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Hutchison Farm Elementary School 
2017-2018 School Improvement Plan 

Loudoun County Public Schools 
 

Needs Assessment 
Summary:  

In triangulating the data to assess school needs, perceptual, process, and demographic data, along 
with student achievement and outcomes, were reviewed. Overall, there is a pattern of strength with a 

collaborative learning community among teachers, administrators, parents, and students. 
Expectations have been established regarding behavior of parents, teachers, and students, and 

respectful interaction and professionalism are modeled by administration and encouraged in all 

interactions. There is a structure built into the school operation for effective PLC/CLT collaboration, 
and systems and structures work efficiently to facilitate this. Communication is clear and effective, 

and all members of the community are well informed and able to work together to support students. 
 

An overall theme/need is for teachers and students to have more voice and choice and ownership in 
their learning and growth. A shift in expectations for student learning has asked teachers to reflect on 

and expand their teaching pedagogy. As a change in the county vision has initiated a shift in teaching 

practices, a new approach is needed where staff problem solve through change. A Fixed Mindset vs. a 
Growth Mindset in teachers and students impacts growth, and students may be “grade-dependent” in 

their learning while teachers may view feedback as evaluative vs. supportive for growth. 
 

Lesson planning continues to be an area of strength, with all lessons including the 9 effective 

components. Teachers thoughtfully consider the levels of Bloom’s Taxonomy and have started to 
incorporate more methods for student self-assessment. Strengths in lesson delivery include greater 

student engagement, increased conferring with individual students to provide feedback, and 
integration of subject material. Lesson plans will continue to include more thoughtful reflection by 

both teachers and students.  

 
Lesson delivery will expand with the addition of more embedded PBL learning opportunities and the 

explicit instruction of competency skills. Digital citizenship and solving authentic problems using 
technology are continued areas of growth. PBL is still emerging within the school to support the 

county’s 20/20 vision, and staff who have embraced PBL have found it to be very effective and 
successful. Teachers feel supported and encouraged to take risks in embracing PBL teaching 

practices, and administration encourages and supports risk taking in PBL with specific feedback 

provided. Staff have been well informed of the county vision and the expectations for PBL instruction, 
and the Gold Standard of “Building the Culture” was a focus for the 2016-2017 school year. Staff work 

collaboratively to implement PBL, and opportunities for collaboration with peers are provided for this 
purpose.  

 

Staff are still in the beginning stages, and also at various levels, of PBL implementation. Classroom 
observations indicate a range of instructional delivery models. Classroom structures continue to be 

refined to align with a PBL climate. Teachers are changing their systems or structures to allow for 
greater student ownership and engagement. Implementation of PBL will need to continue to both 

improve and increase in order to effectively address learning standards and competency skills, and 
become embedded within daily instruction. 

 

The number of office referrals and suspensions improved in the 2016-2017 school year. In the 2015-
2016 school year, there were 60 office referrals. In the 2016-2017 school year, there were 49 office 

referrals. In relation to enrollment percentages, the referrals and suspensions per subgroup were 
reasonably relative for all groups with the exception of EL. 

 

The PBIS systems are a strength, and PBIS systems are very thorough and established in the school. 
The Tier 1 supports for individual students (Pawsome Awards, including those awarded by Mighty 

Husky adult volunteers, and Top Dog recognition), classes of students (Golden Paw stickers/grids), 
and school-wide expectations (Behavior Matrices for Respect, Responsibility, and Readiness in all 

areas of the school environment) have been consistently implemented and refined through a school 

PBIS CLT and the work of all staff since the 2011-2012 school year. The PBIS system also includes a 
personalized approach that models and reinforces appropriate behaviors. Pawsome awards to 

recognize both students and staff are personalized and individualized with specific feedback that is 
shared with the whole school each week as students and staff are recognized every Friday on the 
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morning news. The school also developed a new approach to school counselor services and increased 
the number of small groups for students. The small group counseling sessions provided by the school 

counselors were able to serve more students and also address a greater variety of student needs 

throughout the year. 
 

The Growth Mindset approach is in its early stages of implementation by all staff. Professional 
development on Growth Mindset began in the 2016-2017 school year, and plans to increase the use 

of Growth Mindset language and discussion for both students (through class meetings) and staff 
(through a non-evaluative use of specific feedback and opportunity for self-reflection) will continue. 

Additionally, staff professional development regarding cultural competency, belief in and high 

expectations for all students, and making connections with students was introduced in the 2016-2017 
school year. Staff are expanding on these concepts in their practices in the 2017-2018 school year.  

 
The number of office referrals for EL students was much higher in percentage related to EL student 

percentage of enrollment (The percentage of EL learners who had office referrals was 24.68% 

compared to EL learner enrollment of 18.0%). The school continues to increase the use of 
interventionists (e.g., EL teachers) using the co-teaching model and providing coaching to classroom 

teachers to address specific student needs (including behavioral needs) effectively. The number of EL 
teachers as interventionists continues to increase at the school due to the continued increase in EL 

enrollment. EL teachers were housed in general education classrooms in the 2016-2017 school year to 
facilitate co-teaching and coaching and allow EL teachers to more effectively maximize supports 

provided to students and model effective strategies for general education teachers. This model will 

continue in the 2017-2018 school year. 
 

Overall, the school has a high attendance rate. The expectations and importance of school attendance 
are clearly communicated. Information is shared with parents in the student/parent handbook, and 

attendance letters are sent out to parents each quarter when students exceed 10% of absences. 

Learning environment survey ratings are generally very positive in the school, students enjoy school, 
and parents are comfortable with the learning environment for their students. Staff create proactive 

plans to address student issues with coming to school to ensure attendance, and assist individual 
students in transitioning back to school each week and when issues arise. 

 

Reading, math, science, and history SOL passing percentage scores overall and for most subgroups in 
the “pass-advanced” range are higher than county and state averages. Science and history SOL 

scores are strong areas overall and for most subgroups. Students of subgroups are able to achieve to 
the pass-advanced level in higher numbers than county and state averages. Teachers are focusing on 

higher levels of Bloom’s Taxonomy and aligning instruction to the standards, and students are 
performing well at the pass-advanced level in all subject areas. This is demonstrated in teacher lesson 

plans. Staff are also equitable in reaching all students who have the potential for greater success, as 

all subgroups are able to achieve at the “pass-advanced” levels. Teachers are strong in delivering 
instruction in the content areas, as students overall have higher pass rates in science and history. 

 
Reading and math pass rates are not as strong as science and history pass rates in comparison to 

county and state averages. Some high subgroup discrepancies in comparison to county and state 

averages include students with disabilities, students who are economically disadvantaged, and English 
learners. More specific and thorough intervention plans are being developed to address learner 

weaknesses, and a school-wide approach with tools and strategies is being developed for teachers to 
implement in the 2017-2018 school year. A more differentiated and personalized approach to student 

learning is being developed in reading and math instruction, and teachers are beginning to more 
specifically address learner needs through specialized reading programs and the implementation of 

Guided Math/Math Workshop models. A more thorough analysis of data will need to be used to drive 

instruction with more effective data/measurement tools, and a school-wide universal screening and 
progress monitoring tool will be utilized to drive more specific instruction and intervention. 
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Objective The school focuses on instructional improvements. 

 1. The school leadership team will facilitate differentiated professional development. 

 Action 

Steps 

1. Teachers will have more voice and choice and ownership in their professional development 

activities. Differentiated professional development based on staff survey input will be developed 
for the 2017-2018 school year. 

2. Teachers will participate in increased collaborative colleague visits to observe others who are 
successful with new initiatives and to receive non-evaluative and growth-minded feedback where 

risks are encouraged. 
3. Teachers will participate in additional professional development in the following areas to 

support the county vision and school growth: Reading Pathways/Writing Component, Specialized 

Reading Cohort, Growth Mindset, Class Meetings/Building a Learning Community/Making 
Connections with Students, Developing and Implementing Intervention Plans, PBL (90% of 

certified staff were trained by the fall of 2017), and Special Education Teacher Assistant 
professional development to maximize supports for students in the general education classrooms. 

 Quarter 1 
Status: 

Consult with School Staff  

 Quarter 2 

Status: 

Consult with School Staff 

 Quarter 3 

Status: 

Consult with School Staff 

 End of 
Year 

Status: 

Consult with School Staff 

 2. School leadership will provide ongoing explicit feedback and support to teachers on lesson planning and 

delivery. 

 Action 

Steps 

1. Teachers will be provided with specific, consistent, and non-evaluative feedback for growth 

through informal and formal observations. 
2. Teachers will participate in increased opportunities for self-reflection, self-assessment, and 

goal setting to build a culture of reflective learners through differentiated professional 
development, collaborative colleague visits, and collaboration with peers. 

3. Interventionists will continue to increase their role in co-teaching in general education 
classrooms. 

 Quarter 1 
Status: 

Consult with School Staff 

 Quarter 2 

Status: 

Consult with School Staff 

 Quarter 3 

Status: 

Consult with School Staff 

 End of 
Year 

Status: 

Consult with School Staff 

Objective The school focuses on the achievement of all students. 

 1. The school will support students in need of intervention and enrichment using a multi-tiered system. 

 Action 

Steps 

1. Teachers will be provided with supports (professional development and assessment and 

intervention tools) to implement a universal “student intervention” time/plan for students that 

more clearly defines baseline data, tiers, effective and clearly explained interventions, data 
points, and monitoring of progress with interventions to meet student needs in reading and 

math. 
2. A new CLT format will be provided to allow for greater collaboration to develop interventions 

to improve student progress. 
3. A rubric or checklist will be created to identify and then challenge students who demonstrate 

higher academic performance and/or ability. 

 Quarter 1 

Status: 

Consult with School Staff 
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 Quarter 2 
Status: 

Consult with School Staff 

 Quarter 3 
Status: 

Consult with School Staff  

 End of 

Year 
Status: 

Consult with School Staff 

 

  

 

 


