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Novice 

• Unsettled by the 

ambiguous and organic 

nature of differentiation 

• Seeks algorithmic 

processes and expects 

“mastery” of differentiation 

• Focuses on the challenges 

instead of the 

benefits/necessity 

• Seeks solutions that are 

already part of a repertoire 

of strategies instead of 

redefining the nature of 

curriculum and instruction 

• Identifies the challenges 

inherent in high prep 

differentiation (grading 

major projects) instead of 

focusing on low prep 

possibilities 

• Lacks a big picture 

understanding of the 

philosophy due to 

misperceptions about good 

curriculum/instruction (e.g. 

assessment and evaluation) 

• Lacks persistence and a 

willingness to work at 

understanding/application 

Apprentice 

• Tolerates the ambiguous 

nature of differentiation 

•Understands the philosophy 

of differentiation but lacks 

confidence in application 

• Acknowledges gaps in 

personal understanding and 

skills with differentiating 

curriculum and instruction 

• Makes surface level 

connections between 

differentiation and other 

models/strategies inherent in 

good curriculum/instruction 

• Demonstrates a willingness 

to work through challenges 

with some persistence 

•Distinguishes between a 

good curriculum/instruction 

and that which is 

differentiated 

• Asks thoughtful questions 

about both the philosophy 

and the application 

• Can accurately explain 

differentiation as a concept 

Practitioner 

• Accepts the ambiguous 

nature of differentiation 

• Demonstrates accuracy and 

confidence in explaining 

differentiation of curriculum 

and instruction 

• Makes connections among 

various methods within a 

discipline in order to facilitate 

differentiation 

• Understands the connections 

among content, process, 

product, and learning 

environment when 

differentiation is achieved in 

the areas of readiness, 

interest, and learning profile 

(or any combination of the 

areas) 

• Exhibits a belief in 

differentiation, but lacks 

confidence at times in 

addressing challenges 

• Recognizes and avoids the 

“quick fixes” to 

differentiating curriculum and 

instruction 

Expert (Program Outcomes) 

• Skillfully differentiates curriculum 

and instruction through the 

development of curriculum 

• Models differentiation with fluency 

and flexibility in staff development 

and teaching situations 

• Problem solves in situations where 

differentiation is both necessary and 

difficult 

• Articulates the rationale, 

philosophy, and “how to” of 

differentiation to a wide variety of 

audiences (e.g. parents, teachers, 

students, administrators) 

• Uses various methods from a 

variety of disciplines in order to 

facilitate the differentiation of 

curriculum and instruction 

• Exhibits an unyielding belief in the 

necessity of differentiation for all 

students 

• Seeks new methods that will 

facilitate refinement in the 

differentiation of curriculum and 

instruction 

• Understands there is much left to 

learn in the area of differentiation 
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• Continued study and 

discussion with a variety of 

tools and practitioners 

• Opportunities for critical 

analysis of curriculum and 

instruction to identify the 

degree and areas of 

differentiation 

• Problem solving with 

increased challenge over time 

• Opportunities to articulate 

the rationale, principles, and 

methods 

• Discussion and problem 

solving (with support) in the 

areas of respectful tasks, 

flexible grouping, ongoing 

assessment and adjustment 

• Focus on the differentiation 

of curriculum and instruction 

through a study of the topics 

associated with low prep 

differentiation 

• Opportunities to make 

connections among curricular 

and instruction models as 

means to an end 

(differentiated curriculum and 

instruction) 

• Clarification on both the big 

picture of differentiation as 

well as the foundational 

components 

• Focus on the theoretical 

underpinnings of the concepts 

and principles  

• Frequent and specific 

feedback on perceptions, 

questions, and ideas 

• Opportunities to build upon 

the characteristics of good 

instruction as a bridge into 

differentiation 

• Specific and clear examples 

of differentiation 

• Analysis of curricular and 

instructional examples  

• Focus on the benefits and 

necessity despite 

inconvenience and discomfort 

• Opportunities to experience 

with support the organic 

nature of the philosophy  

• Low risk experiences 

• Collaboration with varied curriculum 

and area specialists in the 

differentiation of curriculum and 

instruction 

• Specific feedback on the 

differentiation of curriculum and 

instruction 

• Discussion and problem solving (with 

feedback) in the detractors of 

differentiation (e.g., grading, classroom 

management, “fairness”) 

• In-depth study of topics associated 

with high-prep differentiation (e.g., 

tiered assignments, flexible grouping, 

assessment and evaluation) 

• Opportunities to explain both the 

philosophy and the practices associated 

with differentiation to a variety of 

audiences (e.g., teachers, 

administrators, colleagues, parents, and 

students) 

• Observations and analysis of 

differentiated curricula and 

instructional settings 

• Practice and ongoing support in the 

differentiation of curriculum and 

instruction 

• Practice and ongoing support in the 

differentiation of curriculum, instruction, 

and staff development 

• Opportunities to work collaboratively with 

specialists in the differentiation of 

curriculum, instruction, and staff 

development with colleagues in a variety of 

disciplines and areas of specialty (e.g., 

regular education, special education, gifted 

education) 

• Participation in conferences, staff 

development, and book studies focusing on 

differentiation and subsequent sharing of 

experiences/knowledge/skills  with 

colleagues 

• Opportunities for discussion and problem 

solving in areas of concern associated with 

differentiation with an emphasis on growth 

• Opportunities to work with teachers, 

administrators, and colleagues in the 

refinement of knowledge, understanding, 

and skills in the area of differentiation 

• Ongoing dialogue about the status of 

differentiation in the discipline and/or area 

of specialty with a focus on growth and 

development of expertise 

• Support in the development and 

monitoring of policies and procedures that 

promote the differentiation of curriculum, 

instruction, and staff development 

Novice 

Apprentice 

Practitioner 

Expert 
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