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tive approach to preventing problem 
behavior emphasizes teaching, monitor-
ing, and rewarding students. It does 
not rely on punitive strategies (like 
suspensions or expulsions) to change 
student behavior. Six key components 
comprise SW-PBS:
• School staff agree upon three to fi ve 

positively stated expectations (e.g., 
“Be There, Be Ready,” “Hands and 
Feet to Self,” “Be Respectful”).

• All staff members throughout the 
school (i.e., classrooms, cafeteria, 
hallways, and bathrooms) teach 
expectations, directly and intensively, 
at the beginning of the school year 
and then consistently and as needed 
throughout the remainder.

• A continuum of rewards/incentives is 
established to acknowledge students 
for following expectations.

• A range of consequences is estab-
lished for students who do not follow 
expectations.

• Data (e.g., offi ce discipline referrals, 
attendance rates, tardies, and suspen-
sions) is gathered on an ongoing basis 
to evaluate SW-PBS efforts.

• A team, which includes a school ad-
ministrator as an active participant, 
is in charge of leading SW-PBS and 
evaluating its effectiveness.

Schoolwide Behavior Support
Implementation and Evaluation
There is no one method or curriculum 

A lmost a decade of research 
has identifi ed the most effec-
tive approach to addressing 

issues of behavior before they become a 
problem: schoolwide positive behavior 
support (SW-PBS). The most successful 
schools use this as part of a continuum 
of support that involves three levels: 
SW-PBS as a primary prevention strat-
egy that addresses the needs of the ma-
jority of students; secondary prevention 
strategies that target the ten to fi fteen 
percent of students at risk; and tertiary 
prevention strategies for the approxi-
mate fi ve percent of the student popula-
tion who need signifi cant intervention 
strategies and supports (see Figure 1).

Implementing SW-PBS as a proac-

to follow when implementing SW-PBS. 
However, there is one goal: to establish 
a system that fi ts the culture of the 
school and that includes the six key 
components above. While the benefi ts 
do not occur overnight and schools 
must commit to continually refi ning 
and evaluating whether the schoolwide 
system is working, schools across the 
country that have implemented SW-
PBS have seen a decline in offi ce disci-
pline referrals, increases in attendance, 
and increases in the time students 
engage in academics.

While the approaches to SW-PBS 

By Leanne Hawken, Ph.D., Department of Special Education, University of Utah

Figure 1
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Letter from the State Director

Today we as educators are deeply involved in reform, 
reform with its roots from our national educational 
history. We are celebrating the fi ftieth anniversary of 
Brown v the Board of Education, and 30 years of civil 
rights for children with disabilities in our schools. 
These are laudable and forward-looking efforts. There 
are many successes and many challenges left us. Both 
of these powerful initiatives, along with the GI Bill of 
rights, point us to equality, civil rights, and educa-
tion. Are we meeting their promise? In part, yes; but 
in spirit, I think not.

Since 1974, special education has focused on devel-
oping quality programs, and that focus has resulted in just that—programs and 
labels for each type and category of disability. With the passage and implemen-
tation of No Child Left Behind and with the reauthorization of the Individuals 
with Disabilities Education Act, a renewed focus is squarely where it began, and, 
I believe, should have always been—on high expectations for all children and 
improving educational outcomes.

School systems may feel under siege. They are faced with a growing congru-
ence between their words and actions for each of the constituencies they serve: 
children, parents, business leaders, advocates, and the larger political landscape. 
The congruence has an old name—access—but this access is no longer about if or 
where children attend school. It is about access to high quality, standards-based 
education for all children. It is about systems that are accountable for improving 
outcomes for all. This type of challenge needs to be the focus for each of us for our 
next 50 years!

The passage of the 1975 Education for All Handicapped Children Act estab-
lished the right of all children to an education and literally opened the schools to 
millions of children with disabilities. In addition, this “defi ning moment” sig-
nifi cantly infl uenced the public’s awareness of disability issues and contributed to 
the integration of people with disabilities in the broader society. When reautho-
rized in 1994 as IDEA, and again in 1997, the focus sharpened to access to and 
progress in the general curricula. In the most recent reauthorization, just signed 
into law by President Bush, we see again the charge, a national expectation for 
improved outcomes for all children with disabilities while preserving a balance of 
procedural guarantees. 

The questions that remain for all of us are three fold. First, how do we move 
from the mindset of access to a place or placement to access to standards and high 
expectations? Second and third, how do we redesign the two major components 
(some might call them icons) of the current service delivery system: (1) the use of 
categorization by disability, and (2) refocusing the IEP.

These three issues defi ne the opportunities and challenges facing us. The issue 
of access to standards and high expectations to me is a nonentity. Sadly, it is not 
so for many. It is no longer acceptable to think that standards are for others. They 
are for all children. Children with disabilities have for too long been left from the 
“table of rigor” in education. The challenge lies in retooling, or starting a revo-
lution, in general, special, and higher education. The revolution needs to focus 
on all of our responsibilities for all children, including those with more learning 
challenges. Access to the standards, the core curricula and powerful and proven 
ways for providing that access are our goals.

Director’s Letter, continued on page 10
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Positive Behavior Supports at the Secondary Level

Cabrillo and Thurston High Schools Work BEST

T

 Two Schools, continued on page 8

hey sound like the most 
obvious of ideas: to 
make students come to 

school—and behave well while they’re 
there—schools should offer a positive 
atmosphere; and, students who do well 
should be rewarded—not just for aca-
demics, but also for good behavior.

In order to create this sort of place, an 
increasing number of districts around 
the state are systematically implement-
ing schoolwide positive behavioral sup-
ports (SW-PBS). In great part, these are 
new to the world of general education, 
but, as Ed Mendelssohn, Vice Principal 
at Thurston High School in Springfi eld, 
Oregon, observes, special education 
teachers have been using these tech-
niques for years. “We’re following in 
their footsteps. It’s amazing how long it 
takes for some good ideas to get out.”

Betty McCallum, Principal of 
Cabrillo High School in California’s 
Lompoc Unifi ed School District, agrees. 
“I think a lot of what this does is at the 
core of any good special ed program.” 
She says that special ed teachers can be 
good resources for getting the adult 
population on board.

In the1990s IDEA (the Individu-
als with Disabilities Education Act) 
formalized Functional Behavioral 
Assessments and SW-PBS for students 
with disabilities. Now, as statewide 
standards set goals for all students in 
this area as well as academics, SW-PBS 
methods are fi nding a wider audience.

SW-PBS is based on a simple con-
cept: If you’re nice to each other, you 
can achieve more. But it demands some 
rigorous consistency, and some shifts 
in thinking. Mendelssohn explains: 
“Many times in education the rhetoric 
is around expectations. Now every time 
we want to say ‘expectations’ about stu-
dent behavior we have to replace it with 
‘intention.’ It’s like going from being 
a judge to being a coach—you become 
a participant in the preparation of the 
performance.”

If Mendelssohn sounds inspired, it 
may be because his motivation was 
especially strong. In 1998, a 15-year-
old student at Thurston High killed his 
parents and two students and injured 25 
others. “We had an edge.” Mendelssohn 
says. “We were not a typical school.” 

He and his staff knew that if they 
took the program on, they had to do 
it right. “There was good data that 
PBS worked at the elementary level, 
but not much so far about its effective-
ness in high school. We knew that the 
last thing high schoolers want to do 
is something that smells of elemen-
tary school; so it would need to be 
re-thought.”

The SW-PBS techniques devel-
oped by the Institute on Violence and 
Destructive Behavior (IVDB) at the 
University of Oregon provide school 
staff with methods, backed by research 
and testing, for creating a safe and 
healthy school with a positive atmo-
sphere. Training in these methods is 
being provided by IVDB, in association 
with the California Institute on Human 
Services at Sonoma State University 
through the BEST (Building Effective 
Schools Together) project (see article on 
BEST in California, page 16).

Although there are conditions rec-
ommended for implementing SW-PBS 
(e.g., consistency of message, partici-
pation from all the adults on campus, 
involvement of the principal, commit-
ment to sustained implementation, in-
volvement of all the students—even the 
tough ones), the activities each school 
chooses to undertake are as different as 
the schools themselves (see the front-
page article on SW-PBS).

Among the many methods taught 
by IVDB, there is one McCallum uses 
regularly—that of giving students fi ve 
positive comments for each negative. 
She says that the technique is catching 
on: at a recent Parent Teacher Student 
Association meeting, one person made a 
negative comment, and the others asked 
her to make fi ve positive comments 
afterward. “Though it was said in jest, 
it did serve to change the mood.”

Cabrillo High has posters in every 
classroom reminding students of their 
expected behavior based on the 5 Ps: Be 
Prompt, Prepared, Positive, Polite, Pro-
ductive. At Visitacion Valley Middle 
School in San Francisco, Principal Jim 
Dierke made their three basic SW-PBS 
phrases into a pin for teachers to wear. 
A teacher can refer to the pin to remind 
students of the rules.

Thurston High has implemented 
a program that channels competition 
between the grades into positive goals, 
offering points for specifi c activities 
throughout the school year. One of the 
activities is “Operation Backpack,” a 
collaboration with the National Guard, 
where the students assemble backpacks 
for students affected by the recent hur-
ricanes along the Gulf Coast. Points 
are counted throughout the year, and 
the class earning the most points gets 
$5,000 to spend on a celebration.

They have also turned the idea of 
referrals on its head. “Usually referrals 
are negative,” says Mendelssohn, “but 
in this case kids can get called down 
to the offi ce where we thank them for 
doing good things.” He says this causes 
teachers to start looking for students 
who are doing the right thing, and that 
changes what happens at school. “If I’m 
looking for good, my chances of seeing 
it are better—as are my chances of rec-
ognizing it next time.”

Students also receive points for 
participating in various homecoming 
activities and for good attendance. “We 

“Kids get called down to the 
offi ce where we thank them for 

doing good things.”
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Secondary Needs continued from page 1

are—and must be—unique to each site, 
schools do not have to invent their own 
system of evaluation. For example, the 
Systems-Wide Evaluation Tool or SET 
(developed at the University of Oregon) 
reliably measures implementation. The 
following are indicators (as measured by 
the SET) that a school has an estab-
lished schoolwide system in place:
• Staff report that schoolwide

expectations have been taught
and reviewed.

• Students know the schoolwide
expectations.

• Staff know the schoolwide
expectations.

• Students report they have recently 
received a reward for following
expectations.

• Staff report they have recently
delivered rewards to students
following expectations.

• A school team (which includes an 
administrator) meets regularly to 
address behavior support, uses data 
for decision making, and regularly 
presents data to all staff.

• The administrator and staff agree 
on student problem behaviors that 
should be handled in the classroom 
and those that should be addressed
in the offi ce.

• A crisis intervention procedure is in 
place to deal with extreme emergen-
cies (e.g., student brings a gun to 
school), and all staff agree on how
to handle crisis situations.
Being able to present certain, posi-

tive data that refl ects the desired results 
from implementing positive behavioral 
supports can go far toward achieving 
across-the-board buy-in and future 
funding.

Implementing SW-PBS in High
School Settings
The majority of research on SW-PBS 
has been conducted in elementary and 
middle school settings. Recently, a 
group of high school educators and 
university researchers from across the 
country met in Illinois to discuss the 
challenges related to implementing 

Larger School Size
Related to implementing SW-PBS, 
larger school size brings up a host of 
issues and challenges. To begin with, 
before implementing SW-PBS, schools 
ideally get buy-in from 80–85 percent 
of their staff. The typically large num-
ber of staff members in high schools 
immediately makes it more diffi cult to 
get even a majority agreement, let alone 
the recommended 80 percent or higher. 

And then, when staff agree to imple-
ment SW-PBS, they must also agree on 
a number of things: what the common 
rules and expectations are that will be 
applied across settings; how to teach 
the expectations; how to implement 
rewards for following expectations; 
and what the consequences are for rule 
infractions. Staff agreement on all of 
these issues, besides being challenged 
by the sheer number of people involved, 

SW-PBS in high schools. Out of this 
meeting came a monograph that ad-
dresses, among other things, how high 
schools are different from elementary 
and middle schools and how those dif-
ferences make implementing SW-PBS 
more challenging. (For a copy of the 
monograph on PBS in high school set-
tings, see the reference provided at the 
end of this article.) Two of the main 
differences involve 1) the typically large 
size of high schools, and 2) the expecta-
tion that students at the high school 
level should “know better” and be able 
to self-manage their behavior.

is further complicated by the faculty 
structures within high schools: most 
are divided into departments (e.g., sci-
ence, language arts, special education), 
and the cultural habit is for decision 
making to occur at the department 
rather than schoolwide level. 

Finally, when addressing the need to 
have a team of representative staff who 
meet regularly to develop and moni-
tor positive behavior support efforts, 
size again presents a liability. A larger 
school usually requires a larger team 
in order to contain a representative 
sample of school staff. That representa-
tive group at an elementary or middle 
school may consist of six people; in a 
large high school, in may require over 
twenty. The challenge of fi nding a 
common meeting time for six is expo-
nentially easier than for a dozen. Two 
dozen can seem impossible. 

Strategies to Address Challenges
Related to Larger School Sizes
However, there are ways to work 
around school size when implementing 
SW-PBS. Schools that have been suc-
cessful often start small and build on 
their successes. Many schools do this by 
targeting one grade—usually ninth—
in which to start their PBS. When staff 
start to see improvement in student be-
havior and teacher morale, the buzz be-
gins, thereby building broader buy-in 
and support. In addition, information 
about SW-PBS is included as a regular 
agenda item at all staff meetings; and 
positive results, such as a reduction in 
offi ce discipline referrals, are shared to 
celebrate successes and spread the word 
about the benefi ts of the effort. Infor-
mation about SW-PBS is also posted 
around the school, in such visible 
places as the staff lounge or cafeteria. 
Finally, surveying staff to determine 
their top behavioral priorities is also an 
effective way to include all teachers in 
the effort and thereby promote buy-in 
(the Effective Behavior Support survey 
can be located at www.PBIS.org).

The feeling of over-commitment is 
a common stumbling block in an at-
tempt to gather the most effective staff 
members to serve on a SW-PBS team, 
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since every teacher is faced with dozens 
of competing duties. This is where 
school leaders can help considerably by 
being sensitive to securing the most 
agreeable time for meeting, providing 
refreshments, and offering career devel-
opment points as incentive for partici-
pating team members. In addition to 
that, participation can be increased by 
fi rmly following meeting etiquette: 
beginning and ending on time, stick-
ing to the agenda, and generally being 
adamant about not wasting the time of 
those involved. 

Emphasis on Self-Management of
Student Behavior
In most high schools that don’t ascribe 
to a system of schoolwide positive be-
havioral supports, students are typically 
expected to know how to behave and 
how to correct their behavior based on 
feedback or punishment—which usu-
ally involves some type of negative con-
sequence (e.g., after-school detention, 
loss of credits, lunch detention, work 
detail, community service). In contrast, 
SW-PBS focuses on teaching, monitor-
ing, and rewarding—before relying on 
punishment. 

As students get older, they often 
want more autonomy and may see 
schoolwide rules and expectations 
placed upon them as inappropriate or 
childish. Educators who participated in 
the Illinois Forum reported that many 
of the older high school students re-
belled when SW-PBS was implemented 
without their involvement, with some 
in the upper classes feeling their “lives 
were ruined” at school because of the 
changes they felt were being unfairly 
imposed on them. At the elementary 
school level, many students are moti-
vated to perform, and they enjoy re-
wards chosen by school staff for follow-
ing behavioral expectations. In middle 
and high school settings, students are 
more motivated by peer interaction and 
status. They do not readily respond to a 
system of staff-designed rewards. 

Strategies to Address Challenges
Related to Self-Management
Although students at the high school 
level are often more capable of manag-

ing their own behavior than younger 
students, they do benefi t from consis-
tent expectations leveled by all teachers 
from all areas in the school. Schools that 
resist the idea of teaching behavioral 
expectations need only to think about 
how other skill areas (math, reading, 
science) are taught. If students have dif-
fi culty reading, we teach them. If they 
have diffi culty completing math prob-
lems, we teach them. But if students 
have diffi culty following behavioral 
expectations, we punish them. When 
implementing SW-PBS, it is critical 
to help staff see positive behavior as a 

set of skills that, when absent, needs to 
be taught—similar to a defi ciency in 
academic skills.

One way to improve student buy-in 
to this approach is to have them take on 
leadership roles in the development and 
implementation of SW-PBS. The team 
responsible for SW-PBS should include 
students—both students who are doing 
well and students who are at-risk—
along with the staff. In addition, stu-
dents can be involved in selecting the 
most enticing rewards for meeting and 
exceeding behavioral expectations. For 
many, time with friends or free home-
work passes may be the most attractive; 
and they’re easy and inexpensive to 
deliver. In addition, many middle and 
high schools have been successful in 
implementing systems where students 
can nominate staff for rewards. Finally, 
students can also be involved in teach-
ing schoolwide expectations. This may 
come in the form of performing skits at 
assemblies, making videos to train new 
students, or providing announcements 
over intercom systems. Overall, stu-
dents will be more invested in SW-PBS 
if they help develop and implement it. 

“. . . there is one goal: to

establish a system that fi ts

the culture of the school.”

Summary and Resources for
Implementing SW-PBS

Implementing SW-PBS at the high 
school level is new and relatively 
uncharted territory, but it offers rich 
ground for everyone involved—teachers 
as well as students. Research is being 
conducted to document the current 
efforts and their effect on problem 
behavior and academic achievement. 
Information included in the monograph 
from the Illinois Forum on High School 
Positive Behavior Support provides 
direction for schools that are interested 
in SW-PBS. ❦

For additional information, see the 
following resources:

Positive Behavior Support in High Schools: 
Monograph from the 2004 Illinois High 
School Forum of Positive Behavioral
The full document can be retrieved 
from: www.pbis.org/highschool.htm

Positive Behavior Support Websites
www.pbis.org

Offers an overview of PBS, with many 
links for additional resources

www.pbismaryland.org/
Summarizes PBS efforts in Maryland

www.ebdnetwork-il.org/
Summarizes PBS efforts in Illinois

www.swis.org
Provides information about the 
School-wide Information System, a 
Web-based system for summarizing 
offi ce discipline referrals

apbs.org
Features information about the Asso-

 ciation for Positive Behavior Support

Dr. Hawken is an assistant professor in 
the University of Utah’s Mild/Moder-
ate Special Education Program. She 
received her M.A. from the University 
of the Pacifi c in psychology, with an 
emphasis in behavior analysis, and her 
Ph.D. from the University of Oregon in 
school psychology. Leanne has provided 
behavioral consultation services for 
students with disabilities in California, 
Oregon, and Utah and has worked with 
several state departments of special edu-
cation to help improve their positive 
behavior support efforts.
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Peer-Reviewed and Data-Supported Programs

NCLB-Approved Approaches to Behavior
s most educators themselves 
are quick to admit, the fi eld 
of education has not typically 
been guided by the scientifi c 

method. Critical observers have noted 
the historically common practice of 
embracing trends in the fi eld because 
of compelling theory and professional 
judgment—but only thin evidence. 
The landmark No Child Left Behind 
Act of 2001 (NCLB) is reshaping edu-
cation with its clear charge to teach-
ers and administrators to change that 
and to begin using scientifi cally based 
research (SBR) as the basis for the pro-
grams and practices they choose. The 
goal is to realize student achievement 
through what has been proven to work.

The U.S. Department of Education 
provides a hierarchy of “evidence-based” 
practices refl ecting the level of research 
rigor applied to test an intervention. At 
the highest level is a randomized, con-
trolled trial design; at the next, a quasi-
experimental controlled design (which 
typically denotes non-random assign-
ment to condition). Other levels list 
opinions of respected authorities, stud-
ies with a statistically signifi cant posi-
tive effect, a positive effect sustained for 
at least one year post intervention, and 
replication of the effect in one or more 
settings and/or populations.  

Several government agencies (e.g., 
U.S. Department of Education, Sub-
stance Abuse and Mental Health Ser-
vices Administration) have created lists 
of “research-validated” practices. These 
may be compared to “evidence-based” 
programs that use a combination of 
research validated practices (e.g., social 
rule teaching, positive reinforcement, 
classroom management).

The SBR requirement can only 
improve schools across the board—and 
it presents challenging questions. 
At the middle and secondary school 
levels, for example, how can teachers 
and administrators determine whether 
behavior programs that promise amaz-
ing results actually improve student 
behavior? What kind of trials or pilot 

testing must have occurred to meet the 
scientifi c test? Where can one go to fi nd 
this information? The good news is that 
these questions have helpful answers.

Defi nitions of Scientifi cally
Based Research
NCLB legislation delineates the compo-
nents of “scientifi cally based research” 
(see box). However, it is widely ac-
knowledged that few studies of edu-
cational programs meet all the stated 
requirements.

To help educators navigate the 
requirements of the new legislation, 
the American Institutes of Research in 
a 2002 U.S. Department of Education 
project suggested two standards for 
judging education research: the “gold 
standard,” which involves research that 
meets all the requirements of SBR; and 
the “silver standard,” which includes 
research that meets all requirements 
except for random sampling. State 
agencies have developed variants of this 
framework.

In simplifi ed form, the requirements 
are: 1) a statement of the theory, goals, 
and program components; 2) evidence of 
effects or results in terms of student learn-
ing; and 3) details on implementation and 
replicability over different settings.

Finding What Works
A central resource for educators is the 
What Works Clearinghouse (WWC), 
founded in August 2002 by the Insti-
tute of Education Sciences, a branch of 
the U.S. Department of Education. Its 
purpose is to assist schools in making 
decisions related to the requirements 
of NCLB. The WWC identifi es prom-
ising programs, products, practices, 
and policies, and it provides reviews of 
them at www.w-w-c.org. This website 
also includes a registry for those educa-
tional approaches and policies that are 
presented in evidence-based research 
reviews, a test instruments registry, and 
an evaluator registry. Research standards 
approved in 2003 are used to guide the 
teams of analysts who conduct system-
atic reviews of evidence. The Evidence 
Reports examine the effects of programs, 

practices, products, and policies that are 
designed to improve student outcomes 
within a topic area. This approach al-
lows for the review of multiple stud-
ies that address the same topic, thus 
increasing the accuracy of its determi-
nation that an intervention had a large, 
small, or no effect. 

Another rich resource for quality 
educational research is the Association 
for Supervision and Curriculum 
Development (ASCD), located on the 
Web at http://www.ascd.org/por-
tal/site/ascd. In 2003, ACSD began 

NCLB Defi nition:
Scientifi cally Based Research
(A) means research that involves the 
application of rigorous, systematic, and 
objective procedures to obtain reliable 
and valid knowledge relevant to educa-
tion activities and programs and
(B) includes research that—
i. employs systematic, empirical 

methods that draw on observation or 
experiment; 

ii. involves rigorous data analyses 
that are adequate to test the stated 
hypotheses and justify the general 
conclusions drawn; 

iii. relies on measurements or observa-
tional methods that provide reliable 
and valid data across evaluators and 
observers, across multiple measure-
ments and observations, and across 
studies by the same or different 
investigators; 

iv. is evaluated using experimental or 
quasi-experimental designs in which 
individuals, entities, programs, or ac-
tivities are assigned to different con-
ditions and with appropriate controls 
to evaluate the effects of the condi-
tion of interest, with a preference for 
random-assignment experiments, or 
other designs to the extent that those 
designs contain within-condition or 
across-condition controls; 

v. ensures that experimental studies 
are presented in suffi cient detail and 
clarity to allow for replication or, at 
a minimum, offer the opportunity to 
build systematically on their fi ndings; 

vi. has been accepted by a peer-reviewed 
journal or approved by a panel of 
independent experts through a 
comparably rigorous, objective, and 
scientifi c review.”

—From Title IX, Part A, Section 9101 [37]

A
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publishing a monthly Web-based 
publication, entitled Research Brief, 
to help educators and policymakers 
translate high-quality research into 
usable decision-making tools. Ar-
chived issues address such topics such 
as classroom management, substance 
abuse, and cheating. In addition, ASCD 
has published three books highlighting 
proven educational programs and strat-
egies: What Works in Schools: Translating 
Research into Action; Classroom Instruction 
that Works: Research Based Strategies for 
Increasing Student Achievement; and most 
recently School Leadership that Works: 
From Research to Results.

A third organization devoted to re-
viewing and guiding scholarly research 
on education is The American Educa-
tional Research Association (AERA). 
AERA’s publishes an online quarterly 
series, Research Points, connecting re-
search to education policy. The series 
gives decision makers access to sound 
and important research on timely edu-
cation topics (See www.aera.net).

Proven Behavior Programs
The WWC is currently conducting 
a review on “Comprehensive School-
wide Character Education Interven-
tions: Benefi ts for Character Traits, 
Behavioral, and Academic Outcomes.” 
Behavioral outcomes targeted through 
character education include “an increase 
in prosocial behaviors (e.g., voluntary 
participation in school activities and 
community service, as well as other al-
truistic acts) and a decrease in harmful 
and antisocial behaviors (e.g., substance 
use, vandalism, theft, violence, atten-
dance/truancy, disciplinary referrals, 
and school suspensions).”

The Blueprints Project, a federally 
funded program conducted by the 
Center for the Study and Prevention of 
Violence (CSPV) at the University of 
Colorado at Boulder, identifi es research-
proven behavior programs. This is a na-
tional violence prevention initiative to 
identify violence prevention programs 
that are effective. The Blueprints for 
Violence Prevention Project has identi-
fi ed 11 prevention and intervention 
programs that meet a strict scientifi c 
standard of program effectiveness. The 
identifi ed programs, called Blueprints, 

help to reduce adolescent violent crime, 
aggression, delinquency, and substance 
abuse. Another 18 programs are identi-
fi ed as promising programs. To date, 
more than 600 programs were reviewed, 
and the CSPV continues to look for pro-
grams that meet the selection criteria. 
Soon after the initiation of Blueprints, 
the Offi ce of Juvenile Justice and De-
linquency Prevention (OJJDP) became 
an active supporter of the project and 
provided funding to CSPV to sponsor 
efforts to replicate the program in sites 
across the United States. As a result, 
Blueprints has evolved into a large-scale 
prevention initiative that identifi es 
model programs and provides training 
and technical assistance to help sites 
choose and implement a set of demon-
strated effective programs with a high 
degree of integrity. Find out more at 
the project at the CSPV website: www.
colorado.edu/cspv/
blueprints/index.html.

California Anti-Drug Programs  
Underway in California are three 
Blueprints-endorsed, behavior-related 
projects that have a substance abuse fo-
cus. All three rest on many years of pilot 
testing with adolescents in a variety of 
educational settings. Key components 
include building motivation, social 
skills, and decision making skills.
1. Project ALERT works with stu-
dents from elementary through middle 
and secondary school levels in the city 
of Long Beach. These students refl ect 
the area’s diverse racial, linguistic, and 
ethnic mix, including a high percentage 
of immigrant households. Two years ago 
the Long Beach Unifi ed School District 
adopted this program, motivated by a 
need to receive Title IV funding and a 
desire to build upon earlier successes in 
reducing substance abuse in the youth 
population. According to Long Beach’s 
Curriculum Leader Robin Sinks, “Proj-
ect ALERT does impact students. It 
helps them to set goals and make good 
decisions.” Eleven major endorsements 
are given to this project, including the 
U.S. Department of Education, the Of-
fi ce of Juvenile Justice and Delinquency 
Prevention, and the U.S. Department of 
Health and Human Services. (See www.
projectalert.com for more information.)

2. Project Towards No Drug Abuse 
(TND) focuses on senior high school-
age students and is being carried out at 
the Institute for Health Promotion and 
Disease Prevention Research in the Keck 
School of Medicine at the University of 
Southern California. The project is the 
fruit of two decades of studies involv-
ing some 3,000 youth in 42 regular and 
continuation high schools in Southern 
California.

Project TND includes 12 classroom-
based sessions described as “highly 
interactive, with the use of the Socratic 
method (a teaching technique that en-
courages critical thinking by asking 
students questions instead of telling 
them answers), classroom discussions, 
skill demonstrations, role-playing, and 
psychodrama techniques throughout the 
curriculum.” It helps students review 
information through “the TND Game,” 
in which teams of students compete for 
points by answering questions about 
the curriculum material. This project 
provides face-to-face training at enrolled 
school sites by certifi ed trainers who 
are health education specialists. (Go to 
http://tnd.usc.edu for more information).
3. The Midwestern Prevention 
Project (MPP) is the third California 
substance abuse program listed by Blue-
prints as a model program. The MPP 
deals with tobacco use, as well as other 
harmful substances, which explains its 
affi liation with the Norris Comprehen-
sive Cancer Care Center at the Univer-
sity of Southern California. 

The MPP recognizes the tremendous 
social pressures upon youth to use drugs 
and provides training on how to avoid 
drug use and situations in which drugs 
may be present. These skills are present-
ed in a school program and reinforced 
through parents, the media, and com-
munity organizations. The central means 
of drug prevention programming, how-
ever, is the school. Active social learning 
techniques (i.e., modeling, role playing, 
and discussion, with student peer lead-
ers who assist teachers) are used in the 
school program, along with homework 
assignments designed to involve family 
members. The parent program includes 
two parts: parent-child communications 
training and a parent-principal 

NCLB Approach, continued on page 12
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Two Schools continued from page 3

are encouraging the students to get in-
volved and be part of school,” Mendels-
sohn says.

He says that SW-PBS really needs to 
be happening “at a lot of different lev-
els. We model to teachers what we are 
trying to get them to teach students.”

“We didn’t want to make this ‘one 
more thing I gotta do’ for teachers. We 
started by petitioning the district for 
the one thing teachers say they need: 
time.” The district approved an ar-
rangement on alternate Wednesdays, 
when classes would start an hour later, 
and teachers could use the time to share 
information and collaborate. Mendels-
sohn says teachers appreciate it, since 
chances to work with each other are 
“few and far between.” To sweeten the 
deal even more, he says, “We feed them 
really well—we’re in there fl ipping the 
pancakes for their breakfast.”

Visitacion Valley administrators and 
staff began their BEST effort by mak-
ing charts that were posted around the 
school and made clear to students what 
behavior was acceptable in every part 
of the campus. They then instituted 
a zero-tolerance activity for any unac-
ceptable behavior. They currently enjoy 
a 98 percent daily attendance rate, the 
highest in the district, and a gain of 26 
points in the Academic Performance In-
dex (API). “I think something must be 
working,” Dierke says modestly. “It all 
came about because we took the BEST 
training and took it to heart. Now for 
two years, instead of teachers packing 
their bags at [the] end of a year, they 
decide to stay.” Like Thurston High, 
Visitacion Valley has also made teacher 
prep periods consistent so teachers can 
work together.

They also regularized the schedule 
and made all special activities, such as 
fi eld trips, occur on Fridays so the rest 
of the week could be devoted to consis-
tent educational activities. “It’s really 
simple,” Dierke says, “but no one had 
thought of it.”

At Cabrillo, McCallum offered her 
students an attractive reward: if they 

could have a month without a physical 
confl ict anywhere at school, they could 
have an extended lunch period. “We 
made it three weeks. The kids were 
very motivated. I think they can do it, 
so we’ll try again.” Last year she gave 
away two iPods for perfect attendance. 
But she also points out that not all SW-
PBS activities are large-scale. “A lot of 
the things you do are indirect—just 
adjustments to the climate.”

Jim Dierke gives awards and prizes 
for good behavior every six weeks. 
“We were already giving awards for 
students who made the honor roll. 
We added a perfect attendance award, 

a most improved student award, and 
a Student of the Week.” He says it is 
also much easier now for parents. The 
rules are clearly spelled out, so everyone 
understands them, and they’re applied 
consistently to everyone.

The program has had unexpected 
benefi ts. Mendelssohn calls it “a won-
derful creative outlet.” Dierke explains 
that new activities at his school, such 
as a peer court, “came about because we 
recaptured time we were spending on 
nonsense.”

SW-PBS addresses not only individu-
al student behaviors, but environmental 
variables as well—things like a school’s 
physical setting, demands, pace, and 
reinforcement. Studies currently un-
derway show that adopting SW-PBS 

results in a 20–60 percent reduction 
in offi ce disciplinary referrals. And as 
one might predict, it positively affects 
academic achievement and teacher 
morale.* 

McCallum has a message for others 
contemplating the program: be patient 
with yourselves. “It’s a process and 
takes time. And it’s different for every 
school.” Mendelssohn says “If there’s 
one thing I’d say to someone just start-
ing, it’s don’t forget the staff [school 
secretaries, custodians, etc.]. And 
you’re not just working for buy-in from 
them—you’re looking for belief.”

Dierke agrees that buy-in, or belief, 
is important. “Everybody has to agree 
that they’re going to do it, and every-
body has to do it. It works best not 
only top-down but bottom-up, with 
everybody agreeing. And your counsel-
ors have to help enforce it.”

He says that you also have to “tune-
up every six weeks, since kids don’t 
always remember.” And lastly, not to 
be afraid of it—“it’s not really new, just 
a very good use of your time. It’s worth 
the trouble to become consistent.”

McCallum says that resources such 
as movies from the BEST training have 
been valuable, since she can bring them 
out in response to a particular incident.

How will they measure success? 
Though each school will be reporting 
on indicators such as referrals and at-
tendance, Mendelssohn says they will 
ultimately judge by how many kids 
graduate. “Usually you have a class of 
freshman, and by the time they become 
seniors, you have a considerably smaller 
number. Our goal is to have a net gain 
because we’ve created a climate where 
people want to stay.” ❦

* According to researchers Rob 
Horner, Rachel Freeman, C. Mi-
chael Nelson, and George Sugai in 
the Positive Behavioral Interventions 
and Supports Newsletter, preliminary 
study results show that “effective 
behavioral systems melded with 
effective instruction are likely to 
result in improved academic gain” 
(www.pbis.org/news/four/
PBISNEWSLETTER.htm).
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ave you ever played bingo 
and won a toaster that you 

really didn’t need? But you told yourself 
that it was worth the time and invest-
ment, because just playing the game 
was fun? Or, have you ever entered an 
offi ce sports pool for a playoff game, 
even when you knew that the odds of 
winning were very small? These pur-
suits are enormously popular because 
they have random payoffs, the informa-
tion is constantly changing, and you’re 
competing against others—all of which 
make the effort challenging and invigo-
rating. The Principal’s 200 Club was 
modeled after these games, but with an 
entirely different purpose. Rather than 
winning a toaster, the players (staff and 
students) are rewarded with an increas-
ingly positive school climate, reduced 
offi ce referrals, and a positive link with 
parents. And students receive rewards 
for following the rules.

The 200 Club was developed in Utah 
15 years ago as an inexpensive disci-
pline approach designed to improve 
the positive behaviors of students. It 
uses the same behavior management 
practices that hook people into play-
ing bingo or betting in sports pools, 
but it also incorporates well-researched 
principles for changing behavior: the 
importance of advertising for success, 
providing changing and dynamic feed-
back systems for students, and offering 
random rewards for good behavior and 
for following school rules.

In 1999, J.A. Baker (in an article 
in the Elementary School Journal, titled 
“Teacher-student interaction in ur-
ban at-risk classrooms: Differential 
behavior, relationships quality, and 
student satisfaction with school”) found 
not only that students like to receive 
positive feedback, but that when they 
receive it consistently, they rate their 
relationship with school staff higher. 
The Principal’s 200 Club is a systematic 
way for schools to increase the positive 

Practical Approaches That Work

A Recipe for Success: The Principal’s 200 Club

feedback its staff gives for rule-follow-
ing behavior. Other researchers have 
found that the more problematic the 
student behavior, the greater the need 
for high rates of positive feedback to 
change that behavior.

 Of course, a few important things 
need to be in place before a school can 
implement the club. There needs to 
be a common understanding of what 

appropriate school behavior looks and 
sounds like prior to implementing the 
program. Schools reporting optimal suc-
cess with the program have three to fi ve 
simply stated and defi ned schoolwide 
rules or expectations that are taught in 
a systematic manner by all teachers and 
staff (see article on BEST as one effective 
way to do this, page 11). When starting 
the 200 Club, staff need to review with 
students the rules/expectations and ex-
plain—in a short assembly, morning an-
nouncement, or advisory period—how 
the program will work. 

The essential steps for setting up the 
program are simple and concrete: 
1) It starts with a large visual chart of 

squares—a matrix divided into 200 
numbered cells. Different schools 
construct it in different ways: as a 
plastic-covered or laminated sheet 
of cardboard, a sheet of fabric with 
Velcro sewn into each cell, or a 
large window outside the principal’s 
offi ce divided into cells with colored 
tape. Regardless of its construction, 200 Club, continued on page 12

the most important characteristic 
of the matrix is that it is placed in a 
prominent spot in the school and is 
large enough for students to easily 
see when they walk by. 

2) Next, 200 disks (i.e., pennies, pok-
er chips, round pieces of cardboard) 
are numbered 1 to 200 and put in 
an opaque container, like a plastic 
pitcher or box. Each numbered disk 
corresponds to a numbered cell on 
the matrix.  

3) A Celebrity Book is made where 
students can write their names. 

4) A set of paper coupons is made that 
include spaces for the student’s 
name, the staff person’s name who 
gave the coupon, and the date. 

5) Last, a Principal’s Mystery Moti-
vator is made and posted on the 
principal’s door. This is simply 
a large envelope with a question 
mark drawn on the front. Inside 
on a piece of paper is written the 
name of a reward that the winning 
students will receive. 

It is also important to post the 
school’s agreed-upon, “rewardable” be-
haviors right next to the matrix. These 
should be specifi c, observable, and mea-
surable—able to pass the “Flash Test”: 
students and staff should be able to 
tell immediately—in a fl ash—whether 
the student is observing the appropri-
ate behavior or following the rules. For 
example, rewardable behaviors could 
include walking down the hall (rather 
than running, skipping, or skating), 
following staff directions, or using 
polite words.

To start the 200 Club, the coupons 
are distributed to ten randomly selected 
teachers at the beginning of each day 
(e.g., put in their mailboxes in the 
morning). If a teacher gets a coupon, 
their job is to catch a student following 
the school rules that day. In order to 
generalize the program across the whole 

By William R. Jenson, Ph.D., University of Utah and Hollie Pettersson, M.A., Utah Behavior Initiative ProjectH
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The fi nal two issues (categorization 
and the IEP) defi ne the entire service 
delivery system. As delineated by my 
good friend, Dr. Martha Fields, it is 
time to look behind these icons, these 
symbols of “quality”. We need to revisit 
these two areas because, in my mind, 
there are problems inherent in the 
philosophical underpinnings of the use 
of disability categories and the IEP. In 
fact, I believe that they are conceptu-
ally fl awed. Do not take this wrong, I 
believe and advocate passionately for the 
rights of children with disabilities and 
their families. But the evolution of these 
two issues has fundamentally changed 
their original conceptual construct. I 
now believe, because these two are so 
fundamental to current thinking and 
the service system evolving from them, 
that signifi cant changes much occur 
before forward progress can be made in 
other areas related to the reform initia-
tives we are all embracing—higher 
standards, accountability, improved 
post school success, teacher preparation 
and the like. In fact, I would be so bold 
as to state that we need to establish 
two goals: the elimination of the use of 
categorical labels and reconceptualiza-
tion of the IEP. Certainly the second is 
the easier of the two and California has 
already taken the forward thinking step 
of preparing for just that opportunity 
through our Superintendent’s IEP Task-
force (see www.cde.ca.gov web for the 
report from that taskforce).

The categorical philosophy and prac-
tice have resulted in several unintended 
negative consequences, foremost of 
which is the segregation and isolation 
of children. Granted, with inclusive ed-
ucation practices and Least Restrictive 
Environment requirements of the law, 
this has lessened considerably, but we 
must be continuously vigilant to make 
sure this practice does not reoccur. 
Another consequence is our inability 
to diagnose discrete disabilities. We all 
agree that a child can have one label in 
one state or district and another if she/
she moves. Variances across incidence 
rates are large with lack of precision or 
understanding as to what caused this 

variance, but we continue to put labels 
on our children that sort them. 

An additional negative consequence 
of categorization is the creation of an 
overly complex service delivery system. 
We classify children and teachers and 
then go about setting up programs, 
program standards and guidelines 
based on these categories. This can lead 
to categorization of teachers, class and 
caseload sizes, curricula, assessment 
accommodations and the like. This is 
indeed an interesting paradox based on 
a fundamentally fl awed construct and 
drives decisions at all levels rather than 
the very premise upon which IDEA was 
based, individual needs and individual 
entitlements. Most obviously absent 
from many of our conversations is the 
absolute right for children with dis-
abilities to have access to and make 
progress in standards, core content, and 
rigorous curricula.

We must be willing and able to 
step into this opportunity, and indeed 
implementation of a new IDEA is just 
such an opportunity. I fi rmly believe 
that you and I can be a catalyst for the 
needed change. We will be met by 
skepticism at best and open hostility 
and a refusal to participate at worst. 
However, by working within the 
system, providing information to all, 
evaluating the system itself, we will be 
able to articulate a vision of how we can 
together achieve positive outcomes for 
all of our children.

What does this translate to for you 
or for me? We must see children with 
disabilities and ourselves as General 
Education participants and partners 
fi rst. We (all of education collectively) 
are responsible for the little girl or lit-
tle boy who did not learn to read in San 
Mateo or San Diego or Compton or any 
district in this state. We are responsible 
for the boys placed in a restrictive envi-
ronment because of their pigmentation 
or primary language or socioeconomic 
status. We are responsible for achiev-
ing greatly improved outcomes and for 
the learning of each and every child in 
each classroom and every school every 
day in California, from the Oregon and 
Mexican borders, from the large urban 
schools of Los Angeles to the rural 10 

student schools in Syskiou County.
In closing, and most importantly, 

hold a child’s face in your mind’s eye 
every day as you go to work, so you 
never forget that child is depending on 
you and me for their future, remem-
ber the trust parents show us as they 
send us their most precious gifts each 
and ever day, do not ever violate that 
trust. The fruits from our labors will be 
evidenced as people gather 50 or 100 
years from now to celebrate the equity, 
the access, and the achievement of every 
child for the steps you and I take today! 
And may they say that what we did 
helped kindle the lights in children 
with disabilities, lights which helped 
to illuminate the world in which we all 
will live. ❦

Director’s Letter continued from page 2

BEST continued from page 16

staff trained by the cadre reported that 
they have begun to effectively imple-
ment aspects of the BEST behavior 
program, both in the classroom and 
schoolwide. Sites reported progress in 
the participation of administrators, su-
pervisors, and teachers; in defi ning rules 
for the school; and in making positive 
behavioral supports a priority.

Much of PBS is focused on changing 
school climate—essentially helping stu-
dents and teachers discover a positive and 
welcoming attitude toward education. 
This has a snowball effect and creates 
even more positive change. One of the 
most important steps toward this goal 
is to have the enthusiastic participation 
of everyone at every level of the school. 
This seems to be happening at the 
schools participating in the BEST train-
ings: on evaluations, teachers note with 
enthusiasm the complete buy-in—bus 
drivers, teachers, administrators, stu-
dents, parents, offi ce staff—everyone. By 
helping all of these people learn and then 
teach ways to communicate a clear and 
consistent positive message to students 
about behavior, the BEST participants—
even though most of them are newly 
trained—are already changing school 
climate across California and positively 
affecting students lives for the better. It’s 
not called BEST for nothing. ❦
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Pilot Study in Santa Barbara

Education Addresses the Question of Character

T he Academy of Healing Arts 
(AHA!) of Santa Barbara is 
pilot testing an innovative 

program dedicated to the development 
of character, imagination, emotional 
intelligence, and social conscience of 
teens. AHA! originated some seven 
years ago as the brainchild of veteran 
family therapists and educators Jen-
nifer Freed and Rendy Freedman and 
operates as an offshoot of the Family 
Therapy Institute of Santa Barbara. 

Last year AHA! obtained funding 
from the California Department of 
Education through a CalSTAT (Califor-
nia Services for Technical Assistance and 
Training) grant for the purpose of ex-
panding its reach to area youth and their 
families. From a previous level of about 
50 teens and families served per year, 
the number rose to 80 last year, and an 
estimated 150 teens and their families 
will be served in the current year. 

In addition to helping hire a bilin-
gual (Spanish-English) program out-
reach person, the funds are being used 
to maintain a website (www.ahasb.
com), develop and duplicate training 
materials, and gather and evaluate 
project data. The faculty has grown in 
number to twelve talented and enthu-
siastic professionals. The teen-to-adult 
ratio is just four-to-one, thanks to the 
participation of volunteer interns as 
well as paid staff, which creates the 
desired climate of mentorship.

 The Program. Some teens come 
into the program with suicidal feelings, 
learning disabilities such as attention 
defi cit disorder, or suffering from post-
traumatic stress syndrome. Others have 
been in trouble with the law or school 
authorities, or are having diffi culty 
grappling with home and peer pres-
sures or abuse.

AHA! delivers classes in an action-
oriented style where youth and adults 
are sharing equally and each participant 
may explore topics through specially 

designed awareness games, verbal 
dialogue, written work, crafts, creative 
expression, and team-building exercis-
es. Topics include: compassionate com-
munication, character development, 
self-expression, prejudice reduction, 
substance abuse and healthy choices, 
and anger management. 

Each class contains a creative arts 
component to help teens discover 
outlets for personal expression. For ex-
ample, participants may choose to write 
plays, which are then produced at the 
Academy for Healing Arts. 

The curriculum is delivered through 
a multi-cultural lens, with a focus on 
honoring and celebrating common-
alities and differences among people. 
AHA! is offered both as a summer pro-
gram and as a year-round after school 
program. Teens arrive at the program 
by court order, by school referral, or on 
their own initiative. Family involve-
ment is encouraged, and family therapy 
is provided on a donation basis as a part 
of program enrollment.

School credit is offered to continu-
ation high school students and boys’ 
prison camp inmates who attend 
AHA! classes at lest twice a week. The 
local public high schools offer commu-
nity service credit instead for student 
participation.

“We are seeing some amazing ben-
efi ts,” says Dr. Freed. Teens are learning 
to set goals, stop bullying and hatred, 

support their peers, and serve their 
community. “We fi nd that mastery of 
these emotional skills is the best predic-
tor of success later in life,” Freed adds.

Since program facilitators participate 
with the teens in lessons and exercises, 
it has been observed that group trust 
and cross-generational alliances grow 
and even fl ourish. 

As one teen participant testifi ed, 
“[AHA!] adds fun and originality to 
the classroom which helped me stay in 
school.” Others have called the experi-
ence “life changing.” One teen stated, 
“If I hadn’t come to this program I 
wouldn’t know who I am and now I 
believe in myself.”

Freed is particularly proud of the 
program’s “Breakthrough Performance” 
component, whereby teens overcome 
their fears and gain self-confi dence by 
expressing themselves musically and 
artistically in a nightclub-style public 
performance. “It’s very moving to see 
them blossom onstage,” says Freed. 
“We all cry!”

Future Spinoffs. Interest in expand-
ing AHA! services and replicating its 
model has come from service agencies 
and school districts not only in Califor-
nia but from ten other states so far. A 
training manual and video are available 
for sale through the project website 
(see above), and additional activity 
workbooks are currently being devel-
oped. New grant proposals are also in 
the works.

Can schools incorporate this type 
of class or individual lesson plans and 
activities into their curricula? “It will 
depend upon the resources and forward-
thinking spirit of the particular school 
and district,” says CALSTAT specialist 
Anne Davin. While some schools are 
simply struggling to meet current local 
and state testing requirements, others 
have the funds and motivated teachers 
and administrators to explore the great 
promise of character education. ❦
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school, it helps to instruct teachers to 
catch students they do not know, as 
well as ones they have in class. Some 
schools color-code the coupons for this 
purpose. A pink coupon requires a 
teacher to catch a student they know; a 
blue coupon, one they do not know.  

In “catching” a student following 
the rule, the teacher stops the student, 
describes the rule they’re following, 
and then writes the student’s name on 
the coupon with the date. The student 
is then instructed to go to the offi ce by 
noon the next day. At the offi ce with 
coupon in hand, the student signs the 
Celebrity Book. His parents are then 
called, informed, and congratulated for 
their child’s appropriate behavior in fol-
lowing the school rules. Calling parents 
is important as it develops a positive 
link between the school and home. If 
the parents are not at home, a message 
is left or a postcard is sent, reporting 
the good news. 

At any point in this process, it’s 
important not to threaten to take the 
student’s name off the matrix or out 
of the Celebrity Book. The emphasis 
needs to be always on the positive. And 
regardless of any subsequent behavior, 
the student did do something that 
deserved recognition and reward.

After signing the book, the student 
draws a disk (e.g., penny engraved with 
a number) out of the container. The 
number on the disk corresponds to a 
numbered cell on the big matrix. The 
student then writes his or her name 
in that numbered cell. The disk is not 
replaced in the container at this point. 
Over time, with ten students being 
caught each day, the 200 Matrix starts 
to fi ll up randomly with names.

The fi rst ten students in any column, 
row, or diagonal are the winners and re-
ceive the reward in the Principal’s Mys-
tery Motivator. Mystery Motivators can 
be anything students value, like sitting 
with the principal at lunch and having 
pizza, or being given an extra 15 min-
utes at lunch or a homework pass that’s 
good for any class. One of West Jordan 
High’s most valued Mystery Motivators 
is VIP parking next to the school’s main 

entrance. Many businesses donate items 
and gift certifi cates for the program. 

The number of cells in the matrix—
200—was selected because experience 
has shown that, with ten students being 
caught each day, on average it will take 
approximately two weeks before there 
are ten student names in a row, column, 
or diagonal. After the ten winning stu-
dents have been announced and they re-
ceive the Principal’s Mystery Motivator, 
all the names on the matrix are erased, 
the disks that were drawn are replaced 
in the container, and the process is 
started all over again. A more detailed 
description of the 200 Club and its 
steps for implementation are given in 

200 Club continued from page 9

The more problematic the
student behavior, the greater 

the need for high rates of
positive feedback.

the new Tough Kid Principal’s Briefcase 
(in press) or School-Based Interventions for 
Students with Behavior Problems (2004).

The Principal’s 200 Club has been 
implemented in many parts of the 
U.S., after emerging out of the Utah 
Behavior Initiative (UBI). It has been 
implemented in elementary schools, 
middle/junior high schools, charter 
schools, special education schools, and 
high schools. Research in these schools 
has shown signifi cant reductions in 
offi ce referrals for discipline problems, 
tardiness, and suspensions. Some of 
the improvements have been dramatic: 
North Cache Middle School, in Rich-
mond, Utah, reduced offi ce discipline 
referrals by 70 percent, tardiness by 50 
percent, and bus discipline referrals by 
80 percent; North Ogden Junior High 
has reduced its offi ce referrals by 50 
percent and tardiness by 30 percent, 
and over a single year they have also 
reduced its out-of-school suspensions 
by 60 percent. In the words of the UBI 
Director, “The Principal’s 200 Club has 
been a key component in the success of 
these schools.” And there is no arguing 
with success. ❦

Dr. William Jenson has co-authored 

numerous books in addition to the ones 
mentioned in this article: Tough Kid 
Tool Box: The Resource Book and Tough 
Kid Book: Practical Classroom Strategies. 
His School-Based Interventions for Students 
with Behavior Problems, now available 
at the RiSE Library, offers techniques 
for teachers, administrators, and school 
counselors for preventing problem be-
havior. To order, see page 13.

committee that meets to review school 
drug policies. Through media pro-
gramming, community organizations, 
and local health agencies, a consistent 
message is delivered: drugs are simply 
not used. Period. 

Additional, Far-reaching Efforts
Another important program in Califor-
nia is BEST (Building Effective Schools 
Together, see page 16), supported 
by both state and federal funds in an 
increasing number of schools across 
the state, although not yet granted an 
evidence-based standard. The focus 
and structure of BEST—whole-school 
behavioral reform and numerous inter-
related techniques for changing the 
climate of a school, respectively—dif-
fers signifi cantly from the programs 
described above, complicating efforts to 
earn it the “gold standard” of research 
validation. However, BEST has recently 
been selected by the U.S. Department 
of Education to participate in experi-
mental, randomized trials in middle 
schools, and the Offi ce of Special Edu-
cation Programs has funded a random-
ized trial in elementary schools. 

Conclusion: Working Together
The future of education inaugurated by 
NCLB is one marked by collaboration 
between practitioners and research-
ers. Many classrooms today are taking 
part in rigorous, measured studies 
to test new programs and products. 
Communication between and among 
researchers and educators now takes 
place swiftly, thanks to online infor-
mation clearinghouses such as WWC 
and Blueprints, as well as by more 
traditional methods. Everyone stands 
to benefi t from this collaborative ef-
fort—most of all, the student! ❦

NCLB Approach continued from page 7
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2006 Calendar
January 11
Introduction to Intensive 
Behavioral Interventions
For special education staff, itinerant staff, 
psychologists, and instructional aides, this 
program addresses how to support students 
with autism and related disorders in highly 
structured settings to “naturalist.” Top-
ics include discrete trial teaching, pivotal 
response training, incidental teaching, and 
fl oortime. Apple Valley, CA. To register, go 
to http://ci.sbcss.k12.ca.us/ci/events_sbcss; 
for more information, contact Laurel Holler 
at 760-242-6333 or laurel_holler@sbcss.
k12.ca.us.

January 11–13
Different Paths, Common Desti-
nations, Leadership Matters!
The Association of California School Ad-
ministrators’ 2006 Student Services, Special 
Education and Diversity Symposium 
features workshops targeted for adminis-
trators. Numerous topics are discuseed in 
detail, like understanding student records, 
collaboration strategies, the high school 
exit exam, and much more. Monterey, CA. 
For more information, call 800-672-3494 
or go to http://www.acsa.org.

January 12–14
Winter Refl ections: 
Improving the Climate
The 17th annual Region 1 Winter 
Conference is designed for teachers, 
administrators, parents, and other inter-
ested in building collaborative partnerships 
between general and special educators to 
better serve and support ALL students. 
Presentations will address literacy, behav-
ior, instructional strategies, and family 
involvement. Rohnert Park, CA. For more 
information, call 707-964-9000, fax 707-
964-6219, or go to http://www.mcoe.us.

January 26–28
Technology, Reading & Learning 
Diffi culties Conference
This 24th annual conference, sponsored 
by the International Reading Association 
and the Education Computer Conferences, 
Inc., encourages educators to integrate 
technology while teaching students to read. 
Over 80 speakers address such topics as 
using digital photography to help students 
learn and build social skills, using email 
to promote literacy, writing grants in the 
digital age, and much more. San Francisco, 
CA. For more information, call 888-594-

1249, email trld@donjohnston.com, or go to 
http://www.trld.com.

February 3–4
24th Annual Cal-TASH 
Conference
At this conference, professionals, individu-
als with disabilities, advocates, parents, 
and teachers will present on such topics 
as inclusion, self-determination, universal 
design, transition, and much more. Burlin-
game, CA. For more information, contact 
Ann Halvorsen at 510-885-3087 or email 
cal-tash@sbceo.org.

February 6 –April 6
(every Thursday for ten weeks)
Parent Project
This ongoing training is free to parents of 
10–18-year-olds. It provides strategies on 
working with out-of-control adolescents 
and deals with topics like gangs, drug and 
alcohol abuse, truancy, and bad grades. Fea-
tures include activity-based instruction and 
ongoing parent-led support groups after 
completion of the program. Apple Valley, 
CA. To register, go to http://ci.sbcss.k12.
ca.us/ci/events_sbcss, or for more informa-
tion, contact Ramona Aceves at 760-242-
6336 or ramona_aceves@sbcss.k12.ca.us.

March 1–4
California Association for Bilin-
gual Education 2006
This professional development opportunity 
helps educators through all aspects of teach-
ing English learners: planning instructions, 
adaptation of lessons, assessing learning, in-
tegration of technology, engaging parents, 
and becoming culturally competent. San 
Jose, CA. For more information, call 866-
814-2223, email customerservice@
bilingualeducation.org, or go to http://www.
bilingualeducation.org/annconf_n.html.

March 7
Behavior Strategies: Ideas for 
Parents and Caregivers
This morning workshop instructs parents 
and caregivers on how to implement social 
skill interventions and positive behav-
ior methods to reduce negative behavior. 
Participants will learn about environmental 
and instructional strategies and techniques 
that assist the development of alterna-
tive, positive behaviors. Colton, CA. To 
register, go to http://ci.sbcss.k12.ca.us/
ci/events_sbcss, or for more information, 
contact Teresa Saenz at 909-433-4794 or 
teresa_saenz@sbcss.k12.ca.us.

March 14
Student Discipline, Suspension, 
and Expulsion Workshop
This interactive workshop presents an 
overview of suspensions, expulsions, and 
the appeals process to administrators and 
safe and drug-free school coordinators. 
The workshop also includes an overview of 
recently enacted legislative changes. San 
Bernardino, CA. To register, go to http://
ci.sbcss.k12.ca.us/ci/events_sbcss, or for more 
information, contact Sherman Garnett at 
909-386-2903 or sherman_garnett@sbcss.
k12.ca.us.

March 23
Changing Behavior: Functional 
Assessment and Behavior Inter-
vention Planning
This one-day training introduces general 
and special education teachers, psycholo-
gists, counselors, and administrators to the 
basic principles of positive behavioral sup-
port (PBS). Participants will learn to write 
and plan implementation of quality PBS 
plans. Apple Valley, CA. To register, go to 
http://ci.sbcss.k12.ca.us/ci/events_sbcss, or 
for more information, contact Daria Raines 
at 760-242-6333 or daria_raines@sbcss.
k12.ca.us.

March 23 –25
3rd International Conference on 
Positive Behavior Support
This international gathering of the behavior 
support community provides attendees 
with the latest research fi ndings, as well 
as skill-building workshops on schoolwide 
applications, early intervention, family 
support, and practical applications. Reno, 
NV. For more information, call 570-389-
4081, email tknoster@bloomu.edu, or go to 
http://www.apbs.org.

April 11
Behavior Strategies Workshop
General and special education teachers, 
support staff, and administrators will learn 
how to implement social skill interventions 
and positive behavior methods to target and 
reduce negative behavior. This workshop 
includes training on writing behavior 
plans, interventions, environmental and 
instructional strategies, and techniques 
to overcome resistance. To register, go to 
http://ci.sbcss.k12.ca.us/ci/events_sbcss, or 
for more information, contact Teresa Saenz 
at 909-433-4794 or teresa_saenz@sbcss.
k12.ca.us.
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Web Resources
http://www.ncpc.org/besafe
Be Safe and Sound Campaign
The National Crime Prevention Council 
offers online resources like the School Safety 
and Security Toolkit: A Guide for Parents, 
Schools, and Communities. The website also 
provides information for various stakehold-
ers, like caregivers, as well as a searchable 
database of resources on school safety, secu-
rity, and violence prevention.

http://www.cde.ca.gov/ls/ss
Safe Schools
The California Department of Education 
provides links to make schools safer: prepar-
ing for crises, bettering the environment at 
the school, and preventing violence.

http://www.casafeschools.org
California Safe Schools Coalition
This coalition aims to protect students from 
discrimination and harassment based on 
actual and perceived sexual orientation and 
gender identity. It offers information on 
rights and tools for schools and districts.

http://www.calstat.org/learningCenter/
library/positiveBehavior.html
CalSTAT Library
The library offers resources submitted
by CalSTAT community members. 
Resources include links to websites and 
journal articles.

http://www.ncdjjdp.org/cpsv
Center for the Prevention
of School Violence
This site represents one of the nation’s fi rst 
state-sponsored school safety centers. The 
center provides information, technical as-
sistance, and materials on safe schools, posi-
tive youth development, problems of school 
violence, and the development of solutions, 
using creative means like plays on positive 
behavior that can be performed at schools.

http://darkwing.uoregon.edu/~ivdb
Institute on Violence and
Destructive Behavior
This institute aims to empower schools and
social service agencies to address violence 
and destructive behavior—at school and 
after students leave school—to facilitate
the academic achievement and healthy 
social development of children and youth. 
IVDB also provides services like program 
evaluation, outreach, training, and
technical support.

http://www.reading.org/publications/
journals/jaal/v49/i1/abstracts/
JAAL-49-1-Rasinski.html
Is Reading Fluency a Key for Successful 

High School Reading?
This article, in the September 2005 issue of 
the Journal of Adolescent and Adult Literacy, 
posits that reading is taught and mastered 
not in elementary school, as is the common 
belief, but in the ninth grade.

http://www.ncjrs.org
Justice Information Center
The center, sponsored by the U.S. Depart-
ment of Justice, provides services and 
resources: a question-and-answer section 
about juvenile and criminal justice, victim 
assistance, and drug policy; and a twice 
weekly E-newsletter listing new publica-
tions, funding opportunities, news, and 
announcements. The website also provides 
an international database of publications, 
articles, and multimedia products with 
statistics, research, and training materials.

http://www.keepschoolssafe.org
Keep Schools Safe
This organization assists all stakeholders in 
making schools safe. Resources are broken 
down into sections that appeal to each 
group of stakeholders: students, parents, 
and administrators.

http://www.iir.com/nygc/maininfo.htm
National Youth Gang Center
This center of the Offi ce of Juvenile Justice 
and Delinquency Prevention aims to help 
policymakers, practitioners, and researchers 
reduce youth gang involvement and crime 
by contributing information, resources, 
practical tools, and expertise towards the 
development and implementation of ef-
fective gang prevention, intervention, and 
suppression strategies.

http://www.nichcy.org/resources/
behavassess.asp
NICHCY Connections … to
Behavior Assessment, Plans,
and Positive Supports
The National Dissemination Center for 
Children with Disabilities is a clearinghouse 
for information to help with
children who have behavior challenges.
It’s broken down into multiple sections: 
communication, assessment, intervention 
plans, and support.

http://www.pavnet.org
Partnerships Against Violence Online
Pavnet is a virtual library of information 
about violence and at-risk youth, represent-
ing data from seven different federal agen-
cies. A discussion board provides a forum to 
communicate and share resources with other 
violence prevention professionals.

http://www.ncpublicschools.org/
schoolimprovement/alternative/
safeschools
Public Schools of North Carolina, 
School Improvement Division
This website provides numerous resources, 
like An Educator’s Guide for Prevention and 
Early Intervention, a guide for identifying 
early warning signs in students at risk of 
being involved in disruptions, crime, or 
violence, and Bullying Prevention is Crime 
Prevention, a report from a national anti-
crime organization, Fight Crime: Invest 
in Kids. It also provides information on 
closing the gap between expectations and 
actual achievement, safe and drug-free 
schools, and alternative learning programs.

http://www.schoolsmovingup.net/cs/nclb/
view/nclb/14
Safe and Drug-Free Schools and
Communities Program
This section of the SchoolsMovingUp web-
site provides information on reducing drug 
use and violence, texts about safe schools 
and archived presentations, and information 
on regulations and legislation.

http://www.pbis.org
Technical Assistance Center on
Positive Behavioral Interventions
and Supports
The Offi ce of Special Education Programs’ 
TA Center on PBIS provides practical 
demonstrations of positive behavior and 
offers technical assistance that allows for 
large-scale implementation. It links to spe-
cifi c topics like schoolwide, district-wide, 
statewide, and high school PBS; families 
and PBS; and PBS and the law.

The latest three supplements to the 
27th Edition of the A Composite of 
Laws covering amendments to Cali-
fornia Education Code are available at 
http://www.cde.ca.gov/sp/se/ds/. 
These supplements address, among 
other things, the federal requirements 
of the Individuals with Disabilities 
Education Act (IDEA) as amended in 
2004, relating to pupil identifi cation, 
assessment, and eligibility; individual-
ized education program development, 
including notice, representation, and 
hearing procedures and requirements; 
and pupil data confi dentiality.

A Composite of Laws
New Supplements Available
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RiSE Library
The RiSE (Resources in Special Educa-
tion) Library lends materials to California’s 
residents free of charge. The items listed 
on this page are just a sampling of what 
is available. Go to http://www.php.com to 
view the library’s complete holdings and 
to request materials by email. To order by 
phone, call Judy Bower at 408-727-5775.
Accentuate the Positive . . . Eliminate 
the Negative: Managing Behavior 
Problems
By Jo Webber. Teaching Exceptional 
Children: Reston, VA, 1991; 7 pages. This 
text discusses numerous concepts like Dif-
ferential Reinforcement of Zero Rates of 
Behaviors (DRO), of Incompatible Behavior 
(DRI), of Lower Rates of Behavior (DRL), 
and of Communicative Behaviors (DRC). 
Call number 5269.
Behavior Survival Guide for Kids: 
How to Make Good Choices and Stay 
Out of Trouble
By Tom McIntyre. Free Spirit Publish-
ing: Minneapolis, MN, 2003; 167 pages. 
This guide helps children and the adults 
who work with them to better understand 
behavior and the problems it can create. 
The author offers strategies kids can use to 
handle strong feelings and make positive 
choices. Call number 23381.
Best Behavior: Building Positive
Behavior Support in Schools
By Jeffery Sprague and Annemieke Golly. 

Sopris West: Longmont, CO, 2005; 241 
pages. This evidence-based discipline pro-
gram integrates family collaboration with 
proven, easy-to-implement interventions 
that can be used with the entire school, an 
individual classroom, or just one student. 
Call numbers 23704, 23705.
Communication-Based Intervention for 
Problem Behavior: A User’s Guide for 
Producing Positive Change
By Edward G. Carr, et al. Paul H. Brookes: 
Baltimore, MD, 2000; 251 pages. This 
user-friendly manual details methods of 
conducting functional assessments, com-
munication-based intervention strategies, 
procedures for facilitating generalization 
and maintenance, and crisis management 
tactics. Call number 23390.
Coping with Noncompliance in 
the Classroom: A Positive Approach 
for Teachers
By H. M. Walker. Pro-Ed: Austin, TX, 
1991; 95 pages. This books presents re-
search on noncompliance, strategies for re-
mediation, and classroom applications, with 
guidelines and procedures for coping with 
noncompliance. It includes resources on 
overall behavior for general parenting skills 
and for methods of maintaining behavioral 
gains. Call number 21227.
Families and Positive Behavior
Support: Addressing Problem
Behavior in Family Contexts
Edited by Joseph M. Lucyshyn; Glen 

Dunlap; and Richard W. Albin. Paul H. 
Brookes Publishing Company, Inc.: 
Baltimore, MD, 2002; 465 pages. Essays by 
parents show how positive behavior support 
strategies have helped children of all ages 
communicate, participate in activities, form 
friendships, and reduce challenging behav-
ior. Call numbers 23150, 23151.
Functional Analysis Assessment:
Chapter 3 of Positive Interventions
for Serious Behavior Problems
By Diana Browning Wright. California 
Department of Education: Sacramento, CA, 
1994; 41 pages. This chapter provides an 
overview of basic concepts in functional 
analysis assessment. It includes worksheets 
from the appendix. Call numbers 20011, 
20012.
On Our Best Behavior
By Barbara Zimmerman. LRP Publications: 
Danvers, MA, 2000; 105 pages. This book 
provides positive behavior management 
strategies for the classroom. Call number 
22456, 22457.
Positive Behavioral Support as a
Means to Enhance Successful Inclusion 
for Persons with Challenging Behavior: 
Getting a Life
By Ann Turnbull and H. Rutherford 
Turnbull. Beach Center on Families and 
Disabilities: Lawrence, KS, 1998; 38 pages. 
The authors offer a value-based approach to 
addressing challenging classroom behav-
iors, which in turn fosters inclusion. Call 
number 21364.
Positive Behavioral Support in the 
Classroom: Principles and Practices
By Lewis Jackson and Marion Panya. Paul 
H. Brookes: Baltimore, MD, 2002; 365 
pages. With its blend of research and 
practical strategies, this text helps educa-
tion professionals evaluate children with 
challenging behaviors, tailor support for 
individual students, and link behavioral 
support concepts to the broader practices of 
schools and society. Call number 23427.
Positive Intervention for Serious 
Behavior Problems: Best Practices in 
Implementing the Positive Behavioral 
Intervention Regulations
By Diana Browning Wright. California 
Department of Education: Sacramento, CA, 
2001; 311 pages. This text discusses best 
practices in implementing the Hughes Bill 
(AB 2586), including processes for develop-
ing the behavioral intervention plan, and 
the role of the behavioral intervention case 
management. Call numbers 14445, 22445.



16 ◆ AUTUMN  SCHOOLWIDE BEHAVIOR SUPPORTS/THE SECONDARY LEVEL     ◆ THE SPECIAL EDGE

Sonoma State University
CalSTAT/CIHS
1801 East Cotati Avenue
Rohnert Park, CA 94928-3609

Non-profi t 
U.S. Postage

PAID
Sonoma State 

University

tarting in 2000, the State of 
California contracted with 
the Institute on Violence and 

Destructive Behavior (IVDB) at the 
University of Oregon, along with the 
California Institute on Human Services 
(CIHS) at Sonoma State University, to 
deliver training in Positive Behavioral 
Support (PBS) to schools and districts 
across the state. The project, entitled 
BEST (Building Effective Schools To-
gether), trains school teams to develop 
positive school rules, teach these rules 
clearly to students, and put reinforce-
ment systems in place to build motiva-
tion for positive behavior. 

PBS is based on the idea that students 
who exhibit negative behaviors have 
learned to do so because the behavior 
“works” for them—they get something 
out of it, even if it’s just negative atten-
tion. PBS seeks to reduce these prob-
lem behaviors at school, replace them 
with positive ones, and ensure that the 
positive behaviors are recognized and re-
warded. According to Jeff Sprague from 
the University of Oregon’s Institute 
on Violence and Destructive Behavior, 
“Evidence suggests that sustained use 
of PBS practices can alter the trajec-
tory of at-risk children toward destruc-
tive outcomes and prevent the onset of 
risk behavior in typically developing 
children.” Sprague cites numerous stud-
ies that provide strong evidence that 
sustained implementation of PBS helps 
a school realize both academic achieve-
ment and positive social development 
for all children (Horner, Sugai, Todd, & 
Lewis-Palmer, in press; Walker et al., 
1996). Best Behavior (Sprague & Golly, 
2004) was selected for use in Califor-
nia because it is a comprehensive staff 
development curriculum for installing a 
wide range of PBS practices. Its devel-
opment is based on research from the 
National Center on Positive Behavior 
Interventions and Supports (www.pbis.
org) at the University of Oregon.

From 2000 to 2003, a total of 57 

State Improvement Grant Money Supports Whole-School Behavior Program

BEST: Building Effective Schools Together

S BEST trainings were held for nearly 
2,600 attendees. In follow-up emails, 
91 percent of the respondents (repre-
senting 41 percent of those to whom 
the survey was sent) indicated that they 
were using strategies they had learned 
at the trainings. Respondents reported 
a 30 percent increase in their average 
level of knowledge about the subject, 

and rated their experience high in every 
category, with an overall rating of 4.4 
on a fi ve-point scale.

The effectiveness of the trainings can 
be credited in large part to good train-
ing design. Sites interested in attending 
the two trainings were required to par-
ticipate as a team and as a team to at- BEST, continued on page 12

tend a follow-up session several months 
later. Teams were typically made up of 
school administrators, special education 
teachers, general education teachers, and 
parents. Survey respondents indicated 
that having the buy-in of administra-
tors helped deliver a consistent message 
about behavior to the students.

In 2003 the project’s focus shifted 
to a train-the-trainers model, as 62 
professionals and parents were chosen 
to become part of a California cadre of 
trainers, to enlarge the reach of BEST 
practices. Funding for this new phase 
came from the federal government as 
an enhancement to California’s existing 
State Improvement Grant (SIG). Cadre 
members were given intensive coaching 
in BEST strategies and in methods of 
sharing this information with others. 
The cadre model increased the capacity 
of the state and bolstered the sustain-
ability of the project, as the cadre then 
went on to deliver 37 trainings to 
1,600 participants from 190 different 
sites by 2005.

In a survey conducted with 73 sites 
after the fi rst year of implementation, 


