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Comprehensive Plan Report 

Filter: Spotlight Indicators Only.  

A detailed report showing activity of the school team’s work on the improvement plan including assessments, plans, 

tasks, monitoring, and implementation for selected time periods. 

6/12/2017 

Hutchison Farm ES NCES -  na  

Loudoun County Public Schools 

Virginia Indistar (Continuous Improvement) Key Indicators are shown in RED. 

School Leadership and Decision Making 

Focusing the principal’s role on building leadership capacity, achieving learning goals, and improving 

instruction 

Indicator IE06 - The principal keeps a focus on instructional improvement and student learning 

outcomes.(57) 

Status Objective Met  6/12/2017   

Assessment Level of Development: Initial: Limited Development 08/25/2015 

  Objective Met - 06/12/2017  

   

 Index: 4 (Priority Score x Opportunity Score) 

 Priority Score: 2 (3 - highest, 2 - medium, 1 - lowest) 

 Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within 

current policy and budget conditions, 1 - requires 

changes in current policy and budget conditions) 

 Describe current level of 
development: 

A needs assessment reviewed student performance data, indicating a 
need for targeted instructional focus in math and English (reading), 

specifically for economically disadvantaged students, Hispanic students, 

Limited English Proficient students, and students with disabilities.  
 

Professional development in cultural competency, reaching Bloom's 
taxonomy levels, and greater student engagement through OttW/PBL 

activities have been identified as areas for greater growth.  Current 
professional development practices have addressed each of these 

areas, and staff are well-versed in their importance for meeting the 

school and county vision.   
 

Growth opportunities should include additional opportunities to reflect 
on and change practices regarding cultural competency with the goal 

to connect with, demonstrate belief in, and engage every learner.  

Growth opportunities should also include staff sharing of ideas to 
integrate higher levels of Bloom's and more focused OttW experiences 

that yield growth in both knowledge of content material and core 
competency skills that apply to all learning situations (i.e., creativity, 

collaboration, critical thinking, communication).  Growth opportunities 

also include professional development in reading for all grade levels for 
consistency and continuity in programming. 

 
Expectations for lesson planning are already established and met as 

teachers incorporate all 9 components in lesson plans (objective, 
standards, cognitive levels, delivery, assessment, reflection, resources, 

reflective notes, and differentiation).  Strengths in current lesson 

planning practices include the presence of these 9 components in 
lesson plans and the initiation of many OttW activities within 

 



   

 

Page: 2 of 23 
 

 

   

instruction.   
 

Growth opportunities for lesson planning include creating lesson plans 

that integrate subject material, focus on student choice and 
engagement, and that span units of study in combination rather than 

isolated lessons/skills. 
 

Explicit feedback on lesson planning is incorporated into all post-
observation conferences, providing teachers with questions to reflect 

on current plans to refine and enhance them. 

 
Feedback has been provided to staff by administrators, reading 

specialists and Pathways staff/literacy walkthroughs, and information 
disseminated via the School Leadership Team. 

 

Lesson delivery has been assessed via walkthrough guidelines and the 
information related to lesson delivery provided through informal and 

formal observations and the evaluation process.   
 

Strengths of lesson delivery include the coverage of content material 
and structured delivery of planned lessons.  

 

Growth opportunities for lesson delivery practices include greater 
student ownership and engagement, and greater integration of content 

material with competency skills through OttW/PBL projects.  Another 
growth opportunity includes the use of interventionists (i.e., reading 

specialists, special education teachers, ELL teachers, school counselors, 

etc...) to co-teach and collaborate with general education teachers.  
Opportunities will also be increased for teacher and student self-

reflection, self-assessment, and goal setting to build a culture of 
reflective learners. 

 

Explicit feedback on lesson delivery has been provided to staff by 
administrators, reading specialists and Pathways staff/literacy 

walkthroughs, along with information disseminated via the School 
Leadership Team.  OttW and PBL trainings and sharing from 

OttW/PBL/Loudoun Creates school teams have also provided feedback 
along with modeling of effective teaching strategies and lesson 

delivery. 

 
Current CLT practices are thorough and well-structured to include 

weekly morning grade-level meetings and additional after-school CLT 
meetings twice per month with focused agendas that address 

instructional practices, sharing of ideas, and strategies for 

differentiation and remediation for all students.  SOL, SGA, PALs, DRA, 
and classroom performance data is utilized to differentiate instruction 

for students below grade level (through remediation checklists and 
intervention strategies implemented) and above grade level (through 

collaboration with specialists such as the Search teacher) to both 
remediate and challenge all learners. 

Plan   

 How it will look when fully 
met: 

The leadership team aligns professional development to the needs of 
staff for OttW/PBL/Loudoun Creates/BYOT as determined by review of 

lesson plans, walkthrough and assessment data. 
 

The leadership team provides ongoing explicit feedback and support to 

teachers on lesson planning and the development of 
OttW/PBL/Loudoun Creates projects and exhibitions. 

 
The leadership team provides ongoing explicit feedback and support to 
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teachers on the implementation of OttW/PBL/Loudoun Creates based 
on observation and walkthrough data. 

 

The leadership team supports the CLTs and the use of data to evaluate 
the effectiveness of instructional delivery to meet the needs of all 

students for OttW/PBL/Loudoun Creates. 

 Target Date: 06/14/2017 

 Tasks: 

 1. The school leadership team will facilitate differentiated professional development. 

 Added date: 08/15/2016 

 Target Completion Date: 06/16/2017 

 Comments: 9/23/16:  

-Professional development implemented to this date includes Reading 
Pathways/Lucy Calkins training for all general education teachers, all 

special education cross-categorical teachers, and all ELL teachers in 

grades K-5. Two reading specialists (K-2 and 3-5) meet with all 
teachers through CLT grade-level meetings on the 2nd and 4th 

Thursday of each month for one hour after school, and then again 
once per month for a 3 or 3 1/2 hour training session. These trainings 

will take place in this format throughout the entire school year. 

-On August 22, 2016, teachers were provided with staff development 
on OttW gold-standard teaching practices with a focus on Aligning the 

Standards and Building the Culture for the 2016-2017 school year. 
 

10/20/16: 
-The ongoing reading training is positively impacting classroom 

instruction. Teachers are incorporating learned aspects of the reading 

program in all grade levels to allow for a more consistent approach to 
reading instruction and practices throughout our school. The training is 

also providing teachers with additional methods to measure progress 
and collect more specific student data to use in conferring with 

students. Students are learning to self select books (student choice), 

reflect on their own reading progress and set goals, take responsibility 
with accountability for their work, and collaborate about their reading 

with peers and staff (i.e., Book Clubs). 
 

-Teachers continue to focus on OttW gold-standard teaching practices 

with a focus on Aligning the Standards and Building the Culture. The 
school's Instructional Facilitator is working with specific grade levels to 

ensure standard alignment, specifically in 3rd grade math at this time, 
which has generated new discussions, research, and review of the 3rd 

grade math strands/curriculum. The focus on the OttW teaching 
practice of Building the Culture is beginning with teachers planning for 

activities that allow greater student engagement and choice.  

Additional needs for staff development and coaching of teachers to 
ensure greater student voice and choice, student and staff reflection, 

and collaboration have been identified. 
 

11/17/16: 

-A math inservice was presented to staff on November 3, 2016 by the 
school's Instructional Facilitator to model a Number Talks activity, 

introduce possible structures for the implementation of Math 
Workshop, and share the math resources available on the county's 

Vision site. The need for an additional math inservice has been 
identified to further explore the math resources on the Vision site and 

model a Math Workshop session. 
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12/15/16: 
-Another math inservice was presented to staff on December 8, 2016 

by the school's Instructional Facilitator to model the Math Workshop 

format, model a Number Talk, and further explore the math resources 
on the county's Vision site. 

-Thirteen teachers are now implementing Math Workshop in their 
classrooms, and this model is allowing for greater differentiation and 

enrichment for all students. 
-Teachers utilizing the Number Talks are finding these helpful in 

addressing higher-level thinking/reasoning skills. 

-The continued reading trainings are resulting in targeted mini lessons, 
increased conferring with individual students, more effective use of 

anchor charts, more specific data collection, greater differentiation for 
students, and more purposeful independent reading sessions. Students 

are utilizing conference logs for independent reading, engaging in 

back-to-back peer chairs or pair shares, and are selecting books of 
their choice, which are all motivating students in their reading work. 

-The school's Instructional Facilitator has also worked with the 3rd-
grade team to analyze data and plan for the implementation of more 

specific interventions for math. Additional professional development 
regarding data analysis and intervention planning has been identified 

as a need for all grade levels. 

 
1/20/17: 

-Reading trainings continue to assist teachers in preparing for effective 
reading instruction. The kindergarten team is delivering mini lessons 

for independent reading, implementing the use of conference logs, and 

utilizing more anchor charts in reading instruction. A recent inservice 
on library resources was effective to assist students in finding and 

exploring additional resources to enhance their learning. The 4th-grade 
team will be using these resources with students as they work on their 

"Bio-Bottle" projects (biography projects). 

-The kindergarten team is implementing math workshop and guided 
math, and has started using i-ready as a math intervention. The math 

workshop trainings have assisted 1st-grade teachers in developing new 
math center activities and adjusting math center practices to further 

differentiate instruction and provide remediation as necessary. Almost 
all of the 1st-grade teachers are already implementing math workshop, 

and the team goal is for all of the teachers to do so by the end of the 

year. The teachers who are currently implementing math workshop 
have already seen an increase in student engagement in math. The 

2nd-grade team is incorporating math activities with greater student 
voice and choice with the assistance of the school TRT. The 3rd-grade 

team is developing an "SOL filing cabinet" with resources for math 

(and reading) that can be used for intervention and remediation of 
specific skills that are deficient. The 4th-grade teachers are all using 

one of the 3 forms of math workshop. 
-The 5th-grade students are participating in PBL projects, and are 

beginning to use guidelines from their Digital Citizenship lesson "Key to 
Keywords" as they conduct online research for these activities. 

 

2/16/17: 
-An inservice on Growth Mindset was presented to staff on February 2, 

2017 by one of the FUTURA teachers to assist staff in encouraging a 
love of learning in students and a resilience in the work of students 

through an understanding that it is hard work and dedication that will 

generate success, not overall talent or ability.  Teachers are already 
beginning to provide more specific and consistent feedback to both 

students and parents regarding student effort and progress. 
-Kindergarten teachers, first-grade teachers, a K-1 special education 

teacher, and administrators attended an i-ready math training on 
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February 9, 2017 to better understand, utilize, and monitor individual 
student data generated through student use of i-ready. Teachers were 

able to see the greater progress in grade-level math skills through the 

more consistent and frequent use of the program, and have worked to 
increase i-ready math sessions in the classroom. 

-Some general education and special education teachers have started 
participating in workshops and conferences on dyslexia to be able to 

more effectively differentiate instruction for students struggling in this 
regard. Additional county reading cohorts are being established, and 

staff from Hutchison Farm will be a part of this new training as well. 

-Additional staff have begun to implement the math workshop 
approach in their classrooms. Half day kindergarten classes have 

started two math center rotations in their math instruction, and 
kindergarten teachers have started Number Talks with students. All 

first-grade teachers are now implementing math workshop, and one 

second-grade teacher has started to try this new instructional format. 
Teachers in fourth-grade are using more manipulatives in math to 

increase student understanding of math concepts. The fifth-grade 
teachers that are implementing math workshop are finding that the 

small group sessions with the teacher allow for more individualized 
conferring with students. 

-Fifth-grade teachers have been able to increase student support in 

Pathways reading research, IXL Math, RazKids, and use of OneNote 
with the BYOT initiative. 

 
3/16/17: 

-An inservice was presented to staff on March 2, 2017 by the assistant 

principal to increase staff knowledge and understanding of the 
importance of cultural competency/cultural intelligence, inclusive 

practices, holding high expectations for all students, and making 
personal connections with students to build trust and motivation. 

-An inservice was provided to special education teacher assistants on 

March 16, 2017 by the assistant principal and a cross-categorical 
special education teacher regarding proactive and appropriate 

behavioral strategies. Teacher assistants were also able to share 
difficult scenarios and share strategies as a team to assist one another. 

A OneNote notebook of websites, articles, and videos regarding 
behavioral strategies, specific disabilities, instructional information, 

technology tips, and general tips was also created for special education 

teacher assistants to provide them with additional resources to more 
effectively assist students in making greater progress. 

-Kindergarten teachers and the reading specialist all observed each 
kindergarten teacher implementing a guided reading lesson in February 

and March, and then met together after the observations to discuss 

effective elements of each lesson that could be incorporated into 
lessons in the other classrooms. 

-Teachers in grades 3-5 participated in colleague literacy visits in March 
to observe reading mini lessons in other classrooms and then provide 

feedback to one another. 
-First-grade staff members collaborated with a kindergarten teacher 

who has implemented i-ready math effectively with her students, and 

are now also more effectively analyzing i-ready math student data, 
providing additional online lessons in areas in which students struggle, 

and developing guided math groups and i-ready intervention lessons 
using the i-ready instructional profiles. The first-grade team is also 

implementing guided math workshop and using pre-assessments to 

drive math groupings. Student motivation has increased with this new 
approach. 

-The third-grade team has found that the Shared Reading component 
of the new reading program has allowed for the transfer of skills to all 

subject areas and has been very effective for students.  
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-The third-grade team has been utilizing the "Growth Mindset" 
approach and vocabulary with students since the presentation in 

February. 

-Two members of the 3rd-grade team have increased the number of 
math centers in math workshop from 2 to 4. 

-The fourth-grade team has worked to provide more consistent and 
specific praise to students regarding their efforts as a result of the 

Growth Mindset presentation. The team has also implemented new 
strategies for coaching students, for increased engagement, and for 

increasing a culture of high-quality work. 

-The fourth-grade team is using more manipulatives in math workshop 
to increase student understanding. They are finding that the math 

workshop format allows for more immediate feedback to students and 
greater opportunity to differentiate for specific learner needs. 

-The fifth-grade team has found that the Interactive Read Aloud in the 

new reading program has been very effective in developing student 
reading skills. 

 
4/20/17: 

-Trainings were provided to special education teacher assistants on 
3/30/17 on 2 technology items: Training on how to access staff lead 

accounts with e-mail, calendar, and SharePoint usage tips and Phoenix 

training to provide more detailed information about how to access IEP 
information and understand the IEP format and components. Tip 

sheets for these items were uploaded to a OneNote resource and were 
also provided in paper copy for a hard-copy binder of resources 

created for assistants. 

-Trainings were provided to special education teacher assistants on 
4/6/17 on 2 additional technology items: Training on how to use the 

Promethean Board and troubleshoot problems and training on how to 
access and use OneNote, including its use for data collection. Tip 

sheets for these items were also uploaded to a OneNote resource and 

were also provided in paper copy for a hard-copy binder of resources 
created for assistants. 

-A differentiated professional development format was used on April 6, 
2017 at a Husky Huddle staff meeting to provide session choices for 

teachers including the following topics: Growth Mindset, OneNote, 
Wixie, Padlet, Raz-Kids, and Sway. 

-Staff members in a school-based PBL cohort presented a summary of 

the school's ambition statement to staff at the Husky Huddle staff 
meeting which includes facilitating increased reflection, collaboration, 

and student voice and choice, and the incorporation of authentic 
audiences in teacher instructional practices. 

-Four of the second-grade teachers have sporadically started 

implementing the math workshop format and are using it to identify 
and address students who are struggling with math concepts. 

-Fourth-grade teachers have been using ideas gleaned from their peer 
observations of teachers at another grade level to enhance their 

reading instruction. 
 

 

6/9/17:  
-The second-grade team has implemented more guided math lessons 

in the last quarter of the school year and differentiates student 
homework, activities, and manipulatives accordingly. 

-The fourth-grade team implemented more of the 

technology/applications presented at the staff meeting on 4/20/17, and 
plans to incorporate more of them in their instruction in the coming 

school year. They have also been using Growth Mindset strategies with 
their students. The team also planned Pathways lessons and projects 

as a team in their Pathways planning sessions. They are finding the 
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Math Workshop model effective in improving math scores due to the 
greater flexibility and differentiation in math instruction. 

-The fifth-grade team also saw an increase in math SGA scores this 

year and feels that the Math Workshop/Guided Math model contributed 
to this. 

-Professional development plans for next year include: Additional 
Growth Mindset strategies for students; Additional training on making 

connections with students and building communities of learners in 
classrooms; PBL training for all staff; Reading Pathways Writing 

Component training; Differentiated Staff Development choices; 

Increased Peer Observations in Classrooms; Additional Special 
Education Teacher Assistant trainings; and training on a new school-

wide plan for Student Interventions. 

 Task Completed: 06/09/2017 

 2. School leadership will provide ongoing, explicit feedback and support to teachers on lesson 

planning. 

 Added date: 08/15/2016 

 Target Completion Date: 06/16/2017 

 Comments: 9/23/16: 

-Teachers have designated 90 minutes for math and 2 1/2 hours for 
reading/language arts instruction daily (this will be allotted in their 

individual classroom schedules all year). 
 

10/20/16: 
-The math and reading/language arts blocks for each grade level are 

allowing for greater integration of subject material (including content), 

as well as more in-depth work and conferring with individual students 
during math and reading blocks. 

-Teachers have included Digital Citizenship lessons in their instructional 
planning (Classroom teachers in grades 3-5 provide instruction to their 

students, and the TRT, librarian, and school counselor provide lessons 

with new exposure to Digital Citizenship to students in grades K-2). 
-ELL and special education teachers are meeting monthly with 

individual general education classroom teachers for a one-hour CLT to 
plan together to meet specific student needs in each classroom. 

-The school's Instructional Facilitator is working directly with the 3rd 

grade team to plan for math instruction (specifically Guided Math/Math 
Workshop at this time). 

 
12/15/16: 

-Lesson planning continues to be an area of strength overall, as 
teachers are incorporating the 9 required components in lessons and 

are including thoughtful assessment, differentiation, and activities to 

reach higher levels of cognition. Many teachers utilize online lesson 
planning templates (i.e., planbook.com) and grade level teachers also 

collaborate to develop new reading lesson plans that align with the 
new Pathways reading program.  

-The math inservices on November 3 and December 8, 2016 provided 

teachers with lesson planning resources for math from the county's 
Vision site, and teachers are utilizing the available resources to guide 

their planning for math instruction. 
 

2/16/17: 
-Informal and formal observations by the principal and assistant 

principal find that lesson planning continues to be an area of strength, 

with all required lesson components included in complete and thorough 
plans for all subject areas. 
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3/16/17: 
-The leadership team discussed ways in which new strategies and 

initiatives can be integrated into the 9 components of lesson plans to 

ensure their implementation and will share these ideas with their 
grade-level teams (i.e., listing the tiers of students in the "assessment" 

section of lesson plans along with the monitoring tools they will use for 
each, or listing the specific activities and/or questions that will be 

provided in a lesson to reach the higher levels of Bloom's listed in the 
"cognitive level" section of lesson plans, or listing the specific method 

that the teacher will use in each lesson for student self-assessment or 

self-reflection such as a rating scale, a reflection question in student 
journals, etc... to assess their own behavior and/or academic 

performance in the "reflection" section of lesson plans). 
 

4/20/17: 

-Observations conducted by the principal and assistant principal find 
that lesson planning continues to be a strength. Teachers are even 

more thoroughly documenting activities to engage students at higher 
levels of Bloom's and are beginning to add activities for student self-

reflection and self-assessment in lesson plans. 
 

6/9/17: 

-Lesson planning continues to be a strength. Plans for next year 
include providing supports to teachers as they integrate Project Based 

Learning and more OttW learning experiences within their planning and 
instruction. 

 Task Completed: 06/09/2017 

 3. School leadership will observe lesson delivery and provide ongoing, explicit feedback and support 
to teachers. 

 Added date: 08/15/2016 

 Target Completion Date: 06/16/2017 

 Comments: 9/23/16: 
-Teachers in grades 4 and 5 are implementing BYOT in their lessons 

with students, and this will continue throughout the school year. 
-Reading specialists, ELL teachers, special education teachers, and the 

Instructional Facilitator are assisting grade-level teams and individual 

teachers in lesson planning, modeling, and delivery--this practice will 
continue throughout the school year. The ELL teachers are “housed” in 

general education classrooms this year to allow for greater 
collaboration, modeling, and assistance among ELL and general 

education teachers. 
 

10/28/16: 

-Teachers and staff are implementing Digital Citizenship lessons in 
grades K-5. 

-Special education teacher assistants met with the school's special 
education designee (the assistant principal) on 10/20/16 to discuss a 

plan for individualized and differentiated professional growth, which 

includes observations by an experienced cross-categorical teacher 
within general education classroom lessons and post-observation 

conferences to provide feedback and resources to enhance teacher 
assistant effectiveness and professional growth. On 10/24/16, 

10/25/16, and 10/28/16, special education teacher assistants were 
observed by an experienced cross-categorical teacher within general 

education settings. On 10/26/16 and 10/28/16, post-observation 

conferences were held with each special education teacher assistant to 
provide feedback and determine necessary resources and supports to 

enhance further professional growth. The special education teacher 
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assistant training has been well received, and assistants are excited 
about the resources and growth opportunities being provided to them. 

Investing in the growth of these staff members who assist “on the 

front lines” with students is making a positive impact on the supports 
that students are receiving. 

-One informal teacher observation and 10 formal teacher observations 
have been conducted in classrooms by the principal and assistant 

principal. Lesson delivery continues to be at the beginning stages 
regarding OttW practices including student voice and choice, reflection, 

and collaboration. The staff will continue to share successes with one 

another and coach each other in this regard. 
-Interventionists are coaching and collaborating with general education 

teachers, and their feedback and assistance in the general education 
setting are allowing for more immediate and specific adjustments to 

assist students. 

 
11/17/16: 

-Two informal teacher observations and 17 formal teacher observations 
have been conducted in classrooms by the principal and assistant 

principal. Lesson delivery is including greater student engagement, 
higher levels of cognition in activities, and increased conferring of 

teachers with individual students. The staff will continue to work to 

increase co-teaching practices with interventionists, integrate subject 
material, and incorporate the teaching of competency skills 

(collaboration, communication, critical thinking, and creativity). 
 

12/15/16: 

-Fifteen informal teacher observations and 7 formal teacher 
observations have been conducted in classrooms by the principal and 

assistant principal. Lesson delivery continues to show greater levels of 
student engagement and increased conferring of teachers with 

individual students. The staff will continue to work to increase co-

teaching practices with interventionists, integrate subject material, and 
incorporate the teaching of competency skills (collaboration, 

communication, critical thinking, and creativity), as these are still the 
primary areas of need as observed. 

-Reading specialists are coaching classroom teachers as they 
implement the new reading program in their classrooms. They are 

conducting reading observations in the classrooms during lessons and 

then providing feedback, support, and guidance to the teachers in 
post-observation conferences. 

-The implementation of Math Workshop has supported daily use of 
technology in the classrooms.  

-The 5th-grade team has co-taught Digital Citizenship lessons to 

complete these technology lessons with students. 
-The Search teacher has provided enrichment lessons to teachers to 

allow for more opportunities for enrichment activities in each classroom 
for students. 

 
1/20/17: 

-Seven informal teacher observations have been conducted in 

classrooms by the principal and assistant principal. Greater levels of 
student engagement have been observed in these classroom visits. 

 
2/16/17: 

-Fifteen formal observations and one informal teacher observation have 

been conducted in classrooms by the principal and assistant principal. 
Greater levels of student engagement have been observed in these 

classroom visits with the implementation of math workshop in many 
classrooms. The same areas of need continue to be noted, along with 

the need for additional opportunities for student self-reflection, self-



   

 

Page: 10 of 23 
 

 

   

assessment, and goal setting. 
 

3/16/17: 

-The kindergarten team has utilized more anchor charts for student 
reference in their lessons and has also increased their use of higher-

level questioning in lessons. 
-Digital Citizenship lessons on plagiarism in the fourth-grade assisted 

students in completing their "Bio Bottle" research projects, as they 
were better able to use their own words and cite sources used. 

-Eleven formal observations and two informal teacher observations 

have been conducted in classrooms by the principal and assistant 
principal. Greater levels of student engagement and increased 

conferring by the teachers with individual students have been observed 
in these classroom visits.  

 

4/20/17: 
-Six formal observations and one informal teacher observation have 

been conducted in classrooms by the principal and assistant principal. 
Greater levels of student engagement, increased integration of subject 

material, and increased conferring by the teachers with individual 
students have been observed in these classroom visits.  

-Staff members in a school-based PBL cohort have been working in 

designated classrooms to facilitate activities to begin the 
implementation of our school's ambition statement regarding increased 

student reflection, collaboration, and voice and choice with students 
presenting their work to more authentic audiences. These initiatives 

will be shared with all staff to facilitate the implementation in all 

classrooms. 
-First-grade students have participated in One to the World projects 

allowing for greater student voice and choice where they created their 
own scripts, posters, and costumes to promote their projects. The first-

grade teachers have also facilitated greater student self-reflection in 

lessons by having students respond to the teacher with varying hand 
signals to indicate their understanding of content presented. 

-Third-grade students differentiated projects for the Animal Fair with 
collaborative group work and student-made PowerPoint presentations 

this year. 
 

6/9/17: 

-A first-grade teacher completed a OttW project with a class Botanist 
unit. 

-Digital Citizenship lessons in second grade have made students more 
aware of safe practices when using the computer. The second-grade 

team also implemented an Economics Fair/OttW experience and 

concluded a OttW project where students collected used markers in the 
school. 

-The third-grade team implemented an Economics OttW project with all 
students. 

-Fifth-grade students used information learned in their Digital 
Citizenship lessons to complete research for their county Performance 

Assessment for writing (a persuasive essay). 

-Plans for next year include: implementing BYOT in grades 1-3; 
increasing co-teaching with interventionists; increasing student 

ownership and engagement with integration of subject matter and 
teaching of competency skills through PBL and OttW experiences; and 

increasing opportunities for teacher and student self-reflection, self-

assessment, and goal setting to build a culture of reflective learners. 

 Task Completed: 06/09/2017 

 4. School leadership will monitor the work of CLTs in analyzing data to differentiate instruction for all 
students. 
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 Added date: 08/15/2016 

 Target Completion Date: 06/16/2017 

 Comments: 9/23/2016: 

-One-hour monthly planning meetings have been established this year 
for individual general education teachers to meet with special 

education or ELL teachers to address and differentiate for specific 
class/individual student needs in lesson planning and accommodations 

provided. 
-The CLT structure already established at our school is continuing this 

school year with grade-level CLTs meeting weekly for 40 minutes and 

school-wide CLTs meeting one time per month for 60 minutes (i.e., 
School Leadership Team, PBIS Team, Tech Team).  

 
10/20/16: 

-Grade-level CLTs were provided with student SOL data to review, 

determine new actions to address areas of need, and determine 
resources that are needed to assist them in facilitating greater growth. 

This process took place in September and October 2016. 
-Grade-level CLT teams have also reviewed student subgroup data and 

have identified subgroups on the grade-level Remediation Checklists to 
more carefully review and monitor ongoing progress of subgroups of 

concern (i.e., ELL=E, Special Education=S, Both=B). 

-The new CLT meetings that are taking place for one hour each month 
between ELL or special education teachers and individual general 

education classroom teachers are more specifically addressing student 
needs and more carefully monitoring student progress in these 

subgroups. 

 
11/17/16: 

-The school Leadership Team reviewed each grade level team's 
reflections from their reviews of SOL data to identify areas of need and 

possible resources or solutions to address specific areas of need. A 

need for more focused vertical articulation and planning was identified. 
The Leadership Team will discuss patterns of strength and need across 

grade levels and relay this information to their grade-level teams. 
 

12/15/16: 
-A CLT meeting was scheduled for the 3rd-grade team as a "Data Day" 

on December 6, 2016 with the school's Instructional Facilitator to 

thoroughly review and analyze student math data and develop a 
targeted intervention plan for students requiring greater intervention. 

-All other CLTs continue to meet regularly as scheduled. 
-A schedule for CLT meetings has been developed for meetings on 

1/20/17, 1/23/17, 1/24/17, 1/25/17, and 1/26/17 for special education 

teacher assistants to meet with the special education teachers/case 
managers and the general education classroom teachers of students 

with whom they work to answer any questions they have regarding 
specific student needs or regarding academic or behavioral programs in 

each of the classrooms, provide information or strategies so that the 
assistants can more effectively work with each student, and address 

any current issues or difficulties by brainstorming solutions together. 

-Running records, pre-tests (i.e., in PowerSchool), diagnostic 
assessments (i.e., DRA), teacher observations, reading work on "post-it 

notes," and grade-level data reviews (i.e., a 3rd-grade "Data Day" for 
math) have been used to plan instructional delivery.  

-Instruction for students has been differentiated with extension 

activities for students performing above grade level, free choice 
activities using Sway for enrichment (a 3rd-grade class), leveled 

reading groups, use of parent volunteers to reinforce word work, and 
implementation of Math Workshop that incorporates Guided Math 



   

 

Page: 12 of 23 
 

 

   

instruction. 
 

1/20/17: 

-The kindergarten team is reviewing PALs data, letter/sound 
knowledge, and i-ready results to provide reading and math 

interventions and to group students for math centers. 
-The 1st-grade team is reviewing reading data and word study 

progress on a daily basis to plan for differentiated reading instruction. 
The 1st-grade team is differentiating activities in student reading 

journals to provide appropriate activities for each reading level. 

-The 2nd-grade team created and is administering practice tests on 
Powertest for SGA preparation. The 2nd-grade team is utilizing peer 

tutors to support Level 1 and new ELL non-English speaking students. 
-The 3rd-grade team is creating a bank of resources related to each 

specific SOL and skill to provide more specific interventions for 

students who are deficient in each. 
 

2/16/17: 
-First-grade teachers conduct pre-assessments for their new math 

workshop groups and for writing workshop. Second-grade teachers 
have shifted reading groups based on mid-year DRA data. Third-grade 

teachers reviewed mid-year SGA data to chart progress and implement 

new strategies, one of which is the gradual implementation of a 
"PowerUp" session. Fourth-grade teachers are increasing one-on-one 

or small group interventions based on mid-year SGA data. Fifth-grade 
teachers will be using the mid-year SGA data to develop "strategy 

groups" and groups for shared reading. 

-Kindergarten teachers are utilizing i-ready data to drive additional 
interventions for students that include flexible grouping or 

individualized assistance and strategies such as additional i-ready 
sessions and extension of math units based on student data. First-

grade teachers are developing classroom "intervention groups" through 

guided math and guided reading instruction. A second-grade teacher 
has started a "menu activity" to differentiate lesson activities for 

students. Fourth-grade teachers have increased read aloud activities 
during the school day to improve fluency skills and have added reading 

aloud as part of student homework to continue to practice at home. 
-An additional CLT time for special education teacher assistants to 

meet with the special education case managers and each general 

education teacher with whom they work were scheduled from January 
20, 2017 to January 26, 2017 to allow for more effective supports by 

teacher assistants in the classrooms through this additional 
collaboration, planning, opportunity for clarification, revisions of 

student behavior plans, etc... Both certified and classified staff found 

this CLT work to be very helpful in providing more effective and 
defined supports in the general education classrooms. 

 
3/16/17: 

-The kindergarten team has developed new extension activities for 
enrichment. 

-First-grade teachers have started using i-ready math data to 

differentiate math instruction for students. 
-The second-grade team utilizes reading and math practice SGA tests 

to measure progress and address needs. 
-The third-grade team continues to use pre-assessments to plan each 

new unit of instruction in math. One 3rd-grade teacher and ELL 

teacher created a binder with lower grade-level reading, math, and 
writing lessons for a student who is working on an adjusted curriculum 

to provide these foundational skills. Another third-grade teacher's 
students working on a higher level are creating a math fraction game 

for the class to use. Another 3rd-grade teacher created a free choice 
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math center where students select the activity in which the math unit 
skills are reinforced. 

-The fourth-grade team is using exit tickets to assess progress. They 

are also using the teacher-led group in math workshop to check in with 
students and assist students in identifying and addressing their math 

needs. The team is also using plays in class and "read aloud" as 
homework to improve and increase reading fluency. 

-The fifth-grade team is using SGA data to determine remediation 
groups, and is communicating student needs gleaned from SGA data 

with parents. 

 
4/20/17: 

-The kindergarten team has created additional remediation lessons for 
specific students for math based on i-ready math data. The 

kindergarten team has reviewed quick checks of PALs data to 

determine students requiring additional reading/literacy supports, and 
the reading specialist has added reading intervention for 10 additional 

kindergarten students at this time. 
-The second-grade team has utilized mid-year SGA data to identify 

areas requiring additional support. Additional lessons and assessments 
have been created to address these skill areas of need. 

-The fourth-grade team is utilizing more pre- and post-assessments to 

measure progress with specific skills to determine the areas of 
continued need and intervention for each student. 

-The fifth-grade team has used SGA math data to provide 
individualized IXL math assignments that more specifically target math 

needs as shown in the SGA results. They have also utilized 

solteacher.com for additional resources to address areas of need for 
individual students in math, reading, and science. 

 
6/9/17: 

-The first-grade team used Touch Math to differentiate math 

instruction for some learners. 
-The second-grade team analyzed SGA data and reviewed math and 

reading concepts that students did not master. Raz-Kids was used to 
target specific reading skills of need. Students were given 

differentiated reading questions (green or yellow) to meet individual 
learner needs. Higher-level readers were taught the SQ3R reading 

method. The team also implemented the "Amazing Race" to review 

concepts from the year, and students were paired high/low to support 
one another. 

-The third-grade team utilized prepared SOL lessons/activities to 
provide remediation for SOL retakes. 

-The fourth-grade team adjusted instruction based on SGA data to 

remediate and provide mini lessons in small student groupings. The 
team also allowed for student use of textbooks in audio format to meet 

individual student needs. 
-The fifth-grade team created individualized SOL review packets for 

students. 
-Plans for CLT practices for the coming year include more thorough 

analysis of data to develop more specific and measurable intervention 

plans for specific students. 

 Task Completed: 06/09/2017 

Implement Percent Task Complete:  

 Objective Met: 6/12/2017  

 Experience: 6/12/2017 

SIP will continue outside of Indistar. 
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 Sustain: 
 

6/12/2017 
SIP will continue outside of Indistar. 

 Evidence: 6/12/2017 

SIP will continue outside of Indistar. 

REQUIRED for Targeted Interventions 

Targeted Intervention Indicators 

Indicator TA01 - REQUIRED - The school uses an identification process (including ongoing 

conversations with instructional leadership teams and data points to be used) for all 

students at risk of failing or in need of targeted interventions. (2931) 

Status Objective Met  6/12/2017   

Assessment Level of Development: Initial: Limited Development 11/13/2013 

  Objective Met - 06/12/2017  

   

 Index: 4 (Priority Score x Opportunity Score) 

 Priority Score: 2 (3 - highest, 2 - medium, 1 - lowest) 

 Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within 

current policy and budget conditions, 1 - requires 
changes in current policy and budget conditions) 

 Describe current level of 
development: 

Collaborative Learning Teams are identifying students who are at risk 
of failing based on data (SOLs, PALS, DRA, running records, 

observation, work samples). An intervention/remediation rubric 
includes students names who are at risk based on the data reviews, 

and indicates interventions that will be used for the individual students.  
 

Strengths of this targeted remediation record include the accurate and 

thorough identification of students in need.   
 

Areas of growth for the identification process include carefully 
reviewing all subgroup data and individualizing more specific 

intervention strategies to address student needs.  Another area of 

growth is to identify and reach students who demonstrate higher 
academic performance and create a rubric or checklist to identify 

strategies to meet their needs as well. 
 

Another measure used to identify students involves reviewing 

behavioral/work habit data to identify students in need of Tier 2 
intervention in this regard with the implementation of a PBIS CICO 

intervention for these students.  The school PBIS/CICO team continues 
to refine the process for determining which students meet the Tier 2 

criteria for this intervention, which is also dependent on the staffing 
available to participate in the program. 

Plan   

 How it will look when fully 
met: 

The process for identifying students for academic and behavioral 
supports include multiple data points on assessments and other 

indicators that are aligned to research.  The process for identifying at-
risk students involves discussion and decision-making that includes 

school leadership, teachers, and other relevant staff. 

 Target Date: 06/14/2017 

 Tasks: 

 1. Staff will identify students for academic and behavioral supports using multiple data points. 

 Added date: 08/15/2016 
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 Target Completion Date: 06/16/2017 

 Comments: 9/23/2016: 
-Teachers are directed to complete Remediation Checklists by October 

20, 2016 and identify subgroups (ELL and special education) to more 

closely monitor student academic progress. 
-The PBIS team has developed a CICO Request for Assistance Form to 

guide teachers in determining Tier 2 student behavioral needs that 
would require a CICO (Check-In Check-Out) Tier 2 PBIS intervention. 

The data that is collected from the classroom teacher on the request 

form includes: identification of the problem behaviors of concern; 
background information reviewed about the student; environmental or 

instructional modifications made; explicit instruction already provided 
on expected behaviors; consequences implemented; probable function 

of the behavior; number of discipline referrals; and number of 
absences. 

 

10/20/2016: 
-Teachers utilized SOL, SGA, DRA, and PALs data along with teacher 

observations and anecdotal records to develop a grade-level 
remediation checklist of students for both math and reading. Student 

subgroups have been identified (ELL=E, Special Education=S, Both=B) 

to more closely monitor progress of these subgroups of concern.  
-One referral for the CICO process has been received to this date. 

 
11/17/16: 

-Teachers have been asked to review grade-level math remediation 
checklists and tier students in math (Tier 2 and Tier 3) with data 

obtained in the first quarter. 

-Teachers have also been asked to identify student subgroups on their 
templates for student academic progress in math for their informal or 

formal evaluation process (ELL=E, Special Education=S, Both=B) to 
more closely monitor progress of these subgroups of concern.  

 

12/15/16: 
-The 3rd-grade team has utilized a "Data Day" on December 6, 2016 to 

more thoroughly analyze student math data and revise the grade level 
math remediation checklist. 

-All grade levels identified student subgroups (ELL=E, Special 

Education=S, and Both=B) on their remediation checklists and tiered 
students on the math remediation checklist (Tier 2 or Tier 3). 

-The number of students identified for remediation in math at each 
grade level is as follows (Math will be the focus of 

intervention/remediation): 
      TOTAL:    K: 11       1: 1      2: 29    3: 37      4: 62     5: 48 

      Tier 2:      K: 11       1: 1      2: 19      3: 23      4: 34    5: 20 

      Tier 3:      K: 0        1: 0     2: 10     3: 14     4: 28    5: 28 
   The number of students above who are receiving special education 

services is as follows: 
      TOTAL:       K: 2        1: 0      2: 4     3: 6      4: 12     5: 13 

      Tier 2:     K: 2        1: 0      2: 3     3: 3      4: 8     5: 10 

      Tier 3:      K: 0        1: 0      2: 1      3: 3     4: 4     5: 3 
   The number of students above who are receiving ELL services is as 

follows: 
      TOTAL:    K: 2        1: 0      2: 9     3: 6     4: 7     5: 5 

      Tier 2:     K: 2        1: 0     2: 6     3: 3     4: 2     5: 1 
      Tier 3:      K: 0        1: 0     2: 3     3: 3     4: 5     5: 4 

   The number of students above who are receiving both special 

education and ELL services is as follows: 
      TOTAL:    K: 0        1: 0      2: 2     3: 2     4: 3     5: 2 

      Tier 2:     K: 0        1: 0     2: 2     3: 2     4: 0    5: 0 
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      Tier 3:      K: 0        1: 0      2: 0     3: 0     4: 3     5: 2 
-Two referral forms have been received requesting CICO (Check-In 

Check-Out) for students. 

-At this time, teachers have identified students for enrichment on an 
individual basis in their classrooms. A goal will be to develop a rubric or 

checklist to assist teachers in more consistently identifying students 
that demonstrate higher academic performance to better meet their 

needs. 
 

1/20/17: 

-The 4th-grade team has identified 22 students for enrichment. The 
School Leadership Team will continue to refine school practices for the 

identification of these students at all levels. 
 

2/16/17: 

-The School Leadership Team met on 2/16/17 to begin the 
development of a universal student intervention checklist or student 

intervention card to be used by all grade levels beginning in the 2017-
2018 school year to identify and tier students in need in reading and 

math and also to create individualized student intervention plan goals, 
collect and record data/monitoring points, and document and reassess 

progress to more effectively facilitate the intervention process.  

-Grade levels are currently using mid-year DRA, PALs, and SGA data to 
reassess student needs and provide the additional and necessary 

supports for each student. 
-The kindergarten team has utilized i-ready math student data to more 

thoroughly identify students in need of math intervention. The team 

has identified 25 kindergarten students requiring Tier 2 interventions 
after reviewing mid-year math data and student progress. 

 
3/16/17: 

-Teachers are using mid-year SGA, DRA, PALs, and i-ready data to 

assist them in identifying students in need of reading and math 
intervention or enrichment.  

-Teachers are using PowerSchool assessments to collect data more 
frequently and consistently for skills taught. This will be a continued 

area for growth to utilize this tool within our school in all classrooms as 
we continue to refine student identification processes. 

 

4/20/17: 
-Teachers continue to refine their use of data to identify students who 

require additional instruction with specific skills.  
-The second-grade team has currently identified 29 students for 

enrichment. 

 
6/9/17: 

-Goals for next year are to refine practices used to identify students in 
need of intervention and enrichment. 

 Task Completed: 06/09/2017 

Implement Percent Task Complete:  

 Objective Met: 6/12/2017  

 Experience: 6/12/2017 
SIP will continue outside of Indistar. 

 Sustain: 
 

6/12/2017 

SIP will continue outside of Indistar. 

 Evidence: 6/12/2017 

SIP will continue outside of Indistar. 
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Indicator TA02 - REQUIRED - The school uses a tiered, differentiated intervention process to 
assign research-based interventions aligned with the individual needs of identified 

students (the process includes a description of how interventions are selected and 

assigned to students as well as the frequency and duration of interventions for Tier 2 
and Tier 3 students).    (2932) 

Status Objective Met  6/12/2017   

Assessment Level of Development: Initial: Limited Development 11/13/2013 

  Objective Met - 06/12/2017  

   

 Index: 6 (Priority Score x Opportunity Score) 

 Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest) 

 Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within 
current policy and budget conditions, 1 - requires 

changes in current policy and budget conditions) 

 Describe current level of 

development: 

Staff have identified students who are at risk of failing and will provide 

intervention for students and document such through the remediation 
strategy checklist that has been established per grade level.  These 

supports will be provided in an ongoing fashion until students show the 
necessary progress and their needs are met.  Supports will be provided 

by classroom teachers, reading specialists, ELL teachers, special 

education staff, school counselors, and other specialists in any way 
that they can contribute.  A CICO PBIS team has been established to 

provide a mentor and behavioral intervention program for Tier 2 
students who require this level of intervention to be more successful. 

The PBIS team will also focus efforts on increasing respectful behavior 

to others and raising awareness for all students (Tier 1). 
 

Areas for growth in this area include developing additional 
options/strategies for students who are either in need of intervention 

or in need of enrichment and increasing the amount of conferring 

between teachers and individual students to provide feedback and set 
goals. 

Plan   

 How it will look when fully 

met: 

The intervention system provides guidance for selecting interventions 

that are aligned to students' individual instructional needs and level of 

need for Tiers 2 and 3 as determined by assessment data. 
 

The intervention plans include descriptions of the strategies and 
provides guidance for the frequency and duration of the intervention. 

 
Intervention strategies are research based. 

 Target Date: 06/14/2017 

 Tasks: 

 1. Staff will provide academic and behavioral supports for identified students. 

 Assigned to: School Leadership Team 

 Added date: 08/15/2016 

 Target Completion Date: 06/16/2017 

 Comments: 9/23/2016: 

-Teachers have generated more immediate and individualized 
interventions for ELL and special education students through one-hour 

monthly planning meetings that will take place all year. 
-Math and Reading/language arts grade-level time blocks have been 
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established to allow for interventionists to be able to push in to 
classrooms to provide support throughout the school year. 

 

10/20/2016: 
-Teachers continue to generate more immediate and individualized 

interventions for ELL and special education students through their new 
CLT meetings monthly this year. 

-Additional student supports have been determined by staff as 
designated on grade-level remediation checklists for both math and 

reading. 

-A meeting with special education teacher assistants was held on 
10/20/2016 to begin a process of teacher assistant growth to ensure 

more effective supports provided in the general education classrooms. 
On 10/24/16, 10/25/16, and 10/28/16, special education teacher 

assistants were observed by an experienced cross-categorical teacher 

within general education settings to observe assistance provided to 
students. On 10/26/16 and 10/28/16, post-observation conferences 

were held with each special education teacher assistant to provide 
feedback regarding student supports provided and determine 

necessary resources and supports to allow for more effective 
assistance to students. 

-The following small group interventions have been implemented by 

school counselors with student subgroups identified:  
4 students in grades 2/3 in a Changing Families group  

11 students in grades 2/3 in Focus groups (3 Special Education, 1 ELL) 
5 students in grades 1-3 in a Friendship group (1 Special Education, 1 

ELL) 

13 students in grades 2/3 in Stressbusters groups (2 ELL, 5 Special 
Education) 

9 students in grade 4 in Kids in Control groups (1 ELL) 
10 students in grades 4/5 in Social Club groups (3 ELL, 3 Special 

Education) 

6 students in grades 4/5 in a Work Habits group (2 ELL) 
5 students in grades 4/5 in a Stress/Recess group  

 
11/17/16: 

-The following small group interventions have been implemented by 
school counselors with student subgroups identified:  

4 students in grades 2/3 in a Changing Families group  

11 students in grades 1-3 in Focus groups (3 Special Education, 1 ELL) 
5 students in grades 2/3 in a Friendship group (1 Special Education, 1 

ELL) 
13 students in grades 2/3 in Stressbusters groups (5 Special Education, 

2 ELL) 

6 students in grade 4 in a Kids in Control group  
10 students in grades 4/5 in Social Clubs (3 Special Education, 3 ELL) 

6 students in grades 4/5 in a Work Habits group (2 ELL) 
4 students in grades 4/5 in a Stress/Recess group  

 
12/15/16: 

-The following small group interventions have been implemented by 

school counselors with student subgroups identified:  
4 students in grades 2/3 in a Changing Families group  

11 students in grades 2/3 in Focus groups (3 Special Education, 1 ELL) 
4 students in grade 3 in a Stressbusters groups (2 Special Education) 

6 students in grade 4 in a Kids in Control group  

10 students in grades 4/5 in Social Clubs (3 Special Education, 1 ELL) 
3 students in grades 4/5 in a Work Habits group (2 ELL) 

4 students in grades 4/5 in a Stress/Recess group  
-The PBIS (CICO Team) is working to train and establish more teacher 

mentors for the CICO process. 
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-A schedule for CLT meetings has been developed for meetings on 
1/20/17, 1/23/17, 1/24/17, 1/25/17, and 1/26/17 for special education 

teacher assistants to meet with the special education teachers/case 

managers and the general education classroom teachers of students 
with whom they work to answer any questions they have regarding 

specific student needs or regarding academic or behavioral programs in 
each of the classrooms, provide information or strategies so that the 

assistants can more effectively work with each student, and address 
any current issues or difficulties by brainstorming solutions together.  

These meetings should result in more targeted and effective 

intervention/support for students. 
-The 3rd-grade team met with the school's Instructional Facilitator on 

December 6, 2016 for a team "Data Day" to review and analyze 
student math data and to develop a more specific intervention plan to 

provide remediation in math.  

-At this time, the frequency of supports varies per student and per 
classroom and the supports are provided by classroom teachers, 

interventionists, parent volunteers, high school tutors, and peer 
buddies. 

 
1/20/17: 

-The following small group interventions have been implemented by 

school counselors with student subgroups identified:  
6 students in grade 4 in a Kids in Control group 

5 students in grade 4 in a Social Club (Super Flex) group (3 Special 
Education, 1 ELL)  

 

2/16/17: 
-The following small group interventions have been implemented by 

school counselors with student subgroups identified:  
3 students in grade 2 in an Academic Success group 

4 students in grades K-2 in a Changing Families group  

13 students in grades K-3 in Focus groups (1 Special Education) 
13 students in grades 1-3 in Friendship groups (1 Special Education) 

4 students in Grades 2-3 in a Managing Frustration group  
7 students in Grades 1-3 in a Stressbusters group 

6 students in grades 4-5 in a Changing Families group 
6 students in grade 4 in a Kids in Control group 

4 students in grade 4 in a SuperFlex group (3 Special Education, 1 ELL) 

-The PBIS (CICO) team has implemented the CICO intervention for 3 
students. 

-The math workshop model is providing greater opportunity for 
teachers to provide math supports to identified students.  

-Grade levels are collaborating to implement new interventions for 

students including greater use of i-ready math, development of 
"intervention groups," increased conferring with individual students, 

use of the Growth Mindset approach, gradual implementation of a 
"PowerUp" session, and use of peer supports and models. 

-On 1/20/17, 1/23/17, 1/24/17, 1/25/17, and 1/26/17, special 
education teacher assistants met with the special education 

teachers/case managers and the general education classroom teachers 

of students with whom they work to answer any questions they had 
regarding specific student needs or regarding academic or behavioral 

programs in each of the classrooms, provide information or strategies 
so that the assistants can more effectively work with each student, and 

address any current issues or difficulties by brainstorming solutions 

together.  These meetings have resulted in more targeted and effective 
intervention/support for students. 

 
3/16/17: 

-The following small group interventions have been implemented by 
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school counselors with student subgroups identified:  
4 students in grades 2-3 in a Changing Families group  

11 students in grades 2-3 in Focus groups (3 Special Education, 1 ELL) 

5 students in grades 1-3 in Friendship groups (1 Special Education, 1 
ELL) 

13 students in grades 2-3 in Stressbusters groups (5 Special Education, 
2 ELL) 

6 students in grades 4-5 in a Changing Families group  
-Three students are currently participating in the PBIS CICO (Check In 

Check Out) program. 

-Special education teacher assistants received a training on effective, 
proactive, and appropriate behavioral strategies to assist them in 

working with students. A OneNote notebook of websites, articles, and 
videos regarding behavioral strategies, specific disabilities, instructional 

information, technology tips, and general tips was also created for 

special education teacher assistants to provide them with additional 
resources to more effectively assist students in making greater 

progress. 
-A Specialized Reading Team has been established consisting of 2 

general education teachers, 2 special education teachers, 1 ELL 
teacher, and 1 reading specialist who will participate in specialized 

reading instruction trainings as a cohort in the fall of 2017 to be able to 

provide specialized and differentiated reading interventions to Tier 3 
students in need. 

 
4/20/17: 

-The following small group interventions have been implemented by 

school counselors with student subgroups identified:  
5 students in grades K-2 in a Focus group  

3 students in grades 2-3 in a Focus group 
6 students in grades 4-5 in a Changing Families group 

-Three students are currently participating in the PBIS CICO (Check In 

Check Out) program. 
-Teachers continue to use additional strategies to provide intervention 

to students demonstrating need with specific skill areas. The third-
grade team is utilizing additional sessions of Raz-Kids with students 

who are performing below grade level in reading. Grade levels are 
creating new assessments per skill and new resources for specific skills 

to provide more targeted interventions. 

 
6/9/17: 

-The following small group interventions have been implemented by 
school counselors with student subgroups identified:  

3 students in grades 2-3 in an Academic group (2 Special Education) 

5 students in grades 1-2 in a Focus group (1 Special Education, 2 ELL) 
4 students in grades 2-3 in a Focus group (1 ELL) 

5 students in grades 1-3 in Friendship groups (1 Special Education, 2 
ELL) 

2 students in grade 3 in a Managing Frustration group (1 Special 
Education, 1 ELL) 

7 students in grades 2-3 in a Stressbusters group (1 Special Education) 

5 students in grades 1-2 in a Stressbusters group 
-Three students are currently participating in the PBIS CICO (Check In 

Check Out) program. 
-Grade-level teams continue to use the Math Workshop model to 

provide additional supports to students in math.  

-The second-grade team also implemented "math partners" to provide 
student models. Pacing was also adjusted to allow for more time on 

concepts as needed. 
-The fourth-grade team used peer coaching, manipulatives, online 

books, and math games to support students and address areas of need 
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for the SOL tests. 
-Plans for interventions for next year include: Additional Special 

Education Teacher Assistant trainings to maximize supports for 

students; Increased use of CICO to assist individual students to 
improve work/behavior habits; Additional/new options and strategies 

for intervention and enrichment; and Increased amount of conferring 
between teachers and individual students to provide feedback and set 

goals. 
 
 

 Task Completed: 06/09/2017 

Implement Percent Task Complete:  

 Objective Met: 6/12/2017  

 Experience: 6/12/2017 
SIP will continue outside of Indistar. 

 Sustain: 
 

6/12/2017 

SIP will continue outside of Indistar. 

 Evidence: 6/12/2017 

SIP will continue outside of Indistar. 

Indicator TA03 - REQUIRED - The school uses a monitoring process (including a multidisciplinary 
team that meets regularly to review student intervention outcome data and identifies 

“triggers” and next steps for unsuccessful interventions) for targeted intervention 

students to ensure fidelity and effectiveness.  (2933) 

Status Objective Met  6/12/2017   

Assessment Level of Development: Initial: Limited Development 11/13/2013 

  Objective Met - 06/12/2017  

   

 Index: 6 (Priority Score x Opportunity Score) 

 Priority Score: 3 (3 - highest, 2 - medium, 1 - lowest) 

 Opportunity Score: 2 (3 - relatively easy to address, 2 - accomplished within 

current policy and budget conditions, 1 - requires 

changes in current policy and budget conditions) 

 Describe current level of 
development: 

A student assistance team has been established with specialists, grade 
level members, and special educators to discuss at risk students 

monthly. Child Study teams meet weekly to discuss students who are 
not demonstrating progress with intervention where a disability may be 

suspected. Administration and outside specialists as well as parents are 

present at these meetings. A CICO Tier 2 intervention is also monitored 
with behavioral data tracked/logged to assess student progress. 

 
Student SGA, DRA, PALs, and any other mid-year scores are analyzed 

to evaluate student progress along with ongoing formative and 

summative assessment data in the classroom.  Students will move 
between tiers based on all new and ongoing data collected and will 

move between tiers when appropriate progress and confidence in the 
efficacy of the results is shown. 

 
Areas for growth in this monitoring progress include development and 

utilization of more efficient methods to review data, ongoing review of 

subgroup improvements, clear identification of specific academic areas 
for student tiers, and flexibility to ensure that movement between tiers 

is occurring. 

Plan   
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 How it will look when fully 
met: 

The multidisciplinary team implements a process that determines the 
assessment data that will be used to monitor students' progress in the 

intervention program. 

 
The multidisciplinary team reviews the student outcome data to assess 

the effectiveness of the intervention for the student. 
 

The multidisciplinary team makes adjustments to interventions when 
students have not made progress as expected. 

 

The multidisciplinary team adjusts tiered placement to reflect student 
progress. 

 Target Date: 06/14/2017 

 Tasks: 

 1. Staff will monitor the effectiveness of the academic and behavioral supports and adjust as 
needed. 

 Assigned to: School Leadership Team 

 Added date: 08/15/2016 

 Target Completion Date: 06/16/2017 

 Comments: 9/23/2016: 
-The School Leadership Team disseminated 2 years of student SOL 

data (grades 3-5) to teachers and teachers will review the data 
together to reflect on the information and determine action plans to 

address lower-performing areas. 
 

10/20/2016: 

-Each grade-level team reviewed the data disseminated at the 
September meeting and determined actions to address lower-scoring 

areas as well as determine resources or support needed to make 
greater progress. 

-Grade-level teams have identified subgroups of concern (ELL and 

Special Education) on grade-level Remediation Checklists in order to 
more closely monitor progress. 

 
11/17/16: 

-Grade-level teams are identifying subgroups of concern on teacher 

math templates for student academic progress for their informal or 
formal evaluation process to more closely monitor growth. 

-Grade-level teams are also reviewing remediation checklists and 
determining tiers for math on the remediation checklists (Tier 2 or Tier 

3). 
 

12/15/16: 

-Student tiers (2 or 3) have been identified for math remediation to 
more accurately address student needs and determine tier movement 

when progress is made. 
-Math Workshop is being implemented including Guided Math 

instruction to better support students who require math remediation. 

 
1/20/17: 

-Teachers continue to use new information from the reading trainings, 
math workshop trainings, and grade-level work with the school's 

Instructional Facilitator to collect, review, and analyze student data to 
determine the effectiveness of supports and adjust supports 

accordingly. This continues to be a need, and will be a focus for further 

growth for the school. 
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2/16/17: 
-Grade levels are reviewing mid-year DRA, PALs, and SGA data to 

make adjustments as necessary to support the needs of students.  

-The kindergarten team has utilized additional mid-year math data to 
identify 14 additional kindergarten students as requiring Tier 2 math 

interventions (for a total of 25). 
-The School Leadership Team met on 2/16/17 to begin the 

development of a universal "intervention" checklist or plan to be used 
at the start of the 2017-2018 by all grade levels that will more clearly 

define the baseline data, tiers, interventions, data points, and 

monitoring of progress with interventions to meet student needs in 
reading and math. This universal intervention plan will address school 

needs in determining tier movement, implementing a more defined 
approach to student intervention, and providing more consistent 

documentation of student growth for more effective planning for 

additional interventions. 
 

3/16/17: 
-The second-grade team identified 8 students that moved up in math 

tier from Tier 3 to Tier 2, and 1 student who moved up in math tier to 
Tier 1 and was dismissed from remediation. 

-The third-grade team identified 1 student who moved up in math tier 

to Tier 1 and was dismissed from remediation. The third-grade student 
mid-year SGA math results showed great progress (the Instructional 

Facilitator has been collaborating with the third-grade team in their 
efforts as this was a need and goal for improvement this school year) 

with an average of 66.3 and a county average of 64.3. 

-The fourth-grade team identified 2 new students for enrichment and 
are consulting with the SEARCH teacher to meet these students' needs. 

 
4/20/17: 

-The second-grade team identified 1 additional student who moved 

down in math tier. 
-The fourth-grade team identified 1 additional student in need of 

enrichment. 
 

6/9/17:  
-Grade-level teams reviewed PALs, DRA, SGA, and SOL data to identify 

student needs and begin planning interventions for the coming year. 

-Plans for next year include utilizing a universal "student intervention 
plan" to be used by all grade levels that will more clearly define the 

baseline data, tiers, interventions, data points, and monitoring of 
progress with interventions to meet student needs in reading and 

math. This universal intervention plan will address school needs in 

determining tier movement, implementing a more defined approach to 
student intervention, and providing more consistent documentation of 

student growth for more effective planning for additional interventions. 

 Task Completed: 06/09/2017 

Implement Percent Task Complete:  

 Objective Met: 6/12/2017  

 Experience: 6/12/2017 

SIP will continue outside of Indistar. 

 Sustain: 
 

6/12/2017 
SIP will continue outside of Indistar. 

 Evidence: 6/12/2017 
SIP will continue outside of Indistar. 

 

  

 


