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Alignment! 

This session is all 
about aligning… 

 

 …belief with action 
 …theory with 
practice 

 …practice with 
practice 

mailto:bookpage@nc.rr.com
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Designing an Effectively  

Differentiated Classroom 

Begins with a growth 

mindset,  

moves to student-

teacher connections,  

& evolves to 

community. 

1st Steps: 

Mindset 
Reflecting on your classroom…where is a 

growth mindset evident? 

Where could more be done? 

Be prepared to discuss with others what 

specific actions a teacher might take to be 

sure a growth mindset sets the foundation 

of how the classroom will operate.  
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What other information might be 

helpful to know about your students? 

 How will you find about the 

individuals in your classroom? 

 How will this data prepare you to 

teach well? 

 What might be important for you 

to connect well with this 

classroom? 

 What are other questions you 

might have about this class? 

 

 

Next Steps: Student-teacher 

connections 

What from the following list matches your 

classroom? 

What else would you add? 

What questions or concerns do you have 

regarding connecting with your students? 

What would you recommend to a new 

teacher as a good place to start in making 

connections with students in an effectively 

differentiated classroom?  
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Connecting with Kids 

Talk at the door 
Early interest assessments 
Small group instruction 
Dialogue journals 
Student conferences 
Open room days 
Ask for student input 
Invite examples, analogies,  
     experiences 
Seek student input on class 
Use Socratic or student-led 
     discussions 
Share your own stories 

Listen 
Seek varied perspectives 
Share own interests, 
     questions, plans 
Start class with kid talk 
Go to student events 
Watch before & after 
     school, at lunch 
Keep student data cards 
Take notes during class 
Attend extracurricular 
 activities 
Build curriculum on student  
 culture & interests 
 
 

At my Best/Worst… 
1. A positive thing people say about me is: 
2. When people complain about me, it’s probably because: 

 

3. When I’m feeling great at school, it’s probably because: 
4. When I want to scratch my eyes out at school, it’s probably 

because: 
 

5. A dream I have for myself is: 
6. One of my greatest fears is: 

 

7. A thing I like spending time on is: 
8. I’d rather chew glass than spend time on: 

 

9. The best thing about my family is: 
10. The most difficult thing about my family: 

 

11. My strengths as a learner are: 
12. One struggle I have with learning is: 

 
13. Something that captures my imagination is: 
14. What I can contribute to the classroom is: 
15. I thing I wish people knew about me is: 
16. I’m proud of: 

 

Adapted from Carol Tomlinson, 2009 
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Content Area Ideas 

Science:           

Life is stormy for me when…… 

Sunny days happen 
when…………because……………. 

 I think sometimes the clouds I 
see look like…… 

 

 

 

 Welcoming 

 Accepting 

 Respectful of 
differences 

 Safe 

 Emphasis on growth 

 Success-oriented 

 Fair 

 Collaborative 

 Rewarding for all 

 We’re in this 
together 

 Gently humorous 

 Hard-working 

 Exciting 

 Flexible 

 Inclusive 

 Hostile 

 Intolerant of 
differences 

 Intimidating 

 Scary 

 Uncomfortable  

 Emphasis on 
competition  

 Focus on teacher-
pleasing behavior  

 Emphasis on 
compliance 

 Unfair 

 Someone’s out to get 
me 

 Just need to get by – 
do the minimum 

 Sarcastic 

 Apathetic 

 Rigid 

 Exclusionary  

 

CURRENT WEATHER IN MY 

CLASSROOM 

(Color in the appropriate arrow 

and/or highlight the attributes that 

describe the current atmosphere.) 

 

 

 

How’s the Emotional Weather?  
 

What words would YOU use to describe your classroom or 

school’s atmosphere? What words would STUDENTS use? Their 

PARENTS?  
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Listening 

Responding 

Working 
Problem 
Solving 

Celebrating 

How Community Evolves over Time 

Read and Reflect 
 Choose to read either 

of the two articles, or 
the first chapter of the 
book. 

 Mapping a Route 
Toward Differentiated 
Instruction 

 Learning to Love 
Assessment 

 Chap.1 from Leading 
and Managing a 
Differentiated 
Classroom 

 Take some notes on: 
1. Mindset 
2. Classroom 

Environment 
3. Assessment 

used to adjust 
instruction 

4. Strong, clear 
curriculum 
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Respond to Mindset  
 After Sandra directs 

you to an area of the 
room, find a partner 
you do not know yet. 

 
 Spend a minute or 

two introducing 
yourselves and make 
a few notes in column 
one.  
 

 Discuss these two 
questions for 7-9 
minutes. Sandra will 
signal when groups 
will reconfigure. 
 

1. In this article or 
chapter, what 
insights about 
mindset occurred to 
you?  
 

2. What steps might 
increase and improve 
the growth mindset 
of both teacher and 
students?  
 

3. After you respond to 
these 2 prompts, 
make a few notes in 
the center column. 
 

Respond to Focused Curriculum 

 Now move and meet a 
new partner. 
 

 Again, spend a 
moment finding out 
about each other. 
 

 Talk with each other 
about these topic. 
Make sure both of you 
have time for sharing. 
 

 Record some of your 
combined thinking in 
the center column. 

1. High quality 
curriculum and clear 
learning goals are 
essential. Share your 
responses to what 
you read. 

2. What steps could 
your classroom, 
school, or district, 
take to have a strong 
connection between 
learning goals and 
the tasks students 
do? 
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Respond to Assessment 

 Make one more 
partner connection. 
 

 Share a few moments 
to learn about each 
other. 

1. How does data about 
students’ learning 
preferences, 
interests, and 
readiness levels 
prepare you to 
teach? 
 

2. What ideas in this 
reading sparked your 
thinking?  
 

3. In the center 
column, jot down 
some of these 
responses. 

Respond to Environment 
 This time, you and 

your current partner 
will join with another 
set of partners, 
making a group of 4. 
 

 Introduce yourselves. 
Be sure to write down 
both new folks’ names 
in the left column. 
 

 You’ll have 10 
minutes for all 4 of 
you to respond. 

1. In the cycle graphic 
that Sandra showed, 
the processes for 
developing teacher-
student connections 
and community 
include: 

 Listen  
 Respond  
 Work  
 Problem Solve 
 Celebrate 

How does that relate 
to what you read? 
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Reflect on your own 
 Look over the 

responses you and 
your partners shared 
and any notes you 
took about the 
reading. 

 

 In the right hand 
column, make a few 
notes about what you 
see as areas for 
improvement or ideas 
for implementation in 
your own class, 
school, or district. 

Respectful tasks 
Define: Each differentiated task should be 

purposeful and meaningful, should cause a 
student to feel that they have a contribution to 
make to the whole class’ work, and adds a role 
and responsibility that gives value to each level 
of task.  

What might that look like in a classroom or 
school? 

 Teachers carry out specific activities to search for 
different kinds of talents and interests in 
students and to help students recognize and 
exploit their own talents. 
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Respectful Tasks 

 Put yourselves in the roles of giving 
feedback to a colleague about the 
instructional practices given in the 
scenario. 

 With a partner, read the scenario and 
discuss the questions at the bottom half of 
the card. 

 After discussion, lift the flap and discuss 
what makes respectful tasks – again. 

 Once you finish, switch cards and go 
again. 

Scenario  
 Identify and 

discuss the 
attribute(s) of DI 
principles inherent 
in this scenario: 
 Curriculum 
 Instruction 
 Assessment 
 Environment 
(community) 

 Managing & 
leading 

 What are your 
ideas about how to 
promote and 
increase your own 
and others’ use of 
attitudes and 
strategies like 
these? 
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a.m. and p.m. options 
Afternoon 

 
 Working with KUDs Part 2– with Marcia Imbeau, 

room 126B 
 

 Planning for staff development – with Sandra 
Page, room 122 
 

 Reflecting on Teaching as Jazz article – 
discussion with Sherida Britt, room TBA 

  
 Questions and consultation – with Carol in 

hallway 

Analysis of  a KUD set 

 Read through the 
learning goals for 
“Weather’s A System” 
 

 The Understands will 
be the same for all 
students. 
 
 

 Now, concentrate on 
Know and Do for a 
few minutes. Where is 
it likely that 
differentiation would 
really help? Where 
might students be 
served well by 
leveling for readiness, 
or choice by interests, 
or offerings that 
appeal to learning 
preferences 
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Weather’s A System 
 

Unit Concepts and Generalizations 

 Cause and Effect, Patterns ( main concepts), Systems, Cycles, Order, Change, 

Influence 
 A cause can have multiple effects. 

 An effect can have multiple causes. 

 We can examine causes to predict effects. 

 By changing a cause, we can impact effect. 

 There are some cause-and-effect relationships that we can only witness and not control. 

 Patterns repeat. 

 We can make predictions based on patterns. 

 Patterns give order to our world. 

 As a result of the this unit, the students will know 
 Names of common weather instruments and how to use them. 

 Famous examples of extreme weather…..such as…… 

 Properties of air. 

 Steps in the water (hydrologic) cycle. 

 Types of clouds. 

 Weather symbols used on maps. 

 Weather related vocabulary, including air pressure, air mass, front (warm and cold), water vapor, 

precipitation, condensation, evaporation, transportation, molecule, hurricane, tornado, blizzard, drought, 

satellite, radar, and meteorologist 
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Weather’s A System 
 As a result of this unit, the students will understand that 

 There are patterns in global and local weather that enable us to predict weather occurrences with some 

accuracy. 

 Understanding cause-and-effect relationships helps us to make more accurate weather predictions. 

 Even though we may understand cause and effect relationships, we cannot always control them. 

 We can control to some degree how weather impacts us as individuals and as societies. 

 As a result of this unit, the students will be able to  

 Make observations. 

 Make predictions based on observations. 

 Use weather instruments accurately and appropriately. 

 Read weather maps. 

 Explain the steps in the water cycle. 

 Explain cloud formation. 

 Relate global weather trends to local weather conditions. 

 Demonstrate appreciation for the forces of weather. 

 Justify people’s interest in the weather. 

 Read for information. 

 Apply the scientific method. 

Tomlinson, C.A. & Eidson, C.C. (Eds.) (2003).  Differentiation in practice:  A 

resource guide for differentiating curriculum.  Grades 5-9.  Alexandria, VA:ASCD. 

Concept: 
“A concept serves as an integrating 
lens” and encourages the transfer of 
ideas within and across the 
disciplines “as students search for 
patterns and connections in the 
creation of new knowledge.”1  

1 Lynn Erickson – Concept-Based Curriculum and Instruction, 2002 

Examples: Change, Culture, Systems, 

Interdependence, Organization 
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Concepts 

Some concepts….  
 span across several subject areas  

 represent significant ideas, phenomena, 
intellectual process, or persistent problems 

 are timeless 

 can be represented through different examples, 
with all examples having the same attributes  

 and universal 

For example, the concepts of 
patterns, interdependence, symmetry, 
system, and power can be examined 
in a variety of subjects or even serve 
as concepts for a unit that integrates 
several subjects.   

 
Power  Revolution System 
Courage Tradition Constancy 
Change Evil  Cycles 
Responsibility Tolerance Interdependence 
Destruction Infinity  Myth 
Relationship Eternity Voice 
Justice  Patterns Culture 
Fairness Exploration Identity 
Freedom Discovery Perspective 
Adaptation Beauty  Classification 
Survival Truth  Idea 
Ownership Conservation Rituals 
Individuality Adaptation Fantasy 
Perspective Extinction Migration 
Ethics  Value  Cause and Effect 
Commitment Equality Persuasion 
Violence Loyalty  Altruism 
Conflict Spirituality Equilibrium 
Resolution Invention Constancy 
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Reflect and Discuss 
 Choose to look at a 

singular lesson 
practicing with a small 
subset of learning 
goals. 
 

 What information 
might we need in 
order to better plan 
instruction for those 
learning goals? What 
pre-assessment would 
give us that 
information? 
 
 

 Once I have that info, 
how might I design 
my lessons to engage 
and cause students to 
be successful in 
learning? 

 Will that lead the 
teacher to 
differentiate by 
 Readiness? or 
 Learning 

Preferences? or 
 Interests? 
 
 
 
 

Other considerations: 
 

 Materials 
 

 Timing 
 

 Groupings 
 

 Respectful Work 
 

 Assignments & 
Homework 
 

 Assistance from 
specialists 
 
 

 Room arrangements 
 

 Providing instructions 
in multiple ways 
 

 What else? 
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Leading the DI Journey 
 Stages: 

1. Awareness 
2. Experimental 

Trials 
3. Implement with 

some regularity 
4. Implement more 

consistently, 
with more 
attention to 
quality 

 Assessing where you 
are 
 Gives you some 

information about your 
schools and/or teachers 

 Gives a baseline that can 
be used to demonstrate 
growth 

 Helps focus prof. learning 
opportunities 

 Helps focus on particular 
aspects of DI for study 
and improvement 

Getting Started 
Awareness 
 
 Book study 
 Articles 
 Videos 
 Demonstrations and 

models 
 Discussions 
 Speaker 

 
 

Focus Areas (?) 
 
 Learning Environment 
 Curriculum 
 Formative Assessment 
 Instruction 
 Classroom 

management/Leading 
 

 Readiness DI 
 Interests DI 
 Learning Preference 

DI 
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Possibilities 
 Start with fewer 

people: one grade 
level, one subject 
area, or with 
instructional leaders 

 
 Start in one subject 

area for everyone; 
writing or vocabulary 
development, for 
examples. 

 Have lots of TIME for 
people to initiate, 
write, experiment, 
discuss +’s and –’s, 
share student work, 
improve and problem-
solve. 

 Don’t go looking for 
DI while still in the 
experimental phase 
unless you can be a 
positive support, not a 
threat. 

Teacher Self-Reflection on Differentiation for Staff Development Planning 
This survey has two scales. The column on the left (the letters) reflects your assessment of 

your knowledge and skill regarding various aspects of differentiation. The column on the 
right (the numbers) requests the frequency of use in your classroom. Please circle your 
responses for both columns. 

THE LEFT COLUMN: 
(A) I don’t really understand what this means and don’t know how to do it. 
(B) I know some information about this, but need more information and/or practice. 
(C) I understand what this means and feel comfortable/competent doing it. 
(D) I thoroughly understand what this means, and feel adept at doing it. 
   THE RIGHT COLUMN: 

   1)  hardly ever/ never do this 
   2)  sometimes/ have used on a few occasions 
   3)  frequently use this 
   4)  use intentionally and often 

GENERAL PRINCIPLES 

A B C D Preassess students to determine level of understanding (readiness) 1 2 3 4 

A B C D Assess students’ interests 1 2 3 4 

A B C D Assess students’ learning profile 1 2 3 4 

A B C D Design respectful assignments for all learners 1 2 3 4 

A B C D Use flexible grouping 1 2 3 4 

A B C D Vary the pace of learning for varying learner needs 1 2 3 4 

A B C D Students’ grades reflect individual growth and progress 1 2 3 4 

A B C D Intentionally plan for differentiation when designing curriculum 1 2 3 4 

A B C D Challenge levels expected are appropriate for varied learners 1 2 3 4 


