiring practices could be biased because of the majority of white staff 

members. 
 

Being culturally responsive: 
○ Why were [some] teachers not feeling that they were being culturally responsive or 

could lead the conversations about race, racism and inequity in the classroom?  
○ Perhaps they feel comfortable but don't actually do that sort of work in their classroom 

already as an opportunity?  It’s really a question of: Can they do it? (as self-efficacy) vs. 
Are they doing it? (as an opportunity).  There was a big disparity compared to the other 
questions on the Culturally Responsive Framework. 

○ People tend to overestimate their abilities to reflect what they should be doing.  Did the 
teachers’ practices actually match their beliefs? 
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APPENDIX 
● LCPS Division Elementary School Student Survey Summary (2020-21) 
● LCPS Division High School Student Survey Summary (2020-21) 
● LCPS Division Staff Survey Summary (2020-21) 
● Social-Emotional Learning Perception of Impact Survey Summary (2020-21) 
● Human Resources and Talent Development Committee’s Data Report (March 2021) 
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