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Specialist Internship in School Psychology 2019-2020 

 

Loudoun County Public Schools (LCPS) offers a full time 1500 hour specialist-level internship in school 

psychology to eligible specialist-level candidates in school psychology.  A stipend of $22,241 is 

provided as well as 20 paid holidays and liberal professional leave.  Leave for other reasons results in a 

per diem reduction from the stipend.  Interns are reimbursed for travel incurred during the work day 

(e.g., driving from one school to another) at a rate set by the federal government. It is anticipated that 

four funded positions will be available for the 2019-2020 academic year.   

 

Description of the Institution 

 

In one of the fastest growing counties in the United States, LCPS currently serves more than 81,000 

students in 57 elementary schools (grades K-5), 16 middle schools (grades 6-8), 15 high schools (grades 

9-12), and two instructional centers.  LCPS educates students across multiple ethnic backgrounds 

representing 21% Asian, 17% Hispanic, 7% Black/African American, 5.0% Multi-Racial, and 50% 

White students. In addition, 15 % of students are English Learners (EL) and 17% of enrollment are 

Economically Disadvantaged. 

 

Philosophy 

 

The school psychology internship is the culmination of years of formal education and training in pursuit 

of a specialist-level degree in school psychology.  It represents the last opportunity for formal, structured 

and closely supervised training specifically designed to transform a student into a school psychologist 

prepared for independent work within a school setting.  As such, the internship represents the pinnacle 

of the training experience and therefore should integrate all previous training experiences in an applied 

setting, enhance and expand upon interns’ existing knowledge base, and provide novel and unique 

training opportunities.   

 

Loudoun County Public Schools offers an internship consistent with the scientist-practitioner model of 

training originally offered by Monte Shapiro. This model highlights the use of the scientific method in 

every aspect of psychological work, and emphasizes the importance of integrating science with practice 

both conceptually and operationally.  We value this ideal above all else and actively seek to produce 

school psychologists who think and act scientifically.   

 

Program Goals 

 

The program has eight goals: 1) produce interns who are competent in psychological assessment, report 

writing, and explanation of findings, 2) produce interns who are competent in prevention and 

intervention within a school setting, 3) produce interns who are competent in consultation, 4) produce 

interns who are competent in providing services to culturally diverse populations, 5) produce interns 



 

who understand and work within the ethical and legal boundaries of the profession, 6) produce interns 

who demonstrate competence in professional development, 7) produce interns who are competent in the 

use of research and the scientist-practitioner model, and 8) produce interns who are competent in the use 

of supervision to enhance professional growth. 

 

 

Supervision Model 

 

Individual Supervision 

Specialist-level interns receive no less than two hours of face-to-face supervision per week from school 

psychologists certified by the Virginia Department of Education. During this time, interns are expected 

to interact in a professional manner to discuss plans and progress for service provision, professional 

issues, and other matters deemed important by the primary supervisor and the intern. 

 

Group Supervision 

Each week, interns participate in a minimum of two hours of group supervision where cases or topics of 

interest are discussed with the internship cohort. This group supervision is usually referred to as Friday 

Seminar by staff and interns.  As appropriate to the topic at hand, Friday Seminars are led by the director 

of training, internship faculty, staff psychologists, educational diagnosticians, and eligibility 

coordinators. 

 

Training Expectations 

 

A two-pronged approach is used to train interns in the delivery of direct services.  The first approach 

involves year-long direct service to one school (i.e., a primary school placement) in which the intern is 

the only individual providing psychological services (under supervision) to the school.  The second 

approach utilizes a “required experiences” approach in which interns obtain limited exposure to various 

specialty topics within the field of psychology while continuing to provide services to their primary 

school. The “required experiences” may be completed at any point during the year; however, interns are 

expected to consult with their supervisors early in the year in order to schedule these required activities. 

Interns participate in all of the training experiences described below in order to ensure appropriate 

breadth and depth of training.  

 

• Primary School Placement – At the beginning of the internship, each intern is assigned one 

school (i.e., one elementary, middle or high school) to which he/she has responsibility for all 

services typically provided by a psychologist, under supervision.  The intern has the ability to 

influence the placement decision based on their preference and training needs. The rationale for 

assigning the intern to a primary school placement is to provide an authentic experience that 

reflects the typical professional responsibilities of a psychologist practicing within a school 

setting.  The primary school placement also provides interns an opportunity to foster longer term 

professional relationships with teachers, school administrators, and other school-based service 

providers (e.g., speech/language pathologists) that would not otherwise be possible using a 

typical rotation model.  During their primary placement, interns are expected to demonstrate 

increased competence and independence over the course of the year.  Initially, interns shadow 

their supervisors in daily activities involving child studies, psychological evaluations, parent 

conferences, eligibility determinations, consultations, and interventions.  Once interns 



 

demonstrate knowledge of expectations and increased competence in meeting these expectations 

independently, the intensity of supervisory oversight is gradually reduced.  By the end of the 

internship year, interns have typically conducted anywhere from 25-35 psychological 

evaluations, participated in 50-100 child studies, provided numerous behavioral consultations 

and managed several other responsibilities that are less easily quantified. 

 

• Secondary School Placement – Secondary school placements are assigned to interns only in 

situations in which the primary school placement does not provide the breadth of experience that 

is typical of a psychologist practicing in a school setting.  For instance, some schools do not have 

formalized programs for children with Emotional Disabilities.  Typically, psychologists provide 

services to these programs in four ways: 1) attendance at multidisciplinary clinical team 

meetings, 2) case consultation with regular and special education teachers, 3) development of 

and co-leading group counseling sessions, 4) conducting functional behavioral assessments 

(FBA) of problem behavior(s) and developing behavior intervention plans (BIP), and 5) 

supporting the prevention and intervention work of the Unified Mental Health Team.  If a 

secondary school placement is deemed necessary in order to provide the intern with appropriate 

breadth of training, the intern provides psychological services only in the area(s) that are 

unavailable by the primary school placement. 

 

Required Experiences 

 

• Preschool Evaluations – This experience is designed to familiarize interns with the screening, 

evaluation, and eligibility determinations for children ages two through five.  These activities 

typically begin early in the school year (i.e., September or October). The interns will gain 

experience with the unique aspects of evaluating young children and in conducting a 

developmental clinical interview.  During this experience, interns are expected to observe the 

initial screening process (referred to as Child Find in the state of Virginia) and complete two 

comprehensive psychological/developmental evaluations.  Initially, the interns will shadow 

supervising psychologists during test administration, clinical interviews, preschool/home 

observations, parent feedback sessions, and eligibility meetings.  After shadowing the 

supervising psychologists, interns will complete two comprehensive evaluations under direct 

supervision.   The first evaluation will involve extensive supervision (e.g., supervisors will 

observe interns during test administration) whereas the second evaluation should theoretically 

involve more independence, assuming the intern has demonstrated a satisfactory degree of 

competence while conducting the first evaluation.  Interns will participate in eligibility 

determinations for both evaluations under the observation of the supervisor.   

Preschool Evaluations Supervisors: Jed Lilly, Ed.S. and Courtney Barti 

 

• Assessment of English Learners (EL) and the Culture of Poverty - As the United States becomes 

an increasingly diverse society, school psychologists will inevitably be faced with serving 

children and families from a variety of ethnic and cultural backgrounds.  In fact, projections for 

some states indicate that minority children will be the majority group by the year 2020 (The 

Census Bureau, 2015).  In alignment with principles and standards put forth by APA and NASP, 

professional competence in areas related to culture and diversity is essential to the provision of 

quality care to all children and families.  The rotation in Assessment of English Language 

Learners (EL) and The Culture of Poverty has been designed to prepare psychologists to work 



 

effectively with children and families from both culturally and linguistically diverse as well as 

socioeconomic backgrounds.  When evaluating diverse children, it is expected that a child’s level 

of acculturation and English language proficiency will affect their performance on standardized 

tests. Since it is impractical, if not impossible, for examiners to eliminate all sources of test bias, 

the goal of assessment is to reduce the effects of cultural and language differences to the 

maximum extent possible. By recognizing the nature and source of potential biases in tests 

(including nonverbal tests), evaluators can more clearly understand the expected influence of 

culture and language on test performance and conduct evaluations in a more valid and 

nondiscriminatory manner.  Although promoted as best practices in some settings and by some 

school psychologists, there are limitations to the Culture-Language Test Classification (CLTC) 

and the Culture-Language Interpretative Matrix (C-LIM; Ortiz & Flanagan, 1998) as an 

evidence-based method that assists in identifying and reducing bias in the interpretation of test 

performance. However, given its popularity throughout the field, interns will be exposed to the 

theoretical underpinnings of this methodology while learning how to (1) evaluate the degree to 

which culture and language influence a child’s test performance; (2) interpret the results within 

the context of expected performance patterns of diverse children with similar backgrounds; and 

(3) determine whether the results reflect cultural and language differences or the presence of a 

cognitive processing disorder that may be indicative of an educational disability.  For this 

required activity, interns will conduct two comprehensive psychological evaluations for EL 

students suspected of a specific learning disability.  Additionally, although interns are required to 

consult with our bilingual psychologists in situations in which the Dual Language Assessment 

(DLA) indicates that the child should be tested in Spanish, Spanish/English, or English/Spanish, 

there are also co-evaluation opportunities with bilingual (i.e., Spanish-speaking) psychologists 

and educational diagnosticians. 

 

During this rotation, interns will have the opportunity to work in a school setting that serves a 

diverse population of children and families.  Additionally, these school placements will serve a 

large percentage of students who qualify for free or reduced fare lunches, a common metric used 

as an index for socioeconomic status (SES).  Specific activities include the following: 

 

1. Interns will participate in child study meetings to gain the most comprehensive 

understanding of the multiplicity of variables impacting student academic performance.  

Such factors that are often explored in these meetings include, but are not limited to: 

parental education and literacy level; degree of academic support at home; family 

immigration history; student language acquisition history; and parental concerns for the 

student in the native language.    

 

2.  Interns will receive training and supervision in the administration of cognitive 

assessments (i.e., Kaufman Assessment Battery for Children, Second Edition and 

Differential Ability Scales, Second Edition), which might not be regularly used 

throughout the internship training experience.  Familiarity with these instruments is 

necessary because of psychometric evidence that they produce the smallest mean 

differences between racial and ethnic groups.  Related to this, interns will receive 



 

guidance and support in the integration of data from these instruments with other 

cognitive assessments, when applicable, as well as relevant theories in the identification 

of specific learning disabilities. 
 

3. Interns will be encouraged to meet with families, and when applicable, enlist the 

assistance of interpreters to develop skills in the communication of evaluation findings.   
 

4. Interns will be expected to identify and initiate opportunities to participate in prevention 

and intervention activities including counseling and behavioral consultation with families 

and staff. 

 

In sum, this rotation seeks to train interns to appreciate the multiplicity of factors involved in 

providing services to culturally and linguistically diverse children; to learn how to integrate 

findings from a variety of sources to inform the most appropriate eligibility determination; 

and to learn how to more effectively distinguish between students whose academic 

difficulties can be accounted for by a combination of language differences, cultural diversity, 

and poverty from those who also have an underlying specific learning disability. 

Note: Our own data suggests that the C-LIM has limited diagnostic utility although it is promoted 

as having diagnostic accuracy in some Best Practices and Essentials texts.  As such, it is likely 

that this approach to evaluating EL children will increase in the coming years. Specialist level 

psychologists will be responsible for having a sophisticated understanding of both its strengths and 

weaknesses in the assessment of diverse populations.  Therefore, hands-on experience with both 

the CLTC and the C-LIM is critical for interns. 

EL Supervisor: Leslie Cajas-Laynez 

Supervisory Oversight:  Specialist-Level School Psychologist Supervisors 

• Autism Disorders – This experience is designed to provide interns with experience in evaluating 

children suspected of an autism spectrum condition.  Each intern will be expected to evaluate 

two children suspected of an autism spectrum condition, one of the children should be suspected 

of having a classic form of autism and the other should be suspected of having Asperger’s 

Disorder or a pervasive developmental disorder – not otherwise specified (PDD-NOS).  These 

evaluations may or may not result in the child being found eligible under the federal category of 

autism; a rule out of the condition is acceptable for meeting the goals of this experience. 

PDD Supervisors: Primary Supervisor 

 

• Advanced Educational Diagnostics  – This experience is designed to provide interns with 

advanced training in evaluating a child’s academic achievement in reading, math and written 

expression under the supervision of a nationally certified educational diagnostician (NCED) and 

former special education teacher. During this activity, the intern will conduct two comprehensive 

educational assessments to evaluate broad and narrow academic abilities in order to answer a 



 

specific referral question.  For one of the two educational assessments, the intern will also be 

responsible for conducting the psychological evaluation in order to create a comprehensive 

psychoeducational evaluation. During the course of this activity, the intern will become familiar 

with both complete educational batteries (i.e. WJ-IV, WIAT-III, KTEA-3) as well as assessments 

designed to provide in depth information for student performance in specific academic skill areas 

(i.e. CTOPP, GORT-5, OWLS-2, Key Math 3). The intern will conduct parent interpretive 

conferences and will participate in eligibility determinations for both evaluations under 

supervision. In addition to the two evaluations, the intern will be involved in several aspects of 

RtI (referred to as Responsive Instruction in LCPS) with at least one student (i.e. universal 

screening, intervention design, progress monitoring, and data interpretation). The intern will 

participate in planning and decision making and will become familiar with the problem solving 

method as it relates to academic intervention decisions.  

Advanced Educational Diagnostics Supervisor: Annie Owen, M.Ed., NCED  

 

 

• Low Incidence Evaluations – This activity is designed to expose interns to low incidence 

populations such as intellectual disabilities or multiple disabilities.  Each intern is encouraged to 

conduct an evaluation of a student suspected of a low incidence disability; however, because this 

population is low incidence, it is possible that intern will not have this opportunity during the 

course of the year.  This activity is designed to allow interns to hone necessary skills such as 

testing the limits, out of level testing, modification(s) of test materials (as allowed by test 

manuals), and providing feedback to parents regarding sensitive topics. 

Low Incidence Evaluations Supervisors: Primary Supervisor 

 

Other Training Activities 

 

Interns participate in a variety of other training activities over the course of the school year in addition to 

the primary school placement and the required experiences. Many of these activities may also involve 

certification or professional development opportunities.  They include the following: 

 

▪ Member of the Child Study Team – The Child Study Team (formerly Child Study Committee) is 

a multi-disciplinary team mandated by the state of Virginia to assist children in general education 

who are failing to make expected academic progress or who have other educational needs that 

should be addressed.  In LCPS, psychologists attend all child study meetings at their assigned 

schools unless there are unusual or extenuating circumstances.  Interns are expected to attend 

child study meetings at their primary school.  At the beginning of the year, interns will shadow 

their supervisors during child study meetings.  After a brief period of shadowing, they will be 

encouraged to actively participate in child study meetings.  Interns will gradually assume greater 

responsibility during the child study meetings until they eventually reach a point where their 

supervisor is simply observing their performance during meetings and offering helpful feedback 

and suggestions afterwards.  The goal is for the intern to reach a level of complete independence 

during child study meetings before the second half of the internship year. 

▪ Member of the Pupil Services Student Support Team (PSSST) – The PSSST is a multi-

disciplinary team comprised of psychologists, social workers, special education teachers, regular 

education teachers, administrators, and other relevant specialists.  It is a collaborative service 

designed to comprehensively support the academic, behavior, and emotional needs of students 



 

and provide recommendations for educational planning and/or appropriate behavioral/emotional 

interventions.  

▪ Member of the Central Crisis Intervention Team 

▪ Co-leader of Student Development Groups 

▪ Depression awareness and suicide prevention utilizing the SOS Signs of Suicide® high school 

program  

▪ Sources of Strength 

▪ Response-to-Intervention (known as Responsive Instruction or RI in LCPS) 

▪ Training in threat assessment by the Virginia Youth Violence Project (Cornell & Sheras, 2006) 

▪ Training in crisis intervention using the NASP PREPaRE curriculum 

 

Friday Seminars 

To aid the skill development and expertise of each intern, weekly seminars are offered that cover an 

array of topics. Seminars are typically chaired by the Director of Internship Training with guest speakers 

of various disciplines invited routinely. A sample of previous topics is provided below. 

 

 BIP 

Cattell-Horn-Carroll (CHC) Theory of Cognitive Abilities and Cognitive Assessment 

Child Abuse Reporting 

Cognitive Hypothesis Testing (Hale & Fiorello, 2004) 

Conduct Disorder vs. Social Maladjustment  

Counseling in the Schools 

- Individual 

- Group 

Crisis Intervention Tabletop Exercise 

Cultural Issues  

Culture-Language Interpretive Matrix (C-LIM; Ortiz & Flanagan); assessment of ELL  

Educational Assessment  

Eligibility Determination/Criteria and Deliberation 

- Specific Learning Disability 

- Autism  

- Developmental Delay 

- Emotional Disability 

- Intellectual Disability 

- Other Health Impairment 

- Speech/Language Impairment 

Ethical Issues 

FBA 

Intervention Development and Design 

- Academic 

- Behavior management 

- Social skills 

Parent/Teacher Consultation 

Positive Behavior Support 

Private Evaluators/Evaluations 

Professional Issues (e.g., polishing a CV or resume; job interviewing skills) 



 

Report Writing 

Response to Intervention 

Risk Assessment 

- Threat assessment 

- Suicide assessment 

 

Professional Development: Attendance, Participation, and Presentation 

Interns are expected to attend and participate in scheduled county staff development opportunities when 

appropriate. Under the guidance of the Director of Internship Training and the supervisors, interns are 

required to develop and present a professional presentation on a topic of their choice to diagnostic staff 

(i.e., staff psychologists and/or educational diagnosticians). 

 

LCPS is an authorized VDOE continuing education provider in the state of Virginia. 

 

The First Two Weeks 

 

During the first two weeks of internship, there are numerous procedural and logistical issues that must 

be addressed.  Interns will meet with the internship training coordinator, Hillary DeBaise, to review 

procedures associated with the following activities: 

 

✓ Use of the daily calendar (i.e., how to log in, how to request leave, how to call in sick, when to 

request personal vs. sick vs. professional leave) 

✓ Use of voice mail (i.e., how to set up voice mail, how to check messages, script for voice mail, 

phone number for checking voice mail when out of the office) 

✓ Use of e-mail (i.e.,  how to log in, how to set signature, how to create a confidentiality statement) 

✓ Use of business cards (i.e., how to request them and what to put on them) 

✓ Office supplies (i.e., how and what to order) 

✓ Mileage (i.e., how and where to document, in-county automated vs. in-county blank form for 

preschool evaluations) 

✓ Use of Phoenix 

✓ Assignment of test kits (i.e., which kits individually assigned vs. shared, test kit closet, protocol 

closet, master list of kits and assignments) 

✓ Report processing (i.e., review expectations and entire process, procedures for turning in reports 

to secretaries, log book for testing, calendar for report due dates) 

✓ Use of our library 

✓ Procedures for transferring cases 

 

In addition, supervisors will introduce the interns to all three directors within the Department of Pupil 

Services (Office of Diagnostic and Prevention Services, Office of Student Services, and Office of 

Special Education) as well as the Student Support Services Supervisor, Supervisor of Guidance 

Services, Student Health Services Supervisor, and the Special Education Supervisor of their assigned 

school(s). 

 

Administrative Assistance and Training Materials/Equipment 

 



 

The internship program is provided with identical clerical and technical support provided to staff 

psychologists and supervisors.  A secretary is available to take phone messages on behalf of interns, 

send letters to parents on behalf of interns, file student protocols, and process reports for interns.  A 

more senior secretary, who is also identified as the internship training coordinator, is responsible for 

ordering office supplies, testing equipment, protocols, and books for the Office, including interns.  The 

internship training coordinator is also involved in orienting the interns to procedures within the Office.  

DDI support is available for computer difficulties.  A well-equipped gym and locker room is located in 

the basement of the administration building.  Interns are welcome to use these facilities during non-

office hours or at lunch. 

 

Interns are provided with exclusive test kits and shared intern test kits (designated for intern use only).  

In addition, interns may access all of the same materials used by staff psychologists and supervisors.  

The Office has an abundance of assessment materials (i.e., cognitive tests, achievement tests, rating 

scales, and semi-structured interviews), journals, and books to support psychological services.  Each 

intern receives a laptop computer for their individual use with WIFI access.  Audio-visual equipment is 

routinely used for professional purposes (e.g., PowerPoint presentations). 

 

Major Intern Activities 

 

Interns spend the vast majority of their time in direct services, which includes three primary activities: 1) 

child/adolescent psychological evaluations (20%), 2) consultations (15%), and 3) 

prevention/interventions (15%).  They also engage in two major indirect services, Child Study (20%) 

and Eligibility meetings (10%).  The other 20 percent of their time is devoted to infrequent 

direct/indirect services (e.g., threat assessment, administrative meetings), report writing, didactic 

seminars, research, or supervision. 

 

Statement of Nondiscrimination 

 

Loudoun County Public Schools (LCPS) and the LCPS Psychology Internship Program are committed 

to a policy of equal opportunity in all of its activities, including employment. LCPS and the LCPS 

Psychology Internship Program do not discriminate based on race, color, creed, religion, national, or 

ethnic origin, sex, sexual orientation, gender identity or expression, age, disability, or veteran status. 

 

 

Intern Selection and Pre-Internship Academic Preparation Expectations 

 

Intern applicants must currently be enrolled in an Ed.S. or CAGS program in school psychology at a 

NASP approved program.  Applicants are required to submit several materials for review. These 

include: 1) cover letter expressing why the applicant is interested in the LCPS internship program, 2) a 

resume or vita, 3) official graduate school transcripts, 4) three letters of professional recommendation, 5) 

a statement from the university’s training director confirming that the applicant is eligible for internship, 

and 6) a psychological evaluation report redacted to protect confidential information.  The applicant may 

include additional information (e.g., additional work samples, published papers, conference presentation 

materials) to highlight unique interests or skills. 

 



 

The Coordinator of Prevention Services reviews each applicant’s materials and invites qualified 

candidates for interview who demonstrate a strong goodness-of-fit between the internship’s training 

capacity and the intern’s training interests and needs.  Generally speaking, successful candidates are 

those who have extensive experience working with children and adolescents in a school setting.  

Successful applicants are expected to have experiences and training consistent with the theoretical 

orientation of the program. 

 

Applicants who are invited to interview undergo a two-part interview process.  The first part of the 

interview involves asking the applicant a series of structured, predetermined questions designed to 

highlight the applicant’s developing beliefs and philosophies as it relates to school psychology.  It is also 

designed to uncover the depth of the applicant’s training and experiences and to assess the applicant’s 

problem solving abilities.  Each applicant is asked an identical series of questions.  The second part of 

the interview is less formal, providing the applicant opportunities to get to know the faculty and current 

interns and to ask any questions he or she may have about the internship program.  Applicants are 

evaluated using a rubric on nine areas of professionalism including job knowledge, experience, 

communication skills, interest in the position & the organization, motivation & work ethic, 

professionalism & conduct, interpersonal & collaboration skills, poise, and insight & alertness.   

 

Internship Due Process, Grievances and Termination Policies 

 

The information provided below outlines the guidelines and procedures for documenting and managing 

grievances and problematic intern performance or conduct. These guidelines incorporate the policies of 

Loudoun County Public Schools (LCPS) and emphasize due process allowing interns to file grievances 

and dispute decisions made by the internship program.  

 

Intern Grievances 

 

As a program, we believe that the majority of problems can be resolved through direct negotiation 

between the conflicting parties. Interns and staff members (supervisors and other staff) are encouraged 

to discuss problems and concerns with each other as a part of a working relationship. Supervisors and 

other staff are expected to be receptive to intern concerns and attempt to resolve and find a solution to 

conflicts in a timely manner. In situations where a satisfactory solution cannot be reached, or the 

grievance is too severe for informal methods, the intern or staff member may seek out one of the 

following options for a more formal resolution. These options are intended to help the interns resolve 

conflicts in an efficient and timely manner and are not intended to discourage interns from pursuing a 

grievance through other means (e.g., Virginia Board of Education and LCPS Grievance Policies; pages 

201-231).  

 

1. Mediation 

The intern and staff members have the option to request a mediator to help facilitate the conflict 

resolution process. The mediator can be the Director of Internship Training or a mutually agreed 

upon member of the staff. The role of the mediator is to provide an outside perspective and make 

recommendations to the conflicting parties to help come to a satisfactory resolution. 

Recommendations made by the mediator that involve changes in the intern experiences or 

learning environment must be approved by the Director of Internship Training. 

 



 

2. Formal Grievance 

For conflicts and grievances that are not resolved through discussion and mediation, or are 

considered serious and severe, the intern may submit a written request to the Director of 

Internship Training to initiate the formal grievance process. In the case of a formal grievance, the 

following steps will be taken.  

a. The Director of Internship Training will call a meeting of the Internship Training 

Committee to review the complaint. If the individual who is named in the complaint is on 

the Internship Training Committee they will not be permitted to attend the meeting. Both 

parties will be given notice of the meeting and will be able to provide any information 

they feel is necessary to evaluate the complaint. The Director of Training from the 

intern’s graduate school will also be notified of the meeting and, if possible, is welcome 

to attend in person or by phone conference.  

b. The committee will evaluate all the information provided by both parties and make a 

decision. The committee will base the decision on what is believed to be the best option 

regarding the intern’s training experience. This may include a change in supervisor or 

school setting.  

c. The intern will be notified in writing of the decision made by the committee and will 

have the option to accept or appeal the decision. Acceptance of the decision will enact the 

recommended changes immediately. Appeals must be made in writing, outlining the 

reason(s) for the appeal and suggested recommendations by the intern.  The Director of 

Internship Training will review the appeal and make a final decision, which will be 

provided in writing.  In situations in which the Director of Internship Training is the 

subject of the grievance, the Director of Diagnostic and Prevention Services will review 

the appeal and render a decision. 

 

Probation and Termination Procedures 

 

As a program, we strive to develop competent school psychologists who exit the internship ready for 

providing school psychological services to children and adolescents. In very rare instances, interns may 

have difficulty reaching the competency levels expected by the program. In these situations, the 

internship program will attempt to identify and improve these areas through remediation and other 

resources. It is the responsibility of the supervisor to notify the Director of Internship Training and 

Coordinator of Prevention Services, Specialist Level Program Supervisor about concerns regarding 

inadequate performance so that a remediation plan can be developed as early as possible.  

 

In the case of inadequate performance, the Director of Internship Training and Coordinator of 

Prevention Services, Specialist Level Program Supervisor will inform the intern verbally and in writing 

of the concerns that were presented and call a meeting of the Internship Training Committee to discuss 

the best course of action to remedy the problem(s). The intern’s university Training Director will also be 

informed of the concerns so that resources outside of the internship program can be considered in 

developing the remediation plan. The following steps will be taken for interns who need remediation in 

one or more areas.  

a. The intern will be placed on probation, indicating that there is a problem or concern about 

competency in one or more areas. The intern will be informed of the probation verbally and 

in writing. 



 

b. A meeting will be held with the Internship Training Committee, the intern, and any other 

relevant parties to establish a training contract to address the areas of concern. The contract 

will detail the area(s) in need of improvement and the resources that will be utilized to help 

increase competency in that area(s). The intern will be required to sign the training contract 

to acknowledge he/she has been informed that remediation is required and to commit to 

taking advantage of the plan to remediate the problems. 

c. The intern and supervisor will continuously report progress to the Internship Training 

Committee so that adjustments in the training contract can be made based upon positive or 

negative performance.  

d. Probationary status may be removed by the Internship Training Committee if they believe 

that the intern has achieved satisfactory results from the remediation program. The intern will 

be informed of this decision verbally and in writing. 

e. If the Internship Training Committee determines that the intern will not be able to make 

sufficient progress with the time remaining in the internship, a meeting will be held to 

determine if the intern shall receive credit for the internship. In the case that the intern does 

not receive credit, the intern and the Training Director from the intern’s graduate program 

will be notified immediately both verbally and in writing. 

 

Illegal or Unethical Behavior 

 

It is the responsibility of all staff, including interns, at LCPS to report illegal or unethical behavior in the 

workplace. The Director of Internship Training and Lead School Psychologist, Specialist Level Program 

Supervisor should be notified, immediately, in writing, of all infractions. The following may be possible 

outcomes of reported infractions. 

a. The Director of Internship Training, along with the intern’s supervisor, will address the 

reported behavior with the intern and a record of the complaint will be recorded in the 

intern’s file.  

b. In cases where the infraction is deemed to be major (e.g., grossly unethical behavior), a 

meeting of the Internship Training Committee will be called and the infraction will be 

reviewed. Following careful review, the committee will determine the appropriate course of 

action which may include probation or termination. In either case, the intern as well as 

his/her graduate program will be notified immediately.  In addition, illegal behavior in the 

workplace will be reported to the local police department. 

 

 

 

 

Intern Evaluations 

 

Interns are formally evaluated by their primary supervisors twice annually using the Intern Competency 

Assessment Form (see below).  At the beginning of the internship, supervisors review with the interns 

the content of the form and the competency expectations for mid-year and end-of-year. Evaluations are 

verbally reviewed with the intern for the purpose of facilitating a constructive dialogue.  Interns sign and 

receive a copy of each evaluation and a copy is sent to the intern’s university. 

  



 

 

 

 

 

 

 

LCPS SPECIALIST INTERNSHIP IN SCHOOL PSYCHOLOGY 

 

INTERN COMPETENCY ASSESSMENT FORM 

 

Intern: ___________________________________________  

Supervisor(s): _____________________________________   

Were required experiences included for this evaluation period: yes___   no ___ 

If yes, which experiences (circle all that apply):  

 PDD Evaluations Advanced Educational Diagnostics       ELL Evaluations 

    Preschool Evaluations   Low Incidence Evaluations 

Date: ___________  

Mid-Year Evaluation: ______ End of Year Evaluation: _____(Check One)  

 

ASSESSMENT METHOD(S) USED 

 

 _____ Direct Observation   _____ Review of Written Work  

 _____ Review of Raw Test Data _____ Discussion of Clinical Interaction  

 _____ Case Presentation   _____ Comments from Other Staff 

 

GENERAL COMPETENCY RATINGS DESCRIPTIONS 

 

NA Not applicable for this training experience or not assessed during this period  

 

A Advanced - Skills comparable to autonomous practice at the licensure level  
 Rating expected at completion of training. Trainee is considered by staff and supervisor to be 

sufficiently competent to practice autonomously in the field of psychology.  

 

HI High Intermediate - Occasional supervision needed  

 Trainee is competent in all core areas required in the training program. Caseload is managed 

independently but supervision is still necessary for unique and challenging cases.  If this rating is 

used at completion of training in a particular area, colleague consultation for that particular area 

is recommended to assist in continued skill development. 

 

I Intermediate - Should remain a focus of supervision 

 Routine supervision of each or most activities is needed but trainee is progressing towards higher 

competency.  

 

E Entry level - Continued intensive supervision is needed  
 Routine, but intensive, supervision is needed. Trainee is at an introductory level of understanding 

and practice. Intensive supervision is needed in order to continue trainee growth.  



 

 

R Needs remedial work  
 Trainee is below an introductory level and is lacking foundational knowledge. Consider 

instructional materials and/or coursework to strengthen foundational knowledge.  

 

GOAL 1: COMPETENCE IN PSYCHOLOGICAL ASSESSMENT, REPORT WRITING, AND 

EXPLANATION OF FINDINGS  

 

TOTAL NUMBER OF ASSESSMENTS COMPLETED THIS EVALUATION PERIOD_______  

 

Objective 1.1: Competence in selecting, administering, and scoring test instruments (Competency 1.1) 

 

 

A  Proficiently administers all tests. Completes all testing efficiently. Autonomously chooses 

appropriate tests to answer referral question. Speaks intelligently about the relevant psychometric 

properties of commonly administered tests as it relates to individual cases.  

HI Occasional input needed regarding fine points of test administration. Occasionally needs 

reassurance that selected tests are appropriate. Recognizes the relevant psychometric properties 

of commonly administered tests, but needs occasional prompting to connect it to individual 

cases.  

I  Needs continued supervision on infrequently administered tests and occasional supervision on 

more commonly administered tests. Needs occasional consultation regarding appropriate tests to 

administer. Needs consultation regarding psychometric properties of frequently administered 

tests.    

E/R  Test administration is irregular, slow. Or often needs to schedule additional test sessions due to 

poor choice of tests administered. Lacks basic knowledge of psychometric properties of tests.   

 

Objective 1.2: Competence in interpreting test data and integrating findings with other assessment 

information (Competency 1.2) 

 

 

A  Interprets tests autonomously. Makes accurate independent diagnostic formulations on a variety 

of disorders. Speaks intelligently about test results using CHC theory and is able to 

independently expand beyond CHC theory, as appropriate, in order to completely formulate 

cases. Interprets and integrates results prior to supervision sessions. Is able to integrate findings 

with other known information about the child and reconcile or explain inconsistent test findings.  

HI  Interprets tests autonomously except for the most challenging cases. Reaches appropriate 

conclusions with some support from supervision. Speaks intelligently about test results using 

CHC theory while occasionally needing supervision to formulate more complex cases.  

I  Completes assessments on typical students with some supervisory input; occasionally uncertain 

about how to handle difficult students or unusual findings. Is developing a fundamental 

understanding of CHC theory. Understands basic use of tests; may occasionally reach inaccurate 

conclusions or take computer interpretation packages too literally.  

E/R  Significant deficits in understanding of psychological testing and/or over-reliance on computer 

interpretation packages for interpretation. Does not grasp the most basic tenets of CHC theory. 



 

Repeatedly omits significant issues from assessments; reaches inaccurate or insupportable 

conclusions. 

 

Objective 1.3: Competence in orally communicating and writing psychological reports that effectively 

conveys findings using language accessible to both parents and other professionals (Competency 

1.3) 

 

 

A  Report is concise and comprehensive. Referral question is clearly addressed and conclusions are 

a reflection of the data collected from various assessment sources. Other readers such as parents, 

teachers, and administrators are able to derive meaning from conclusions. Intern plans and 

implements the feedback session appropriately. Foresees areas of difficulty in the session and 

responds empathically to parent, teacher or student concerns. Adjusts personal style and 

complexity of language and feedback details to accommodate parent, teacher or student needs. In 

eligibility meetings speaks effectively, authoritatively and persuasively regarding psychological 

findings regardless of complexity of case. Evaluation caseloads are managed independently 

without supervisor assistance. 

HI  Report covers essential points without serious error, may need to be polished in terms of 

cohesiveness and organization. Minimal supervisory input is needed. With input from supervisor, 

develops and implements a plan for the feedback session. May need some assistance in 

identifying issues which may become problematic in the feedback session. May need 

intervention from supervisor to accommodate specific needs of parent, teacher or student.  In 

eligibility meetings speaks effectively, authoritatively and persuasively regarding psychological 

findings except in the most complex or novel cases. During times of “high volume” the 

supervisor may make minor suggestions regarding caseload management but the intern rarely, if 

ever, misses mutually agreed upon deadlines. 

I  Relies mainly on supervisor to help complete reports. Still learning to express conclusions in a 

clear and concise manner but is progressing towards competency through supervision. Develops 

plan for feedback session with the supervisor. Presents basic assessment results and supervisor 

addresses more complex issues. Continues to benefit from feedback on strengths and areas that 

need improvement.  Is generally effective and persuasive in eligibility meetings so long as the 

psychological findings are straightforward and/or uncontroversial. Intern needs assistance in 

managing his/her caseload on a fairly regular basis and occasionally misses mutually agreed 

upon deadlines. 

E/R  Inaccurate conclusions or grammar interferes with communication. Or reports are poorly written 

and require major rewrites. Supervisor frequently needs to assume leadership in feedback 

sessions to ensure correct feedback is given or to address emotional issues of parent, teacher or 

student. Or does not modify interpersonal style in response to feedback. Lacks effectiveness and 

persuasiveness in eligibility meetings and frequently finds it difficult to respond to unanticipated 

questions or challenges.  Intern does not or cannot manage caseload independently and routinely 

misses mutually agreed upon deadlines. 

 

Comments: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________



 

______________________________________________________________________________

________________________________________________ 

 

GOAL 2: COMPETENCE IN PREVENTION AND INTERVENTION  

 

Objective 2.1: Competence in mental health prevention (Competency 2.1)  

 

NA Not Applicable 

A  Demonstrates advanced knowledge regarding the tenets of the Signs of Suicide® curriculum and 

PBIS and is effective in applying this knowledge. Is able to engage in mental health efforts 

independently and with confidence.   Is a leader in PBIS prevention efforts within the school. Is 

able to independently consult with teachers regarding emotional and behavioral issues of 

children and develop preventative plans as appropriate. 

HI  Is knowledgeable regarding the Signs of Suicide® curriculum and PBIS but occasionally needs 

assistance in applying this knowledge to complex individual cases.  Is a strong team player and 

offers unique contributions to PBIS efforts within the schools.  Needs occasional assistance in 

formulating prevention plans for emotionally/behaviorally at risk children.    

I  Needs more practice in presenting the Signs of Suicide® curriculum and implementing PBIS. 

Supervisor takes the lead in all activities related to mental health prevention.  Needs some 

assistance in identifying risk factors for emotional or behavioral problems. 

E/R  Has very limited knowledge of the Signs of Suicide® curriculum or PBIS and/or does not appear 

invested in learning and applying mental health prevention.   

 

Objective 2.2: Competence in delivering group counseling services to children with emotional 

disabilities (Competency 2.2) 

 

TOTAL NUMBER OF GROUP COUNSELING SESSIONS CONDUCTED THIS 

EVALUATION PERIOD_______ 

 

NA Not Applicable 

A Has an excellent understanding of a wide range of difficulties with regards to etiology, course, 

prognosis, and best treatment practices. Utilizes empirically supported treatments when 

available. Establishes quality relationships with almost all students; reliably identifies potentially 

challenging students and seeks supervision. Elicits participation and cooperation from all 

members, confronts group problems appropriately and independently, and independently 

prepares for each session with little or no prompting. Can easily transition from co-facilitator to 

group leader when needed. Initiates and independently analyzes results from the SSRS prior to 

developing a group counseling curriculum and uses pre-test/post-test analysis to analyze program 

effectiveness.  Is sophisticated in understanding the strengths/limitations of various approaches 

to analyzing program and/or curriculum effectiveness. 

HI Has a general understanding of common difficulties found in the school setting. Is generally 

good at prevention and intervention, but supervisor is the primary source of ideas. Generally 

comfortable and relaxed with students; handles anxiety-provoking or awkward situations 

adequately so that they do not undermine intervention success. Seeks input on group process 

issues as needed, then works to apply new knowledge and skills. Needs occasional feedback 

concerning strengths and weaknesses. Generally prepared for group sessions. May still need to 



 

consult supervisor to help identify proper interventions and/or facilitate the interventions. Can 

adapt to most situations effectively.  Is independent in using the SSRS to develop curriculum 

goals for group counseling but may need assistance in using pre-test/post-test data to analyze the 

program/curriculum effectiveness. 

I Needs more familiarity with difficulties commonly encountered in a school setting. Is actively 

developing skills with new populations. Supervision in this area is needed on a more frequent 

basis. Welcomes ongoing supervision to identify key issues and initiate group interaction. 

Actively working on identifying own strengths and weaknesses as a group leader. Identifies 

problematic issues in group process but requires assistance to handle them. May require 

assistance organizing group materials. Is able to assess and document most risk situations. Needs 

frequent supervision to identify individuals in need of support. Supervisor is the main source of 

intervention. Still in a shadowing role and not yet able to act autonomously.  Needs minor 

assistance in using SSRS results to develop a curriculum for a group of students in need of 

counseling; needs assistance in analyzing pre-test/post-test data for evaluating 

program/curriculum effectiveness. 

E/R Lacks an understanding of basic psychological disorders commonly encountered in a school 

setting. Intern should initiate outside professional development to increase knowledge base 

before attempting to implement interventions. Has difficulty establishing rapport and/or alienates 

students. Shows little ability to recognize problems. Needs routine supervision. Has significant 

inadequacies in understanding and implementation of group process. Unable to maintain control 

in group sufficient to cover content areas. Preparation is sometimes disorganized. Defensive or 

lacks insight when discussing strengths and weaknesses. Frequently unprepared for content or 

with materials.  Does not know how to use SSRS data to help identify goals for group counseling 

curriculums and lacks basic understanding of pre-test/post-test analysis for program evaluation 

purposes or is generally unimpressed with the need to consider program effectiveness. 

 

Objective 2.3: Competence in effectively responding to school crises (Competency 2.3) 

 

NA Not Applicable 

A Obtained certification in PREPaRE curriculum and independently applies this knowledge when 

responding to school crises. Assesses and documents all risk situations. Appropriate actions are 

taken to ensure that those who are in need of support are identified and monitored (e.g. 

psychological triage). Establishes appropriate short-term crisis plans with students and staff. Can 

adapt to the challenges inherent to crisis management in a school setting.  At the end of a crisis, 

initiates and analyzes information from the Crisis Intervention Feedback Form provided by 

stakeholders.  Identifies areas that need improvement and suggests creative, thoughtful methods 

for improving the crisis intervention process when appropriate. 

HI Is knowledgeable regarding the PREPaRE model but occasionally needs assistance in applying 

this knowledge. Assesses and documents all risk situations. Can identify most individuals who 

are in need of support but still requires supervisors help on occasion. Can adapt to most 

situations effectively.  At the end of a crisis, assists the supervisor in analyzing information from 

the Crisis Intervention Feedback Form provided by stakeholders.  Assists the supervisor in 

identifying areas that need improvement and makes suggestions for improving the crisis 

intervention process when appropriate. 

I Is able to assess and document most risk situations. Needs frequent supervision to identify 

individuals in need of support. Still in a shadowing role and not yet able to act autonomously. 



 

After a crisis, is open to learning methods for analyzing information from the Crisis Intervention 

Feedback Form and asks thoughtful questions about its use. 

E/R Unable to act within the PREPaRE model of crisis management. Needs constant supervision and 

is not able to adapt to the changes found in a crisis situation. Needs further training in 

psychological triage and crisis intervention basics. After a crisis, is uninterested in or 

unimpressed with the need to evaluate the program’s effectiveness at the school level. 

 

Comments: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

________________________________________________ 

 

GOAL 3: COMPETENCE IN CONSULTATION 

 

Objective 3.1: Competence in consultation for a wide variety of school-related issues, such as emotional, 

behavioral or academic concerns (Competency 3.1) 

 

TOTAL NUMBER OF CONSULTATIONS COMPLETED THIS EVALUATION 

PERIOD_______ 

TOTAL NUMBER OF CHILD STUDY TEAM MEETINGS ATTENDED THIS EVALUATION 

PERIOD_______ 

 

 

A  Demonstrates capacity to independently provide effective consultation for a variety of school-

related problems. Is capable of generating solutions and novel ideas without input from 

supervisor. Is capable of effectively conveying information in a readily understandable form.  

When appropriate, is able to independently conduct an FBA, develop a BIP from the data 

gathered, and educate teachers regarding the utility of the FBA/BIP approach to assisting 

students.  In Child Study Team meetings, is effective, persuasive and influential regardless of the 

referral concern or complexity of the case. 

HI  Is more effective in independently providing consultation for some school-related issues than 

others. Has a few areas of consultation in which more support from supervisors is needed than 

others. Is capable of conveying information in an understandable form with occasional assistance 

from supervisors. Is able to independently conduct an FBA and develop a BIP, but needs ideas 

on how to “sell” the process to educators.  In Child Study Team meetings, is effective, 

persuasive and influential for most cases, but needs some assistance or more experience in 

managing highly complex or controversial cases. 

I  Needs assistance from supervisor in providing effective consultation for many school-related 

problems, but is developing this skill with regularity. Needs some assistance from supervisors in 

conveying information in a form that is easily understandable to teachers and administrators.  

Needs assistance with FBA/BIP development.  In Child Study Team meetings, is generally an 

effective team member, but needs additional assistance and experience in order to become 

influential and persuasive. 



 

E/R  Lacks consultative skills and knowledge for many school-related issues. Relies heavily on 

supervisors for idea generation and problem solving. Lacks the skill to effectively convey 

information in a form understandable to teachers and administrators.  In Child Study Team 

meetings, is ineffective and is lacking in influence and persuasiveness.  Is routinely silent and 

passive during meetings. 

 

Objective 3.2: Competence in the interpersonal skills necessary to effectively consult with parents, 

teachers and school administrators regarding issues related to students (Competency 3.2) 

 

 

A  Utilizes a variety of interpersonal skills (e.g. active listening, conflict resolution, etc.) to build a 

positive working relationship with parents and school personnel. Understands how to facilitate 

group discussions and how to navigate conflicting opinions in a culturally sensitive and ethical 

manner. Needs little help from supervisor.  

HI  Has strong interpersonal skills but occasionally needs input regarding appropriate actions to take 

in difficult situations.  

I/E  Needs continued supervision regarding appropriate actions to take in difficult consultation 

situations. Interpersonal skills need to be further developed.  

R  Demonstrates poor interpersonal skills. Consultation relationships are often conflictual and 

frequent supervision is necessary to help resolve conflicts. 

 

Comments: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

________________________________________________ 

 

GOAL 4: COMPETENCE IN PROVIDING SERVICES TO CULTURALLY DIVERSE 

POPULATIONS 

 

Objective 4.1: Competence in the cognitive assessment of culturally and linguistically diverse students 

referred for suspicion of learning disabilities (Competency 4.1). 

 

TOTAL NUMBER OF ELL ASSESSMENTS COMPLETED THIS EVALUATION 

PERIOD_______  

 

NA  Not Applicable 

A  Demonstrates the ability to independently integrate information from a variety of sources when 

formulating conclusions regarding diverse students (i.e., is able to reconcile information from the 

Culture-Language Matrix [C-LIM], the Dual Language Assessment, achievement test results, 

and information provided by teachers and parents in forming conclusions). Independently 

recognizes the limitations of the Culture-Language Matrix and applies this knowledge in 

decision making. Demonstrates sensitivity and accuracy when providing assessment results to 

families of diverse students.  



 

HI  Is able to use the C-LIM independently with very straightforward cases of little to no complexity. 

Needs some assistance to formulate complex cases and/or to integrate assessment results with 

other information about the child. In supervision, acknowledges the limits of the C-LIM but may 

not yet be able to apply this knowledge in decision making. Is sensitive when working with 

diverse children and families, but may need assistance in explaining the nuances of assessment 

results.  

I  Exhibits an intellectual understanding of C-LIM in supervision, but needs considerable 

assistance in test selection and use of the C-LIM. May rely heavily on traditional models of 

evaluating diverse students, even when the C-LIM model is clearly the best choice. In 

supervision, the intern acknowledges a lack of sophistication as it relates to the C-LIM and is 

aware of the continued need for close supervision with this population. Is sensitive when 

working with diverse students, but may be awkward or appear uncomfortable at times.  

E/R  Does not understand the most basic tenets of C-LIM. Needs to gain an intellectual understanding 

of the model. Cannot use the model effectively or explain its limitations. Relies solely on 

traditional models of assessment without an awareness of the limitations of these models. Is 

inaccurate in forming conclusions and/or can be insensitive when working with children and 

families.  

 

Objective 4.2: Demonstrates sensitivity and acknowledgement of cultural differences when working 

with diverse families and students and an ability to use this information during consultations 

(Competency 4.2) 

 

TOTAL NUMBER OF ELL CONSULTATIONS COMPLETED THIS EVALUATION 

PERIOD_______  

 

NA  Not Applicable 

A  Discusses individual differences with students, families, and school personnel, when appropriate. 

Acknowledges and respects differences that exist between self and students in terms of race, 

ethnicity, culture and other individual difference variables. Intern is able to convey this 

information effectively to school personnel during consultations. Recognizes when more 

information is needed regarding student differences and seeks out information autonomously. 

Aware of own limits of expertise.  

HI  In supervision, recognizes and openly discusses limits to competence with diverse students. 

Actively seeks information to increase competence. Is able to convey information gleaned during 

supervision to school personnel during consultations.  

I  Has significant lack of knowledge regarding some diverse groups, but resolves such issues 

effectively through supervision. Open to feedback regarding limits of competence. May need 

assistance in effectively conveying cultural information to school personnel.  

E  Is beginning to recognize beliefs which limit effectiveness with diverse groups and demonstrates 

a willingness to learn about individual differences.  

R  Has been unable or unwilling to surmount own belief system to deal effectively with diverse 

groups. 

 

Objective 4.3: Demonstrates sensitivity and acknowledgement of cultural difference during group 

counseling and uses this information and/or modifies his/her counseling approach, if needed 

(Competency 4.3) 



 

 

TOTAL NUMBER OF ELL CHILDREN IN COUNSELING DURING THIS EVALUATION 

PERIOD_______  

 

NA  Not Applicable 

A  Acknowledges and respects differences in terms of race, ethnicity, culture and other individual 

difference variables during group counseling sessions. Independently negotiates these issues 

during group counseling and effectively handles any conflicts among group members that arise 

because of individual differences. Autonomously modifies group processes and/or counseling 

approaches when needed. Is aware of limits of expertise and actively seeks to increase 

competence.  

HI  Acknowledges and respects differences during group counseling but may need assistance from 

supervisor in order to navigate these issues during sessions and/or negotiate conflicts between 

group members. Recognizes limitations and seeks supervision.  

I  Respects individual differences during group counseling but may not always independently 

identify cultural issues that may impact group counseling. Is working to improve his/her ability 

to navigate these issues during group sessions. Approach may be awkward at times or intern may 

appear uncertain when addressing these issues with the group. May miss subtle nuances related 

to culture.  

E/R  Fails to recognize the impact of individual differences on group processes and does not or is 

unwilling to modify counseling approaches to meet the needs of individual members. Ignores or 

dismisses these issues during group sessions. 

 

GOAL 5: COMPETENCE IN ETHICAL AND LEGAL UNDERSTANDING 

 

Objective 5.1: Competence in the local, state, and federal regulation and law pertaining to psychology & 

education (Competency 5.1). 

 

A  Spontaneously and consistently identifies local, state and federal regulation and addresses them 

proactively. Judgment is reliable regarding application of law to cases.  Consults with 

supervisors or colleagues routinely regarding issues of law. 

HI  Consistently recognizes legal issues and appropriately asks for supervisory input.  Developing 

the ability to independently navigate issues related to the law. 

I  Generally recognizes situation where legal issues might be pertinent and is responsive to 

supervisory input.  

E/R  Often unaware of important legal issues or disregards supervisory input regarding legal issues. 

 

Objective 5.2: Competence with ethical principles and standards for the profession of psychology 

(Competency 5.2). 

 

A  Spontaneously and consistently identifies ethical issues using APA and NASP guidelines, 

effectively resolves issues using colleague consultation and supervision as needed.  

HI  Consistently recognizes ethical issues, appropriately asks for supervisory input.  

I  Generally recognizes situation where ethical issues might be pertinent and is responsive to 

supervisory input.  

E/R  Often unaware of important ethical issues; disregards supervisory input regarding ethical issues. 



 

 

GOAL 6: COMPETENCE IN PROFESSIONAL DEVELOPMENT 

 

Objective 6.1: Participation in didactic seminars and other learning opportunities (Competency 6.1). 

 

 

A  Attends and participates in scheduled professional meetings, trainings, and in-services; fully 

dedicated to expanding knowledge and skills, independently seeks information to enhance 

clinical practice utilizing available databases, professional literature, seminars and training 

sessions, and other resources.   

HI  Shows initiative, is eager to learn and is beginning to take steps to enhance own learning. Is an 

active participant in all professional development activities.   

I  Attends and participates in scheduled professional meetings, trainings, and in-services as 

scheduled. Reads the assigned readings by supervisor.    

E  Poor attendance at scheduled professional meetings, trainings and in-services. Procrastinates on 

readings assigned by supervisor.   

R  Unwilling to acquire or incorporate new information into practice. Resists suggestions to expand 

clinical perspective. 

 

Objective 6.2: Competence in self-directed learning activities and ability to research topics within 

psychology for continuing education (Competency 6.2). 

 

A  Displays necessary self-direction; fully dedicated to expanding knowledge and skills, 

independently seeks out information to enhance clinical practice.  

HI  Identifies areas of needed knowledge. In some situations, asks for and is responsive to 

supervisor’s suggestions of additional informational resources, and pursues those suggestions. 

For many topics, is able to identify resources for independent learning.  

I  Inconsistent in identifying areas of research; when provided with appropriate resources, reliant 

on supervisor in identifying areas of research to enhance own understanding.  

E  Open to learning, but waits for supervisor to provide guidance; needs continued supervision.  

R  Research time is underutilized or is used for activities other than research or scholarly inquiry. 

 

Objective 6.3: Competence in the sharing information with and educating others regarding scientific 

developments in the field (Competency 6.3). 

 

NA 
A  Independently seeks out and reads professional writings pertaining to cases at hand and is 

capable of successfully communicating this information to others; effectively presents on a 

scholarly researched topic of their choice to staff and peers. Has become a reliable source of 

information for other interns and staff psychologists regarding a wide variety of topics within 

psychology. In formal presentations and Journal Club, authoritatively and persuasively educated 

both faculty and staff regarding the latest research findings and was able to field all questions 

independently. 

HI  Appropriately uses current literature during consultations; demonstrates good content knowledge 

and application. Needs occasional supervision in communicating this knowledge to others. 

Others periodically seek out intern for information related to particular topics that the intern is 



 

known to specialize in.  In formal presentations and Journal Club was effective in conveying 

research findings although may have needed some assistance in fielding questions or answering 

unanticipated questions. 

I  Needs assistance in identifying appropriate literature for educating others. Needs supervisory 

guidance on best communication strategies; receptive to supervisory feedback regarding how to 

improve communication skills. In formal presentations and Journal Club is developing the ability 

to convey research findings; may need assistance to articulate answers to questions. 

E  Is not knowledgeable with current research; is unable to communicate effectively with others 

regarding relevant topics in the field, including in formal presentations and Journal Club. 

R  Intern fails to incorporate relevant information into his/her work; does not share with others 

his/her knowledge; May be withdrawn, overly confrontational, insensitive or may have had 

hostile interactions with colleagues. 

 

GOAL 7: COMPETENCE IN THE USE OF RESEARCH AND THE USE OF THE SCIENTIST-

PRACTITIONER MODEL 

 

Objective 7.1 Competence in translating research into practice (Competency 7.1). 

 

NA  Not Applicable  

A  Independently conducts functional behavioral assessments (FBA) in the classroom; 

autonomously utilizes data from FBAs to develop behavioral intervention plans (BIP); 

independently utilizes the response to intervention model (RtI) to assist students who are 

struggling academically.  Is able to independently apply scientific knowledge to individual cases 

and situations. 

HI  Successfully conducts FBAs in the classroom; needs supervisory help to utilize data in the 

development of BIPs; occasionally needs supervisory help to develop interventions for students 

using the RtI model.  Needs assistance applying scientific knowledge to novel or challenging 

cases or situations. 

I  Needs supervisory help to conduct FBAs in the classroom and develop BIPs; has difficulty 

analyzing data and developing interventions using RtI. Understands the importance of applying 

scientific knowledge to individual cases and situations but struggles to do so without 

considerable assistance. 

E/R  Is not knowledgeable with basic behavioral concepts (i.e. antecedents, behaviors, consequences); 

needs further training in data analysis and application and the development of RtI interventions.  

Views research and practice as mutually exclusive constructs and needs assistance from 

supervisors to see the relationship and apply scientific knowledge to practice. 

 

Objective 7.2 Competence in using clinical experience to inform scientific practice (Competency 7.2). 

 

NA  Not Applicable 

A  Realizes the limitations inherent to scientific research in the practice of psychology and relies on 

clinical experience in such cases; makes decisions based upon clinical experience when adequate 

scientific research is unavailable; is independently capable of using the current scientific 

knowledge in making logical extension in clinical practice.  

HI  Generally makes decisions based upon clinical experience when adequate scientific research is 

unavailable; seeks supervisory input in areas where clinical experience is lacking.  



 

I  Lacks clinical experience in some areas; relies on supervisor for decision making in such cases 

and/or is reluctant to make decisions.  

E/R  Lacks clinical experience in many areas; does not recognize the limitations of the application of 

scientific research to practice and/misuses scientific research to inform practice. 

 

GOAL 8: COMPETENCE IN THE USE OF SUPERVISION TO ENHANCE PROFESSIONAL 

GROWTH AND DEVELOPMENT 

 

Objective 8.1 Competence in establishing and maintaining effective supervisory relationships 

(Competency 8.1) 

 

A  Accepts supervisory input in a professional manner and works to improve identified weaknesses; 

seeks supervisory input independently when questions arise; demonstrates an understanding of 

the ethical and legal issues in supervision.  Is easily capable of developing collegial relationships 

with supervisors and is viewed as a colleague. 

HI  Supervisor-supervisee relationship is established but still growing; more frequent interactions are 

needed to strengthen the supervision relationship.   Intern actively works to develop this 

relationship. 

I  Supervision relationship is still being established; more frequent interactions are necessary and 

goals for supervision need to be established; inconsistent in seeking supervision.  

E/R  Supervisor(s) and intern are having difficulty developing a working relationship. An alternate 

supervisor may be considered for this intern. 

 

Objective 8.2 Competence in recognizing various models of supervision and the most prominent issues 

surrounding the supervision of others (Competency 8.2) 

 

NA Not applicable 

A Recognizes and is eloquent in discussing various models of supervision and routinely comments 

on their relevance to individual supervision, as applicable.  Initiates philosophical and practical 

discussions regarding the provision of supervision to others.  Is adept at recognizing dilemmas 

that may arise for supervisors in the provision of supervision and is able to suggest ways to 

overcome supervisory obstacles. 

HI Recognizes and articulates various models of supervision and is developing the ability to 

routinely comment on the relevance of these models to individual supervision.  Is receptive to 

discussions initiated by the supervisor regarding the provision of supervision to others.  Asks 

increasingly sophisticated questions regarding the supervision of others. Acknowledges 

supervisory dilemmas pointed out by the supervisor and is helpful in brainstorming solutions 

when appropriate. 

I Is in the process of learning about various models of supervision and appears to understand the 

importance of such knowledge.  Is receptive to discussions about the supervision of others and 

asks thoughtful questions.   

E/R Lacks basic knowledge about the various models of supervision and questions their relevance to 

the internship experience.  Is surprised and/or skeptical when discussing supervisory dilemmas 

and discounts the importance of such training or places the supervisor in ethical dilemmas 

through his/her own behavior without acknowledgement or change. 

 



 

SUPERVISOR COMMENTS 

 

SUMMARY OF STRENGTHS: 

 

 

 

 

 

 

 

 

 

 

 

AREAS OF ADDITIONAL DEVELOPMENT OR REMEDIATION, INCLUDING RECOMMENDATIONS: 

 

 

 

 

 

 

 

 

 

 

CONCLUSIONS 

REMEDIAL WORK INSTRUCTIONS 

In the rare situation when it is recognized that an intern needs remedial work, a competency assessment 

form should be filled out immediately, prior to any deadline date for evaluation, and shared with the 

intern and the Director of Internship Training.   In order to allow the intern to gain competency and meet 

passing criteria for the goal(s)/objective(s), these areas must be addressed proactively and a remedial 

plan needs to be devised and implemented promptly. 

 

GOAL FOR EVALUATIONS DONE AT MID-YEAR  

In order to be certain that an intern is on track for successful completion of the internship, all mid-year 

competency areas should be rated at a level of I or higher. No competency areas will be rated as R or E 

with the exception of specialty area “required experiences” (e.g., ELL evaluations) that would take a 

more intensive course of study to achieve this level of competency and the supervisor, Director of 

Internship Training and intern agree that a level of E is appropriate for that particular activity (e.g., ELL 

evaluations).  Ratings of R at mid-year indicate that the particular goal/objective has not been met and 

an assistance plan should be put into place in order to support successful completion of the 

goal/objective. 

  

_______  The intern HAS successfully completed the above goal.  We have reviewed this evaluation 

together. 

 

 

 



 

_______  The intern HAS NOT successfully completed the above goal.  We have made a joint written 

assistance plan as attached, with specific dates indicated for completion.  Once completed, the 

competency area will be re-evaluated using another evaluation form, or on this form, clearly marked 

with a different color ink.  We have reviewed this evaluation together. 

 

MINIMUM REQUIREMENTS FOR END-OF-YEAR SUCCESSFUL COMPLETION OF INTERNSHIP 

All competency areas will be rated at a level of HI or higher.  No competency areas will be rated as R or 

E.  Note: Specialty area “required experiences” (e.g., ELL evaluations) that would take a more intensive 

course of study to achieve an HI competency may be rated I if the major supervisor, director of training 

and intern agree that a level of I is appropriate for that particular area (e.g., ELL evaluations).  Ratings 

of R or E at end-of-year for any goal/objective indicate that the particular goal/objective has not been 

met and that the minimum requirements for successful completion of the internship have not been met. 

 

_______  The intern HAS successfully completed the above goal.  We have reviewed this evaluation 

together. 

 

_______  The intern HAS NOT successfully completed the above goal.  We have reviewed this 

evaluation together. 

 

Supervisor ________________________________   Date ___________ 

 

INTERN COMMENTS REGARDING COMPETENCY EVALUATION (IF ANY): 

 

 

 

 

 

 

 

 

 

 

 

I have received a full explanation of this evaluation.  I understand that my signature does not necessarily 

indicate my agreement. 

 

Intern: ____________________________________   Date: ___________ 

 

 

  

 



 

Program Evaluation 

 

Interns are expected to provide formal feedback to the internship program in order to assist the program 

in identifying programmatic strengths and weaknesses.  Interns complete the Program Evaluation Form 

at the end of the year and at one year follow up.  In addition, interns complete the Supervisor 

Effectiveness Form on primary supervisors. 

 

 

 

 

 

 

LCPS Specialist Internship in School Psychology 

 

Program Evaluation Form 

 

The internship program at Loudoun County Public Schools strives to provide the best training 

experience possible for its interns. In order to accomplish this goal, we encourage you to provide 

us with information regarding your experiences as an intern. This information is integral in 

helping us evaluate and design the internship to provide the best training experience possible.  

 

 

DEMOGRAPHIC INFORMATION 

 

NAME: ____________________________________________ 

 

DATE: __________________ 

CURRENT ADDRESS:______________________________________________________ 

     

________________________________________________________________________ 

 

________________________________________________________________________ 

 

PHONE NUMBER: ( ) ______ - __________ 

 

E-MAIL ADDRESS: ___________________________________________________________ 

 

In what year did you graduate from internship?   ______________________________ 

 

 

INTERNSHIP GOALS 

 

 

The core competencies evaluated throughout the internship year are listed below.  Please review 

these and indicate the degree to which you feel the internship provided the training necessary to 

accomplish these competencies.  



 

 

1.1  Competence in selecting, administering, and scoring test instruments 

Degree to which you feel able to competently do this 

Low  1 2 3 4 5 6 7            High 

 

Strength of the internship program in helping you achieve this competence 

Low 1 2 3 4 5 6 7 High 

 

 

1.2 Competence in interpreting test data and integrating findings with other assessment 

information.                              

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

1.3 Competence in orally communicating and writing psychological reports that effectively 

conveys findings using language accessible to both parents and other professionals. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

2.1 Competence in mental health prevention.  

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

2.2 Competence in group counseling. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

2.3 Competence in responding to school crises. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 



 

3.1 Competence in consultation for a wide variety of school-related issues, such as emotional, 

behavioral or academic concerns. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

3.2 Competence in the interpersonal skills necessary to effectively consult with parents, 

teachers and school administrators regarding issues related to students.   

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

4.1 Competence in the cognitive assessment of culturally and linguistically diverse students 

referred for suspicion of learning disabilities.  

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

4.2 Sensitivity and acknowledgement of cultural differences when working with diverse 

families and students and an ability to use this information during consultations.  

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

4.3 Sensitivity and acknowledgement of cultural difference during group counseling and use of 

this information to modify the counseling approach if needed. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

5.1 Competence in local, state, and federal regulation and law pertaining to psychology & 

education. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 



 

Low 1 2 3 4 5 6 7 High 

 

5.2 Competence with ethical principles and standards for the profession of psychology. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

6.1 Participation in continuing education seminars and other learning opportunities. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

6.2 Engagement in self-directed learning activities and independently researching topics within 

psychology for continuing education. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

6.3 Sharing and educating others regarding scientific developments in the field. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

7.1 Competence in translating research into practice. 

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

7.2 Competency in using clinical experience to inform scientific practice.  

Degree to which you feel able to competently do this 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

8.1 Competence in establishing and maintaining effective supervisory relationships. 

Degree to which you feel able to competently do this 



 

Low 1 2 3 4 5 6 7 High 

 

Strength of internship program in meeting this competence 

Low 1 2 3 4 5 6 7 High 

 

GENERAL EXPERIENCES 

 

a. Please list what you believe are the most valuable aspects of the LCPS internship program.  

 

 

 

 

 

 

b. Please list any changes that you would recommend to improve the overall training 

experience of the LCPS internship program. 

 

 

 

 

 

 

c. What message would you send a future intern of the LCPS internship program? 

 

 

 

 

 

d. Please list any additional comments you have about the program.  

 

 

 

 

 



 

 

 
LCPS Supervisor Effectiveness Scale 

 

Supervisor: _____________________         Intern: ________________       Date: ________ 

__________________________________________________________________________________ 

 

1=Strongly      2=Disagree       3=Neutral        4=Agree   5=Strongly  

         Disagree                     Agree 

__________________________________________________________________________________ 

Note: Indicate N/A where necessary. 

 

The supervisor... 

 

1. Provided thoughtful responses to 

questions posed by the intern 

1        2        3        4        5 

 

2. Was available when intern needed 

guidance, resources, and/or feedback 

1        2        3        4        5 

 

3. Provided constructive feedback without 

being negative, judgmental, or harsh 

1        2        3        4        5 

 

4. Communicated clear expectations about 

the intern’s roles and responsibilities 

1        2        3        4        5 

              

5. Checked in with the intern to ensure 

understanding of procedures and 

processes 

1        2        3        4        5 

 

6. Provided an appropriate balance between 

guiding/assisting the intern and allowing 

the intern opportunities to function 

independently                      

1        2        3        4        5 

 

7. Initiated discussions or lessons that were 

important to the intern’s professional 

growth 

1        2        3        4        5 

 

8. Effectively modeled and explained 

procedures and processes as needed 

1        2        3        4        5 

 

9. Provided ample opportunities for the 

intern to practice and observe 

consultation 

1        2        3        4        5 

 

10. Provided ample opportunities for the 

intern to practice a variety of assessments  

1        2        3        4        5 

 

11. Provided ample opportunities for the 

intern to practice facilitating meetings 

1        2        3        4        5 

 

12. Provided ample opportunities for the 

intern to develop and implement 

interventions with students 

1        2        3        4        5 

 

13. Supported & built upon the intern’s 

strengths and interests 

1        2        3        4        5 

 

14. Sought and accepted feedback from the 

intern 

1        2        3        4        5 

 

15. Provided specific direction to the intern 

when needed 

1        2        3        4        5 



 

 

16.  Helped the intern get “unstuck” without 

telling him/her exactly what to do 

1        2        3        4        5 

 

17. Respected the intern’s personal style of 

providing services 

1        2        3        4        5 

 

18. Was supportive 

1        2        3        4        5 

 

19. Held high expectations 

1        2        3        4        5 

 

20. Helped the intern  formulate hypotheses 

and construct case conceptualizations 

1        2        3        4        5 

 

21. Created an environment conducive to 

trust and open communication 

1        2        3        4        5 

 

22. Was culturally aware and sensitive 

1        2        3        4        5 

 

23. Encouraged the intern to evaluate the role 

of culture and ethnicity in the problem 

solving process 

1        2        3        4        5 

 

24. Promoted cultural sensitivity and 

knowledge by highlighting the unique 

characteristics of individual cases 

1        2        3        4        5 

 

25. Discussed and demonstrated the 

differences in the models and processes 

involved in evaluating and working with 

individuals of different cultures and 

ethnicities 

1        2        3        4        5 

 

26. Taught professional and time 

management skills through example 

1        2        3        4        5 

 

27. Suggested activities in which the intern 

should participate for growth and future 

benefit 

1        2        3        4        5 

 

28. Maintained a teacher role throughout, as 

opposed to using the intern to take on 

trivial or unreasonable work                      

1        2        3        4        5 

 

29.  Modeled optimism and enthusiasm in his 

or her work 

1        2        3        4        5 

 

30. Modeled how to approach the long and 

difficult processes of organizational 

change 

1        2        3        4        5 

 

31.  Recognized the intern’s demands and 

stresses outside of the internship 

experience 

1        2        3        4        5 

 

32. Supported the intern when a conflict 

arose between the intern and a school 

staff member 

1        2        3        4        5 

 

33. Recognized the intern’s need for more 

time to accomplish tasks given the 

intern’s place in the learning process 

1        2        3        4        5 

 

34. Discussed the scientific/empirical 

literature as it related to individual cases 

on a routine basis 

1        2        3        4        5 

 

 

Additional Comments:  

 

 

 

 



 

I have read and fully understand the LCPS Specialist Internship in School Psychology Intern 

Handbook.  I agree to abide by the program policies and expectations in full. 

 

 

________________________________________  ________________________ 

Name (Printed)       Date 

 

 

________________________________________    

Name (Signature) 
 


